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Foreword : . -7
The Natlonal Lopgitudinal Study of the High School Class of .
1972 continues to be unusually important and significant among .
current social science research projects in the nation. There remains -

.. the balanced and interested support from a number of different’

federal agencies, including same which were only " peripherally .
involved prior to the-second follow-up, whose- staffs exhibit - -
professional respect for:the validity of differing points of view and of ¢
policy information rieeds. Further: advanices in monitoring and )
operational procedures, ranging from refinements of the computer-

based survey support system to more efficient handling of thé
questionnaires themselves from recelpt to final disposition, made this:

survey remarkably smooth in operatlon = AP

y
Perhaps+most important, however, is the continued cooperation

.and interest of the respondents themselves. While the sample
_retention rate in the first*'follow-up survey was 93.7 percent, this was N
"exceeded in the second follow-up survey: over 94 percent of those

who responded in 1973 also responded in 1974. This unusual degree ]
of success in rr*amtammg the sample sets .a high standard for future (

* . surweys. Research Triangle Instltute is proud to be a key partitipant ~

in this project.

" This document is the formal rep\o)'t of activitieg du.g‘;é\’the
second follow-up survey. As with ‘the prior first' fdllow-up survey
repotf, it is methodological, historical, and descriptive in nature,
rather than analytical. The several reports of a more technical nature
produced in conjunction with the survey, as well as major re@lsxons
of previous reports, are listed and abstracted in Appendix A. &

(\ ' ' . J.P. Bailey, Jr: ' ‘ .
. ’ Director, National Longitudinal Study - 2 ‘
* Research Triangle Institute ©
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A. Data Needs af Policymakers
and Researchers -

In 196

* tion Statistics (NCES) conducted a survey to

¢
.

{
!

determine- the data needs of educational
policymakers -and researchers. Survey ré-
sponses indicated needs for data that would
allow student educational-vocational
experiences to be compared-with later edu-
cational-occupational outcomes. This finding
_provided the impetus for, NCES to begin plan-
ning the first of a series of national long1tu
dinal studies.

Although the educational-vocational
development of, young people after high
school has beem studied, necessary infor-
mation is lacking for at least three reasons.
First, social and economic factors.change over
time and a.ffect drastlcally the educational-
vocational “progress of young people. For
example, the Project Talent' longitudinal
survey of the early 1960’s is not relatable to

~the_open-door colleges, modal proportions of
minorities entering colleges, and so forth, of
the 1970’s. Second, many studies are con-
cerned \Eh ‘only *one class of antecedent
variables for explaining later development,
and thus fail to take account of interventions
emanating from current federal priorities+and
to include representative samples with suffi-

cient numbers of important subgroups (e.g.,’

racial-ethnic minorities). Third, many studies
are primarily concerned with developing
modelswor theories of behavior (e.g., Donald

. Super’s: Career Pattern Study)?-—an objecfive

not alien to but insufficient for thé objéctives
of the National Longitudinal Study of the
Class of 1972 (NLS). Behavioral studies have
given, however,an excellent basis for perfect-
ing the S design. For indeed, the continu-
ing planning has relied considerably on the
review and synthesis of the findings of
studies, Such as the one by UCLA’s Evaly-
ation Center for USOE? that apply tO'educa
tlonal-vocatlonal development.

In April 1970, educational researchers and
administrators met with federal oﬁ;’gials in
Washington, D.C. The NLS reflects their

guidance and the data needé of NCES and,

several USOE agencies: the Office of Plan-

the National Center for Educa-.

1: OVERVIEW THE NATlONA,L LONGITUDINAL STL{DY
OF THE CLASS OF 1972

LS

‘ning, Budgeting, and Evaluation; the Bureau
of Postsecondary Education; the Bureau of |
Occupatiohal and Adult Education; and the
Bureau of Education for the Handicapped.
Three advisory committees guided- the NLS
planning. One committee was coigc‘)sed of
research experts and représentatives of educa-
tional organizations; one other’ was made up
of offieials of state education agencies; and.
the' third, an ifternal USOE users committee,
represented offices and bureaus of the Depart-
meht- of Health, Educatlon, and Welfare
(DHEW) ) .

. Later in 1970, the basic survey planning
was contracted to RTI and the sample plan-
ning and design to WESTAT, Inc.* After
extensive planning, which included the design
and field testing of survey instrumentation
and procedures, the first full-scale NL¥ survey

_was initiated in the spring of 1972. )

B. Data Collections, 1972-75

In 1972, a national probability sample*of
more than 18,000 seniors from 1,07Q public,
private, and church-affiliated high schools
participated in the base-year survey con-
ducted by Educational Testmg Service
(ETS).5 .

1. Base-Year Studen;
Survey Instruments

Each student in the sample was asked"‘to
complete a Student Questmnnaxre containing’
104 questions distributed over-11 sections.
The questions relate to personal-family back-
ground, educational and work .experiences,

" plans, aspirations, attitudes, and opinions.

¥ Students were given the option of completing

N

the questionnaire in school or takipg it home
to get assistance from their parents. Those
selected for the survey were informed in the
questionnaire and in & newsletter of the
voluntary nature of participation, of their
prerogative to'sklp questions they considered
personally sensitive, and of the objectives and
importance of the study for future educa-
tional benefits. Participants were assured that
their responses would be treated as confi-
dential, that they would remain anonymvus,
and that ‘data collected hy the survey would
be published only in aggregate form.

~
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Each student was also.asked to complete a
69-minute Test Book designed to measure
both verbal and nonverbal abilities. The book
_contained six tests which are described briefly
below in the order of administration..

-
-format. The items were selected to avoid

academic or collegiate bias and to be-on

* an appropriate level of difficulty for thé
12th grade ,population. (15 items, 5
minutes)

Picture Number A test of assocmtwe

memory consisting of drawings of familiar

objects, each paired with a number. The
student, after studying the ‘picture-
numbgr pairs, was asked to recall the
number associated with each object. (30
items, 10 minutes)

Reading. A test based on 100- to
200-word passages * with questions
concerning various reading skills (analysis,
interpretationl) and focused on straight-
forward coinprehension. With the vocab-
, uary test, it provides a means to derive a

Vocabulary. A'brief test using synonym |

#

verbal sgcore which can allow links to the ,

normative data .available for SAT. (.20

1tems, 15 minutes) .

Letter Groups. A test of 1nduct1ve reasorf-
ing requiring the student to draw general
concepts from sets af data or to form and
try, out hypothesés in a nonverbal con-

- text, The items haye five groups of letters;
four groups share a common charac-
teristic.. THe student” indicates which
- ‘group differs from the others. (25 1tems,
15 minutes)

Mathematics. Quantitative, comparisons
requiring the student either to indicate
which of two quantities is greater or to
assert equahty or the lack of data for
.comparing. "This item is relatively quickly
answered and*provides' measures of basic
competence'in mathematics. (25 items, 15
mmutes)

Mosatc Comparzgons A test of perceptual
"speed and accuracy with ittms requiring
that small differences be detected
between. pairs of otherwise identical
mosaics or tile-like patterns. A delib-

erately speeded test, it has three sep-

arately . timed sections of increasingly
complex patterns. (116 items, 9 minutes)

- -

'
-~ 7,

-~

From each student’s School Record Infor-
matiort Form (SRIF), data were obtained on
the high school-eurriculum, grade point aver-
a dit hours in majar courses, ,and
position in ability groupings (if applicable),
remedial-instruction record, involvement in
certain federally supported programs, and
scores on standardlzed tests.

2. School and Counsglor
Survey Instruments

Two other data collection irstruments
were the School Questionnaire and the
Counselor Questionnaire. Survey admin-

—_—

-

-

‘0

LS

istrators completed the School Questlonnmre, :

—which provided information on: .

Programs and students. Grade Sbructure,

enrollment by curriculum, programs for
the handicapped and disadvantaged,
teaching, absence and dropout rates,
racial-ethnic’ makeup, college recfuitment

éfforts; d

Resources. Partlcipai:ion in federal pro-.

grams, teacher turpover, percentage of
teachers -with__advanced degrees, library

and ‘other facilities,” ages of buildings,_ .-

nearness to postsecondary institutions;

\and * ’

Grading s}stems. Form of the systém if
use, plus a table of grade'equivalents.

A maximufn of two counselors in each school

filled in the Counselor Questionnaire with
data on training, experience, activities, assign-
ments, methods,'wor‘kload, and resources:

3. Follow-Up Surieys * *.”" [

In the summer of 1973, 4,439 students

who did not participate in 1972 were con-

tacted (“resurveyed”) to ‘be added to the
planned fitst followmaup sample.

The fu;st follow-up survey was begun by
RTI in’ Octeber 1973," with data collection
completed ¥

April of 1974. Two forms (A’

and B) of 'a First Follow-Up Questionnaire °

were developed and designed for seif-
administration by the student. Form A was
mailed _-tod edch sample member whq, re-
sponded to the base-year Student Question-
naire. Seniors fr(:l.m(\the high school elass of
1972 who were unable to participate in the
base-year survey (usually because of time and
scheduling considerations) wére m2filed Form
B of the questionnaire. Que‘§t10r_15 1 through

s

Y ——
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85 were identical on both quéstionnaire
forms. The questionnaire was organized into
sections. Form A contained five sec-
tions: General, Education and Training, Work
Experience, Military Service, and Background
Information. These questions dealt with infor-
mation concerning the respondent’s activity
state (education, work, etc.) in October 1972
and October*1973; his or her socioeconomic
status;*work and educational experiences
since leaving high school; and future educa-
tional and career plans, aspirations, and

expectations. Form B of the First Follow-Up-

Questionnaire contained arn' additional K 14
questions to supplement missing base-year
" information. (Content of the First Follow-Up
Questionnaire as well .as first follow-up data
collection activities' are described in the First
Follow-Up Survey Final Methadologidal
Report.®) Of the 22,654 young adults ex-
pected to participate, 94.2 percent (21,350)
completed the first follow-up instruments—of
which 65.7 percent (14,019) were by mail
and-34.3 percent (7 ,331) were by personal
interview.* M®reover, of the 16,683 seniors
who erompleted ,a base-year Student Ques-
tionnaire, 15,635 took part in the first fol-

1ov}-up survey—a sample retention rate *of.

'93.7 percent. .
In, October of 1974, the second Iollow-up

C survey “was begun by RTIL The- econd‘ .
Follow-Up Questionnaire was' s in -

Jformat and purpose to the fornis us the
first follow-up survey. It contains o
questions distributed over seven malor seg-
tions: General. Information, Education and
Training, Work Experience, Family yStatus,
Military Service, Activities and Opinions, and
Background_ Information. The second
follow-up data collectioh was completed, in

April of 1975, by which time 20,872 instru-’

-~ ments had been cofnpleted, for an overall -

. + Tesponse. rate of 93.3 pércent. Of these, 72.1
percent (15,058) résponded by mail and 27.9
percent (5,814) by personal interview. In
terms of sample retention, 20,194 (or 94.6
percent) of the 21,350, first follow-up
respondents also participated in the second
follow-up survey. (Content of the Second
Follow-Up Questionnaire is covered in detail
in Chapter III of this report; second follow-up"
data collection activities are discussed in

= ChapterIV.)

150 .
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Ther third follow-up survey was begun by
RTI in October 1976, with data collection
scheduled for opmpletion in April of 1977.
Current plans call for a fousth follow-up
survey of the class of 1972 to be conducted in’
the fall of 1979.

C. Usesfor NLS Data

Perlodlcally, data are bemg obtained from
members of the ‘class of 1972 and added to
their individual histories—~that is, to their
experiences, activities, attitudes; satisfactions,
ertvironments, and.plans—as they move into
the critical years of early adulthood:. These
data w1ll fill widespread needs of the educa-
tional commumty—researchers and adminis-
At:rat:ors in the elementary, secondary, and
postsecondary educatxonal~0cCupat10nal
systems. The ‘data will provide insights into
identifying and understanding the major

" branching or decision points that affect the

educational and life patterns in the imimediate
postsecondary period. Significant linkages of
path choices can be traced;-associated fransi-
tion probabilities can be estimated; apd
insight into the relative importance of factors’
which determine these probabxhtles can be
realizeth: .

1. To Clarify Ghoices
and Alternatives c

Collectlv.ely, the individual histories-
should prowide quantntatlve data for policy-
makers, _planners, and researchers about
various 1ssues T .

. demands fo ~postsecondary
’ edtxcatlon" and t g, including vo-
catlonal/tec‘lﬁu ducat1
The abthes chargCteristics of ’

actual and potential users
‘postsecondary education;

The extents to which earlier plans and

- aspirations perslst over time and aré—-. .-

.eventially fulfilled;

The reasons Why young adults change
their plans and fail to accomplish
earlier objectives;

The impacts of federally funded
postsecondary programs o6n initial
choices and later activities and plans;

The factors influencing young people

4rr choosmg their lifework and in
P S

s
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. . open to ,

. - N - ’ .
determinmg success and satisfaction in
this work; s

The extents to which - educational

their work; . 7

- THe Lhafactenstlcs and ablhtles of
those making occupational choices
and the reasons why choices are made;

The impadts’ of High schoolexpe:
riences, curricula, peér-group aspira-
tions, guxdance .counseling, and so
forth,\ on initial educational and
occupational plans and on perse-
verance and success in achieving them;

" Young adults’ awareness of

i educational and occupational alter-

natives, their perceptions Of options

and the extent' to

which they havk been limited by lacl'<
of information; and

‘ Financial consuieratlons Jin setting
low-aspu'atlon godls and in failing to
meeg high-aspiration goals. . {

2 To Trace Progress

The primary NLS purpose is to discover
whag happens to, youpg people after , they
lea}ze high schod
Joation to their pnor educational experiences
and their personal and blographlcal character-
istics. Ultimately, ‘the study will lead to a
better &nﬁstandmg of the developmens of
students as they pass through the American
e dulcatignal system and of the complex

" factors associated with individual educational

and career outcomes..Such information is

essential as a basis for "effective planning,
L,/unﬁ?ementahon, and “¢valuation of federal

' educational opportunities

L4

policies. and programs designed to enhance
d achievements
and to'upgrade oc_:cupationiﬂ attainments and

career outcomes.
3. To Provide<a Data Base

‘The major-NLS objectives are to provide a
data p,ase or pohcy decisions that may guide
_ federal contributions through the nation’s
educational system to the fullest development
of human and material resources and to
prov1de soc;xav:;r scientists and scholars with 4

S

rapidly ' énriching*data base that none ‘indi-'
vidually could afford to develop but which all '

can use in pursW professxonal interests.

. 13

experiences- have prepareg/ the%x for .

-~
~

and to relate-this infor- .

4

» The data base itself, as it now exists gmd asit
" is updated,’ will be available ‘to interested

researchers for their own studjes.
.4. To Disseminate Infor(rnation.

Summaries and analyses of datd are being
written up in periodic reports which will
relate and expourid on the cdncepts of the -

- objectives here described. They will be issued

by DHEW and made available to the educa-
tional commuxnit- Reports focused on single
lssues targeted for specific, groups will be
desxgned for rapid dissemination. Appendix A
to this final report lists reports prepared by
the contractér which relate to the second
follow-up (First Follow-Up Survey Final
Methodological Report @¥ppendix A contains
a~gimilar listing of first follow-up reports.)
Chapter ‘VIII summarizes some of the most

B salient findings of the second follow-up._

-

. D. Objeetives of the Second

F{ol{ow-Up

‘The 1974-76 second follow-up survey
included data collection, data transformation,
‘ preliminary datg analy51s and interpretation,
and the making of survey recommendatxons
for .tl{e 1976-77 third follow-up The overall -
aim .of these activitjes was (to satisfy the
broad, long-range NLS objectives:’

1. To assess thé demands for post-
secondary education, includingsadult,
vocational,, and technical; the ¢harac-
teristics of\students going on; where
they go; thejfactors inhibiting the real-
ization of efducational aspirations; and
the charactenstlcs of and alternatives
pursued by those who -do not go on.

2. Todetermine what types of students
make what educational and/or occu-

. ¢ pational choices—for the purpose of
establishing . meaningful flow data;
understanding- the cham;of decisions

; that shape an individual’s educatxon,

‘training, and launching of, a career;
and establishing the relationships
needed for predictions.

3. To-develop means for assessing how
educational experiences, personal
inﬂueﬁceg, and social attitudes have .
led the gralluated’student to the point
at which he finds himself and for

* evaluating the extent to which these
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“are related to his decisions about
occupational choice, military service,
and vocational, techmcal and higher
education.

. Teo determine how aware students ‘are
of postsecondary education and.

employment alternatives and the
optlons still open to them; how these
were mﬂuenced by counseling; to

10.

To. refine the means and m&ods of
assembling, merging, and maintaining
data on large, diverse samples of high-
ly mobile populations and to..relate
these techniques to other fields.

To investigate the consistency of
pattems apparent in the analysis of:

+ base-year data; identify new patterns

and/or ch’anges in éstablished patterns

. what extent institutional and federally
T fundéd recruiting projects affected
_ ~postsecondary school chpices and
retention; how employment oppor-

" tunities can influence their effec-
tiveness; and to what extent the lack

+ of information about postsecondary
opportunijties (either educational- or

2 occupational) limits their aspirations.

for further investigative emphases;and
. definé areas' for emphasis in sub- .
sequent follow-ups.

- E. Coordination of Second
Follow-Up Activities - cy

The RTI staff assigned to NLS. for the
second follow-up activities of *1974-76 “Was
under the leadership of the project director, °
Dr. J.P. Bailey, Jr., who was also responsible
for the day-to-day coardmatlon of all phases
of the study.

5., To determine the influence of student
.ability on postsecondary choices and
to -associate the choicess with test
scores, the student’s perception of his
.own abilities, and his class standinge.—\

6. To relaté low-aspiration choices for
postsecondary education to the prin-
cipal obstacles pet-ceived by the

. student, especially financial obstacles,
and to determiné prgfiles of the stu- -
dent’s knowledge of programs of
financial aid, their applicability to his

. 51tuatlon, and his intention to take

- advantage ofsthem.

7. To follow the educational progress of
‘* students and those terminating earlyw
to see how high school experiences,
curriculum patterns, and financial and
other factors are “associated with post-
secondary 'career choices and perse-
"verance and success in them, and to .
identify the factors associated with
“dropping out” -and changing jobs.
co after different intgrvals.

8. To provide from the cohort study
identifications of subpopulations—
such as high achievers with limited
"financial resources, disadvantaged
minority groups, and 'students in

* junior colleges: and vocational and
technical schools—and to investigate
interactions and influences betwéen

<,

The” NLS tasks described in the second
t;ollow-up proposal were grouped by RTI into
three components—survey operations,
computer support, and jnstrumentation and
sis—with experienced senior personnel in
- of each. Figure 1-1 shows the organ-
izati n a}d the staffing.

\

ordination and communication® were
maintained by regularly scheduled staff meet-
ing9; task leaders . reported progress and
s+  problems, and the project director set objec- -
, tives and resolved difficulties and conflicts.
To maximize responsiveness, all communi-
cations with NCES (especially those by tele-
phone) yrere made' the subject of NLS contact
reports, which were immediately distributed
internally. .
Measurement Research Center (MRC) at
. Iowa City; Iowa, a division of Westinghouse-
Learning Corporation, was the subcontractor
for the printing and distributing of study
materials. Mr. John O’Neill, the MRC/WLC
project coordinator, worked closely with the
RTI project director on the - instrument
format and design and with the task leader for
survey operations, Mr. D.A. ng, ‘on distti- ;
and among individuals that will shape ‘bution (eg., quantities, dates\ahgi nailing
T the1r future lists).’ e g
’ . &

-

’
]
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Il. SAMPLE DESIGN AND SURVEY PARTICIPATION " .

Al Basic Sample Design

The sample design is a deeply stratified,
two-stage probability sample with schools as
first-stage sampling \inits and students as
second-stage units. The sample was designed

_and selected by WESTAT, Inc.! The popula-

tion sampled consisted of all eligible 1972
twelfth graders enrolled in-all public) private,
and church-affiliated high schools in the 50
states and District of Columbia.

“The school sampling frame, constructed

- from computerized school files maintained by
*USOE and by the National Catholic Educa-

tion Association, was stratified into 600 final

- strata based on the followmg variables:

Pype-of control (pubhc or nonpublic),

Geographlc region (Northeast,>North
Central South, and West), .

Grade 12 enrollment (< 300
. 300-599;> 600)

Proximity to mstltutlon& of hlgher
learning (3 levals), .

Percentage minority group enrollment

{ (8 levels),

Income level of tge community (2
levels), and .

Degree of urbanization (10 levels).
*’ Schools in low-income communities and
schools -with high proportions of minority
group enrollments were selected and assigned
probabilities twice as large as thoe used for
the other schools to increase the numbers of
disadvantaged students in the sample. Schools
in the smallest grade-12 enrollment strata (<
300 seniors) were selected with probabilities
proportional to their estimated numbers of
seniors and without replacement; schools in
the remaining grade 12 enrollment strata were

" selected with equal probabilities and without
replacement. Within each of the 600 strata,

four schools were selected; then two of the
four were designated as the primary selections
(2 X 600 = 1,200) and the other two were
retained as backups (1,200) to be used in the

sample if one or both of the primary schools’

did not cooperate (e.g., refused, ineligible).
From each school, up to 18 étudents and 5
alternate students were sampled with equal
probabilities and without rep acement.

{
!
/

L]

- schoels

.replacements for the 21 sc

: . -
B. Survey Participation -

The basic sample design involved 1,200
primary sample schools and a target sample of
21,600 students (18 per school). The' task of -

collecting base-year data was contrdéted by/\

NCES to Educational Testmg Service (ETS)
of Princeton, New Jersey.? Of the 1,200
primary sample schools, 948 participated in
the base-year survey, 21" had no senior stu-
dents enrolled, and the other 231 either
refused to participate or could not participate
because the reguest was receweﬂ’ too late in
the, school year. A participating school was
defined as one in which at least one Student
Questl?ﬁ‘maue, Test Book, or student’s School
Record Information Form (SRIF) was
completed.

ue to the large school nonresponse in
the base-year (1972) survey, further attempts
were made to secure participation of the 231
nonparticipant primary sample schools and
odls that had no
seniors. This ‘‘resurvey,’ act1v1ty, initiated by
NCES prior to the first follow-up Survey,
involved . securing school cooperatnon and
selecting random samples of up to 18 former
students (1972 seniors)  per school. The
resurvey activities were successful in 205 of
the 231 primary sample schools; thus, stu-

‘dents from 1,153 of the 1,200 primary

sample schools were included in the’ first
follow-up survey. .

Students selected from backup or sub-
stitute schools were also included in the'
base-year, first follow-up, and second follow-
up surveys. In the base-year survey, 122
backup schools participated—including 26
schools which were “extra” in their final
stratum. A backup school was termed extra if
both primary sample.schools from .that

stratum participated. Students from the 26 ~ '

extra sthools were not included in the first
followq:é) ey, but additional backup

ere included so as to obtain at least
two participgting schools in the first follow-
up survey from each of the 600 final strata. In
the second follow-up survey, 18 of the extra
schools were”‘used to include cases with
complete base-year data.

-
Former 1972 senior students were also

selected from 16 sample augmentation

18 e P
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schools; these schools were selected from
those identified in 200 sample school districts
canvassed to identify public schools not
included in the school sampling frame.
Samples of students selected from the 16
augmentation schools were not included in
the base-year survey but were included on
subsequent surveys. )

Table 2-1, provides a summary of the
sample school participation for each ‘surve
effort. As can be Sgény data were collecte
from students representing 1,070 ‘’partici-
pating schools in the base-year survey, 256
schobls in the resurvey effort, 1,300 schools

“in the first follow-up survey, and 1,318 )

schools in the second follow-up survey.

Table 2-1

_Table 2-2 shows the composition of the
final student sample and questionnaire returns
for the base-year, first follow-up, and second
follow-up surveys, by major category of
sample school. Note that the final NLS
sample of 23,451 contains. 19,012 base-year -
participants and %439 resurvey members. As
will be seem in Chapter "VI, nonresponse-
adjusted student weights were computed
based on this total sample size. Response rates
may also be computed on this basis, tholigh
this ,is certainly a conservative, if not mis-
leading, approach. We have chosen instead to
use the ‘‘targeted sample size’’ for each

. survey—i.e., the 'total sample minus all pre-

survey removals—as the denominator in
‘computing response rates.

SQ NUMBER OF PARTICIPATING SCHOOLS, BY SUFLVEY N

.School Sample Base-Year

Resurvey

"N First . Second
Follow-Up Follow-Up

Primary sample 948

Backup sample:
"Exgra" in base-year 26

\

Othsr

. Augmentation samble i -

Total . . 1,070 ~

-

1,153 1,183

18°

256 . 1,300

-~

~* Includes one schoo! previously classified incorrectly as a primary sample school for resurvey.
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A
! SAMPLE COMPOSITION AND NUMBER OF RESPONDENTS FOR BASE YEAR,
’ FIRST AND SECOND FOLLDW-UP SURVEYS N “«
, R . Number of Questionnaires Returned
‘ . ) ) ~ Number of .
. A Number of " Students . First Secgnd
- School Sample Schools Sampled . Base-Year Fojlow-Up Follow-Up
~ Y
- Primary sample in base year c - 948 ) 16,968 15,563 15,748 15,258
*Backup sampl in base year - % ™ 1718 846 . 1,551 1509
Extra in base-year ° 18+ 329 € 274 : of 293
= 4 ] - N
- Resurvey primary and backup sample 240 4,161 0 3,795 ' 3,566
- E
Resurvey augmentation sample - 16 2787 ~- 0 - 256 26
' Total 1,318 23451 <. 16,683 21,350 20872

.~ ®

* Eight of the 26 extra schools (contann:ng143 students) have been deleted from the NLS sample No student data were
collected from these eight schoqls in any of the survey efforts. X M

(Students from extra schools were not surveyed in the first follow-up. °
3
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ik DEVELOPMENT OF THE SECOND FOLLOW- UP QUESTIONNAIRE

A. Qouceptual Model for the NLS

The f1rst step in the development of the
NLS survey ‘instrumentation involved the con-
struction of a framework within which items,
or variables, could be generated. It was
decided that the overall structuré and content
of the instruments should conform te the
conception of the educational process as an
input-output system which acts upon indi-
vidual student attributes attempting to trans:
form . them ifto prescribed outcomes. -The
basic conceptual framework shown in Figure
" 3-1 represents a modification of the.General
Educational Development Model developéd
by UCLA’s Center- for the Study of Evalua-
tion.! {The numbers in the boxes in Figure
3-1 refer to the numbers o the variables ‘in

the UCLA model; numbers outside are used in’

describing the model for NLS.) The RTI
modification excludes some classes of vari-
-ables (e.g., psychological climate and social-
ization in the home) since .they were not

‘considered amenable to adequate measure-

ment by the*mail survey questfonnaire Other
classes (e.g. personal, mtellectual and educa-

+ tional satisfactions) exphcn:iy included in

UCLA'’s model were considered by RTI to be
best measured in future follow-ups. Others
were combined; for example, goal orientation

.in the RTI model encompasses expectations

- and aspirations in UCLA’s model. Still others
(e.g.,.community environment) not explicitly
included in the UCLA model bagame key to
the RTI model.

As depicted in Figure 3-1, students come
into the school system witht a set of pre-
determined characteristics (boxes 1-7) such as
race, sex, and socioeconomic status. Dunng
their years in high school, the students have
certain kinds of experiences and mteract with
various “significant others” ~(Boxes 841),
which in njunction with the predetermined
.variables have unportant effects on the NLS
" base sfear outcomes, including self-esteem,

grade performance, and college plans (boxes

12-14).

Moving to the second stage in the diagram
(the first follow-up), these high school out-
puts, along with "their antecedents, now

- become ‘“‘inputs’'or determinants of post-

secondary schooling and work careers (boxes

~

.
el

. 91 24) and a vanety of intervening vanables

(boxes 15-20). The latter, sometimes called
“mediator” or “‘moderator’s variables, are
similar in form and function to-the school
process vanables (boxes 8-11) 1n the first
stage. c ;

The\thjrd stage in the dxagram (labeled
“Fusture, Follow-Ups™) is_essentially a repli-
cation and extension of the same develop-
mental process, and does not require further
elaboratior, except-tperhaps to n that
several new measures of “satisfaction are
indicated among. the final outcome varfhbles,
some of which were included in the vsecox}d’
follow-up survey. . A

* The meodel allows one ‘to ‘examine

numerous 1m150rﬁant 'and ‘interesting - -

questlons For example, one can assess the
total effects of college or aspirations,
grades, or' noncognitive trajts on various
>, . N kY o .

attainments or outcomes at sgme given point
in time net of all antecedent/and intervening

variables. The extent to which these effects

are mediated by the intervening variaRles can
also be assessed. Or the extent to which any
of the variables in boxes® 8-11 operate to

.. mediate the effects of -the predetermined
‘variables on these outeomes can be estimated.

Certainly it is relevant to know, for example,
whether or not the hypothesmed depressant
effects of being black, of being female, or of
being poor are largely €xhausted before a stu-
dent leaves high school, as agamst the inde-
pendent, or direct, influence of these pre-
determined variables on early postsecondary

school careers. . e
B. Considerations Guiding the -
Development of the Second -

Follow-Up Questionnaire

At the poipt in time @f the second
follow-up survey (October 1974),
approximately two and one-half years hpd
elapsed since the initial contact with the NLS
sample; the first follow-up effort, principally-
to establish activity. states of all respondents -
in October 1972 and in October 1973, had
been completed. Thus, a number of pathways,
defined by the succéssive activity states, could
be established in the developing personal
histories of the young peogg® in the sample.

N . . ’ - l 41"
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With regard to the dctivity states of interest in
1974, the more important pathways were
identified as follows: * - ' :

.1. Pqth A: uninterrupted full-time

continuance in a college or uni-
versity or vocational training pro-
gram since fall 1972;

2. Path B: uninterrupted " full-time

*  continuance in education or train-
ing. beyond high school, but with
transfer from one institution to
another;  ~ ‘.

\. 8. Path.C; delayed entrance (until
1973 or 1974) into higher or fur-
ther edueation, with work, military

" service, or another pactivity state
intervening since high. scl}.ool gradu-
ation; !

4. Path D: uninterrupted continuance
in full-time occupational activity,
with progression .br stabilization in
a company, vodational field, or
occupational fm#ily; '

5. Path E: continance in full-time
‘)ccupational f'act:ivi%t with

moves .from ;che unrelattd job to
*  gnotlfer, possibly interspersed with

periods of indctivity;

A

6. Path F:-in rspersion of ‘work and
further edycation, over the period
from 1972 to 1974, through fairly

continuous devotion of a portion of

tin;e to each activity state;

7. Path G: discontinuance in higher
education, with or prior to

= completion of a program of studies _

begun in 1972; .

8. Path -H: reentry (sustained) into
full- or part-time further education,
after at least six months following
spring 1972, in some activity state

other than er education;

9. Path I: intermittent (October
1972-October 1973-October 1974)
education—other activity—

education\ or other activity—full-
-time education—other activity;

10, ‘Path J' (females only) work or
educational past terminated by
marriage and consequent full-time

activity of homemaking (pre-
gnancy) or c};ﬁd care at time- of
_second follow-up.

. Beyond the establishment of these and
other paths through successive activity states,
prior data had been collected on a number of
major and minor personal, institutional,
social, and societal factors of presumed rele-
vance to the educational, - vocational, and

_ personal development qf the individual.

Thus, the second follow-up surve}" would
seek to assess-respondent activity character-
istics at a pa.rgicularly\ critical time in the
career decision’ process. Students at junior
colleges would have chosen further education,

gntry into the labor force, oy some combina-_

tion, of both. Students who attended post- °
high school vocational or tyffde schools were .
likely’ to have moved into the labor force
while those who worked immediately -after
high schoel-would have had sufficient time to
evaluate their educational needs and occups-
tional opportunities. Fouffyear *college stu-
dgpts, ‘on. the other hagld, were demonstrating
a persistence in their intention to get a collgge

education. ) 0

The major work of the second follow-up,
study was to document respondent activity

states, to understand the factors that have 4 -

resulted in these activity states, and to assess °
the quality of a respondent’s performance and
his or her satisfaction with these activity
states. While it was assumed that ability,

. family background, race, and sex would brove
, to be major determinants of these decisions; it

seemed crucial to elaborate and specify these -
relationships by considering the economics of
the respondents’ edticational and work expe-
riences, their progress in the life cycle with
marriage and family formation, and their per-
sonal growth prdcesses. While the experience
was close at hand, moreovéY, this phase of the
study ,could gather a first evaluation of the
effectiveness of on-the-job training, appren-
ticeship, and vocationalkand technical school
programs in preparing students to find a job

*. and to perform well in their work. A similar

assessment could be made of the college

' experience as a preparation for later voca-

tional and civic activity.

With these considerations in mind, three
critical ‘requirements for the content of the
second follg)w-up were identified:

[}
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1. Information that would permit the
identification “of the activity state in
October 1974, and of significant inter-
ruptions in activity states’ between

- October 1973 and October 1974;

*2. Information that would indichte the
quality of performance in and level of
satisfaction with the October 1974
activity state; °

3. Inforfnation regarding current-time-
. bolind conditions necessary to under-
stand or explicate the mgmficant
aspects of the current environment
and the individual’s place therein (i.e.,
source and extent of finandiah sup-

port, perception of problems tHat

interrupt or threaten contmuange - as
planned, facilitating forces or inter-
ventions, etc.). This category also
includes plans and aspirations, or
other information that may predlct
future dxsposmons

C. Designing the Questionnaire

As implied in the” sections above, the
"design of the Second Follow-Up Question-
naire ictated by a number of considera-
tionszwﬁﬂe basic longitudinal study items
should Memain unchanged in order to insure
.comparability in the cross-timg- analyses. (2)
Bhe timing of the questionnaire should focus
particular attention on the transition of
.respondents from vocational, technical, and
junior college programs into either the labor
force or further training. (3) There was a need
to gather data to complete the data base for
the general educational development model,
as adapted by RTI, on which the analyses
would be based. (As shown in Figure 3.1, this
model -intludes, in addition to m%‘(prma-
tion asked in the two prior surveys, respond-

ents’ social, eitizenship, and consumer activi-

ties.) (4) There was a need for data on which

to base programmatic pohcy decisions. (5) It

was discovered that respondents were having

several difficulties in answering the First
. Follow-Up Questionnaire. Each of these
" points will be discussed separately in the para-
graphs which follow.

1. Continuity with First
Follow-Up

The major eoncern of the entire National
Longitudinal Study is to identify and under-

-3
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stand the major sequences of events for post-
secondary students from high school gradua-
tion to established location in the labor fogce.
Beyond the work and educational decisions
themselves, respondent’s personal, family,
social, political, and consumer decisions affect.

. this process of moving intg the labor force.

The Second Follow-Up Questlonnalre reflects
this breadth of -life roles and intorporates
items to estimate the respondent’s perform-
ance and satisfaction with each aspect™Ofbis
or her life. The questionnaire also monitors_
the respondeént’s plans and aspirations in eagh
area of life as well as ‘th values on which
these Plans depend .

Most of the items measuring work and
educational goals, performance, satisfaction,
plans, and aspirations are taken directly from
the First Follow-Up Questionnaire, ¢ ing
only such wording as dates or directions for
answering. Some additional items on personal
history, finances, work and schoeol satis-
faction, and ‘values are also brought forward

- from the previous survey instrument. In some

instances, additional items have been added to
clusters of first follow-up 1tems to include
new options (e.g., in reasons for not workmg,
an ijtem was added to include the possibility
that the respondent was not working because |
there were no jobs in the area for which he:or
she was trained). Each question in these sets,
however, is answered independently.

2. Special Transition Concerns |
of the Second Follow-Up

“Questions ‘about the transition of the stu-.
dents from vocatiedal, technical, community,
and junior collegés into new -schools or into
the labor force focus particularly on their
choiceof field of study and on thelr method
of finding a job. . .

If the student chd¥ses to go to a four-year
college, he or she is asked all the questions
-about field choice that are presented to the
other college stg:znts Those choosing to go
into the labor ce, however, are a special
concern. It {5 not known how or what these
students know of thé labor force require-
ments or conditions and of effeetive ways to
locate work. Information is also lacking on
the exteft to which their training is useful in
their work or even whether these students will
continue to look for work, including mo
to another part of the country to find work

\): | )Q ' . 1425




related to their training. Items regarding relo- '

cation reasons, local job market conditions,
length of job search, etc were taken from the

Current Population Survey in order to résolve .

some of these issues.

3. Completing Eleménts
. of the Model ! .

There arg several new activities included
in the activity T®s of the Second Follow-Up
Questionnaire. These fall most snnply into
studying the respo ﬂ‘ as a consumer, a
citizen, and as a p the process of
building a new family umt An’lﬁportant
question here_is how finances may affect
educational progress by enhancing, prevents
ing, or postpomng it. A question included in
the second follow-up instrument attempts-to
identify the transition of economic depend-
ence from parents to one’s own consume
level; it is an extension of the base-y;ar ques>
tion item 94 about the parental hote. A new
itet measuring quﬂlty of consumer behayjor
is also included. -

Several items included the second-
follow-up to measure the peformance, satis-
. faction, and values of the respondents as citi-
zens were drawn from pretested scales report-
ed in the literature.> The importance of these
items stems from the traditional concern
attached to education @s_a preparation for
good citizenship. One‘\scale, a measure of

A

political partxcxpatlon, in estlgates the km\i\

of civic organizations the réspondent belongs

to and the extent of his or her efforts to par- -’

lking about”
measure of

ticipate in the civic forum, from
issues to running for office.
politicj

respon
participation makes a difference in how
events turn out, is also includegd. The latter

measure is viewed as one way to judge the

respondent’s satisfaction with his new citizen-

ship role. The final aspect of the conceptual
model (see Figure 3.1) that should be com-
pleted by the secong follow-up focuses on the
personal development of the respondent. One
facet of this is the spare time activity of the
respondent, i.e., the voluntary organizatiomns

and hobbies in which he or <he is interested -

#nd the amount of time invested in them. The-
organizations listed i is new fsecond
follow-up question are taken from the Survey
Research Center “Quality of Life’’ Question-

3
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efficacy, or the degree to which the
ent feels that voting and other civic

——
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. to policy concerns of the Offj

4

naire.? 'I\)vo short ltej on, hobbies are afso
included. .

Another dlmenslon of personal deélop-
ment, self-esteem and locus of control, was
mt,fasure? in both the base-year and first
fallow-up instruments and is repeate@agaih in

~the second follow-up instrument. In addition,
a shortened version of a mgasure of social

senaturity is included.® Finall uch had been °
‘written of the emphasis on quality of life’

. among Americans, but-especially as a value of '
young Americans. No smgle ;md well-defined
. meagure, of* this life value had been developed.
Consequently, a new multi-dimensional atti-

. tude measure of quality of life was con-
structed, tested-in a field test, and included in
the Second Follow-Up Questionnaite. The_
elements for the items are drawn from the
topical qontents of the Survey Research
Cetiter’s “‘Quality of Life” Questionfaire and
the developmental charactenstlcs of late
adolescents.

| 4. Programmatic Interests

. Several items are included ‘in the Second
Follow-Up Questlonnaxre because they relate
?fe of Education
and/or other agenciep of the' federal govern-

ment. These quest&}s particularly involve

postsecondary educational experiences—guch
as the employment of stugén e schools

,they are attendmg and thd importance of the

school ,in finding jobs for graduates and‘in

preparing students for the jobs they do get.

Current questions about -rate§ of college

completion and withdrawal also*fall within

this category. 'Items regarding accelerated
programs and the questio?s already referred
to gegarding working students were included
because of this concem. Items were also in-
" cluded to allow an investigator to discriminate
among “dropouts” (tHose withdrawing from
school prior to comdpleting their program with
no plané to return),-“stopouts” (those stop-
ping their Follege’program but planning to
return), and'transfer students, who are usually
reported only as dropouts by theu‘ schools of

origin.
5. Rewording Considerations Based
\ on the First Follow-Up

Two types of errors among respondents in
the first follow-up had created some concern
in the degign for the second follow-up. For

o } .
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the sets of.questions in which the respondent
was asked to answer ‘‘yes” or “no” (or some

" variation of these responses).to every item in
_a cluster, many respondents only circled a few

yes responses and completely ignored the no
option. While one might assume that not cir-
cling yes was equivalent to responding no in
such cases, there is no clear way to tell.
Consequently, it was decided to investigate
gfer‘ent ways of answering these questions in

e second follow-up field test and to use the
format that elicited the most complete
response in the full-scale second follow-up
instrument. =

The second problem area invoIved' the
questions asking for a report of income“and
its sources, particularly sources of student
financial aid. The itemized amounts in the
first follow-up did not coincide with the
totals, and there was an excesswely high non-
response rate to these items. Since these ques-
tions are'of particular concern for the Office
of Education, alternative wording and format
was suggested, field tested, and included’in
the Second.Follow-Up Questionnaire, even
considering the comparahility problem, These
reworded questfOngs in their new form provide
essentially the same information as do those
which were employed in the first follow-up
instrument.. -

D. Field Test of Survey
Questionnaire

RTI_conducted a major field test effort
with an initial version of the Second Follow-
Up Questionnaire. This field test took place
during April-June 1974, using a probability
sample of 903 seniors from the high school
class of 1971. This was. the same ple
selected and used by RTI (under contract to
USOE) in 1971 to pretist the NLS base-year
Student Questionnaire and by the U.S.
Bureau of the Census in May 1973 to pretest
the First Follow-Up Questionnaire for the

h\?hool class of 1972. B
hile the qu-s%ale second follow-ub

_survey-would investigate a number of hypoth-

eses and questions pertaining to the educa-
tional, work, social, and personal activities of
the study population, the field test focused
primarily on the methodological and measure-
ment properties of the survey instrument and
the effectlveness and feasibility of alternative

/' . L _4
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field proéedures. That is, the primary purpose
of the second follow-up field test was to
investigate certain variations in item and
instrument format (two forms of the ques-
tionnaire were field tested) which might
improve on the first followup it¢fln and
instrument response rates. Additionally, as
noted above, a number of new items were
employed in the field test to obtain informa-
% tion not covered by the first follow-up or
base-year instruments (e.g., political participa-
tion, consumer behavior, social maturity, job
awareness): but deemed importarit at this
point in time in thelives of these respondents.

Following the field test, and other reviews
of the results by RTI and representatives of
sevgral federal agencies, a final revised version
of the survey questionnaire for the second
follow-up was prepared and approved in
Septembet”lr974 (O.M.B. Ng. 51-S-74032).

E. Structure of the Questuonnaure

The Second Follow- UpQushonnmre isa
153-item, 28-page booklet"deslgned for self-
administration by the respondent Most of the
second follow-up questions are of the fixed-
choice (closed-response) types. Open-response
queshons were limited to dates, income,
numbér of hours or weeks worked, and the
like. All questions were constructed and .
formatted by, specialists in' instrument design.

The items in the Second Follow-Up Ques-
tionnaire are, organized into major sections
and subsections as showh in Table 3-1. As can

* be seen, the major sections of the second
follow-up instrument are identical to those of

" the first fqllow-up, except that a separate
family status section (reflecting.an expanded
interest in this area) has been added. Certain
other sections have been copslderably ex-
panded to cover-new emphases on respond-
ents as citizens and consumers and as individ-
uals in transition from two-year to foursyear
colleges or into the labor market. A complete
copy of the Second Follow-Up Questionnaire
is provided in Appendix‘B.

-F. Selection of Key Response
| and Supporting Items .7

Many considerations went into deciding
whether a returned Second Follow-Up Ques-
tionnaire contained adequate information for
acceptance, editing, and entry into the data

-
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- Section G: Background Information

Secti

1y -

Tahle 3-1

MAJOR SECTIONS AND SUBSECTIONS OF THE
SECOND FOLLOW-UP QUESTIONNAIRE -

Sectlo A: Gerallnformatmn .
Facts in October 1974 (1-8)

8 Education and Traiting
School attendance from October
1973-October 1974 (3-31)

Attendance at other schools from October
» 1973-October 1974 (3243)

School finances from fall 1973-summer 1974
(44-57)

Other training (58-66)
Using. training since leaving high school
(67-713) -

Section C: Work Experience (7?—99)
*Looking for work (100a-104)

~Section D: FamilylStatus (105-120)
Section E: Military Service (121-130)

Section F: Activities and Opinions (131-138)
Opinions about the future (139-148)
1nforma1|on about the past (149- 2)
Self -insight (153)

I3

/

file. The genieral requirement was to obtain a
certain required minimum of data on respond-
ent activities since surveyed in -the first
follow-up, rather than‘to get complete. data
on all items. The following items were desig-
nated as crucial to the-acceptability of the
questionnaire.
' [

'~ General Information

1 What were, you doing the first
week of October 19742 ’
8 Ethnicity

Educatlon and Training

9 From October 1973 through
October 1974, attend any school?
If “yes,” 10 should be answered.
Attend school in first week of
October 19747 If “yes,” 11, 12,
A 15, 16, 19, and 28 should: be

\.

10

o

»
answered. After checking 19, the
following supporting items were .
checked for consistent re-
sponse: 20, 21, 24, 26, and 2T.
After checking 28, the following
supporting items were
checked: 29, 30, and 31.

Attend any OTHER schools from

October 1973 to October 19947 If

‘“‘yes,” 33 and 34 should be

answered.

58 From October 1973 to October
1974, participate in any training
program -(other than regular
"school or college program)? If
“yes,” 59 should be answered, and

. the following supporting questions
were checked for consistent re-
sponse: 60, 61, 62, 63, 64, and
65.

From October 1973 to October
1974, earn any certificate, license, *
djploma, or degree?

32

66

Work Expert‘ence ' [

74 Holding a job fram October 1973
through October 197472 If “yes,”
75 should be answered. N
Working during the first week of
October 1974? If ‘‘yes,” T6a
and 88 should be answered, and
the following supporting items .
“were checked for consistent re-
sponse: 76e, 76f, T6g, 17, 89, and
90.
Working at any OTHER job -
. between October 1973 and
October 1974? ¥ ‘“yes,” 93ad ‘ ,
should be answered, and support-~ °
ing items 93e, 93f, 93g, and 94
were checked for' consistent re-
spdnse.

Mxlltary Service

121 Since October 1973, served in the
. Armed Forces? I ‘‘yes, active
duty,” 128 should be answered.

Background Information

Names, addresSes, and telephone
numbers of respondent and his:
. parents, sex, and, if respondent is
female and married, spouses
name.

75

92

-
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o Immediately after receipt and check-in of
a mail-returned quesﬁonnaire, it was routed
to a manual premachine edit section where
responses to the above key and supporting
items were verified for presence and consist-
ency. (Cost restraintss and questionnaire
complexity limited the .editing to these
items.) Fdilures were noted on an Edit Prob-
lem Sheet, which was routed with the ques-
tionnaire to the Telephone Tracing Depart-
ment. The respondent was’ telephoned if
possible so ' that inconsistencies could be
clarified or corrected and missing data could
be supplied.

1.

2.
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A.

_newsletters,

r

-~

.. IV. MAXIMIZING PARTICIPATION AND RESPONSE

Introduction - i
The NL3 population is.young, highly
mabile, and involved in decisions about future
and life patterns. Continued partic-
ipation in NLS depends largely on the suécess
of the contractor in keeping in touch with,

motivating, and developing rapport .with,

individuals in the survey population. Materials
used by RTI and NCES to enhanece the will-
ingness and to increase, tie response included
ent advisory letters, thank-you
letters, profnpting ‘‘blue fliers,” mailgrams,
and remindeyx postcards. Copies of these are in
Appendix C., Additional methods involved
telephone traging of sample members whose
newsletters \arid/or questionnaires were
returned as deliverable, prompting tele-
phone calls to nonrespondents, and field
interviews with mail nonrespondents. Several
recornmendations for maintaining coopera-
tion and improving response were outgrowths

of the, second follow-up survey; “these -

recommendations are given in section G of
this chapter.

Response to the mail questionnaire will
become more crucial and costly each year
with each survey. For this second follow-up,
the letter, postcard, and telephone contacts
were designed to produce a mail response rate

. ly 1974, RTI sent newsletters to the -
dy participants with good addresses
newsletters reviewed the purpose

announted that the secgn

was underway, stated that a
would be mailed in about three weeks
stressed the importance of continued partici-
pation, and requested that the respondent
return an enclosed postcard verifying current

address or showing the needed corrections.

One of the benefifs of a newsletter (demon-
strated previously.h the first follow-up) is
valuable leadtime in locating respondents for
whom addresses had changed and being able
to update the addresses prior to the question-

»

articipation levels, X

2
o

2
’
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\_members were randomly selected to be

naire mailout. 'Thus, in the current sur&ey,
2,692 sample members returned the news-
letter postcard indicating changes in name
gnd/or address. In addition, the postal service {
returned 917 newsletters as ‘“undeliverable,”
and these were sent_to RTI’s Telephone Trac-
ing Department for follow-up action.

In late August 1974, 229 NLS sample

telephoned as part of an effort to determine
the impact and’ effectiveness of the OPERA-
TION FOLLOW-UP, newsletter. Those con-
tacted were asked to comment on the news-
letter and their participation in the study.
Although it received mixed reviews, the
general feeling among these sample members

_ was that a newsletter should continue to be

sent at least once a year and that it should
include more results or highlights of the study

. findings.

A -

)

C Tracmg Activities

‘Activities of the Telephone Tracing
Department during the seeond follow-up are

‘summarized in Table 4-1. Tracing activities

began in late July 1974 with 1,279 sample
members who_did not respohd to the first
follow:up effort; it continued through
January 1975 as the postal service returned
undeliverable newsletters and Second Follow-
Up Questionnaires. Tracing information types
and sources were:

n@ 1.

oY

Name, address, and telephone of
parents, guardians, or relatives.

Names, addresses, and telephones
of two people who would always
know how to get in touch with the
individual.

Name and location of post-
g-econdary school the individual
attended or planned to attend.

Name and location of the individ-
ual’s employer. -
Neighbors of the individual -or his
parehts.

. Principal or other contact at the
- secondary schoo] attended.™

State® or registration and identi-
fication nuq:ber of driver’s license. |

<
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Tabie 4-1

-

-

TELEPHONE TRACING CASES, 1974-75

. N\, </ Bases -
Reason for Tracing Completed Unsuccessful
) Traced Number - Percent Number Percent
/ >
Undeliverable ID/COA* i m 681 95.8 30 42
Nogrespondents to first followup 1219 883 " 69.0 396 310
Newsletter undeliverable a1t 873 95.8 38 T M2
W . Voo . - k4
Questionnaire undeliverable 989 848 85.7. . 141 143
- Undeliverable lettersto =
““alternate sample members’’ * 16 2 12.5 14 ‘874
Total 3,906 3,287 ‘ 84.2 619 15.8
. I‘D?/COA stands for identification/change of address cards sent to all sample members.
T Six undeliverable newsletters were received after the questionnaire mailout and were not traced. aQ

This group includes 329 students who were selected as alternates, or extras, in the base-year study but had not been

participants since. 1They were sent letters advising that ths field interviewing staff would contact them.

8. Local government agencies.

9. Armed Forces locator servic
.DOD rosters.
10. Institutional records (i.e., prisdn,
- police, menfal).a .
11. Local credit bureau or a sim
organization.

or

«As new addresses were obtained frqm
tracing activities, returned ‘mail, or othe
sources, the computer file of names and
addresses was updated.

Of the 1,279 nonrespondents to first
follow-up, 883 (69 percent) were suécessfully
traced. Telephone tracing began in early
August on the 911 undeliverable newsletters,
and current addresses were obtained for 873
(96 percent) of these cases. Work began on
tracing returned undeliverable Second

"Follow-Up Questionnaires in mid-October,

and 848 out of 989 cases (86 percent) were
successfully traced. As shown in Table 4-1, a
total of 3,906 cases were traced during the
second follow-up; 3,287 cases (84 percent)
were traced successfully. Of the 619 cases
unsuccessfully traced, no address was

obtained for 346 cagps (9 percent); and 273
cases (7 percent) were removed from the
active file due to refusals, duplicate ID’s,

" deaths, and mental or physical handicaps.

" P. Data Collectioh Activities N

20

1. Mail-Return Responses \

Questionnaires were mailed by the
Measurement Research Center (MRC) using
certified first class mail beginning on 7

October 1974 to 22,035* individuals in the - _

second ‘follow-up sample. This mailing was
followed a week later by an additional 323
questionnaires mailed from RTI tQ 51 sample
members living abroad, 260 members whose
addresses were updated by the telephone trace
ing staff, and 12 other individuals who

* Note that this figure does not include 329

. base-year “extras,” i.e., base-year respond-
ents from backup schools who were to be
included in the NLS second follow-up effort
in January 1975 and were scheduled for
personal interview in the second follow-up"
survey. One was removed before field work.

l' .
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required special handling after the creation of;
the initial mailout file. As shown in Table 4-2,
events following this mailout ultimately re-

sulted in 15,197 returns and a 69.0 percent
mail response rate by 1 May 1975.* ‘

*Questlonnalres returned by mail for 139 of
‘these respondents were subsequently de-
leted since'these data.were also obtained by
personal interview. Thus, the actual number
of mail returns is 15,058 (15,197 - 139),

Figure 4-1 shows cumulative response
rates t® all mailouts. As in the first follow-up,
the bulk of the mail responses (62 percent)
was received at RTI in the first eight weeks

~after the initial questionnaire mailout, after
which the mail return rate began to level off.
Additional questionnau'es were received later,
however, and by the first week of Yantary
1975, a total of 14,918 questionngires had
been received. This is a 68 percent njail return
rate, and represents a substantial increase over

and the final mail response rate is 68.3 per- the 60 percent return for the same number of
cent. elapsed days for the first follow-up.
@ ] »
&* .
Table 4-2 -
OVERALL MAIL RETURNS AND RESPONSE RATES, 1974-75
A uuestionnaire. Responsas
! N Qverall
. Number Days Number Cumulative Response
Date Event S Mailed Elapsed® Returned Total Rate (%)
October 7 1st questionnaire mailout 22,035 - - - -
{from MRC)
October 14. 1t qugstionnaire mailout " 323 7 - - -
{from RTI) " -

October 16 Reminder/thank-you postcard ¢ 21,712 g . 2009 2,009 9.1

October 30 - 1st prompting postcard/mailgram 13,660 23 ° 7414 9,423 42.8

November 13 2nd questionnaire mailout 9,768 » 31 2213 11,696 53.1

November 18 2nd prompting postcard/mailgram 9,468 42 . 350 12,046 54.7

QOecember 3 Prompting blue flier 7,563 57 ; 1610 13,656 %1.7

' ¥

Qecamber 11 -----veee 6,597 65 3718 " 14,034 63.7

January 2 Prompting mailgrams - - 87 884 i4,9]8 67.7

January 20 @ --e------- : - 107 . 144 . 15.062 68.4

February3  -esceeecen - 114 78 15140 687

March3 = ceeeeenrnes - 139 . 41 15,181 689
 April 1 feeeeeaes - 167, " 12 16,193 68.9

Mayl  eeeeeeene- - 198 4 p\ 15,197 69.0

-

+

Days since the 15t questionnaire nﬁmiéut of October 7, 1974, See Figure 4-1.

Cumulative totald do not refiect 60 duplicate questionnaires which were logged in as received byt subsequently removed in the edit
process. included in the final cumulative total, however, are 139 respondents who also completed a personal mtervnew and whose

manled questionnaires were therefore deleted.
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. 2. Effects of Mailouts sent mailgrams on 18 November). The

The schedule and results of NLS second purpose of this variation was to compare the
follow-upbimvey mailout and prompting % relative effectiveness of mailgrams and post-

actmtles were detailed in Table 4-2 above. As cards in' terms of increasing response. Final

can be seen in that table, a thank-you/ mail‘ follow-up actions occurred on 3
reminder postcard was sent to all sample. December with the mailing of 7,563 prompt-

members nine days after the first question- ing blu.e ﬁiers. and on 11 December when
. naire mailout. Two weeks later, on 30 prompting mailgrams were sent to 6,597

October, a prompting postcard or mailgram remaining nonrespondents.

was sent to all nonrespondents—half the non- Table 4-3 indicates the estimated effect of
respondents were sent a postcard and the the various nonrespondent follow-up activities
other half were sent a mailgrami with the same on response and the cost of each activity.
text. On 13 November a second question- Care should be exercised in assessmg these
naire, along with a special cover letter, was actions, as true effectiveness is difficult to
mailed (using first class air mail) to the 9,768 determine precisely and the cumulative effect
nonresponding sample members. A second ©of several mailings cannot Qe measured
prompting postcard or mailgram was sent to accurately. Note, however, t mailgram
all nonrespondents as of 18 November, revers- response rates are consistently higher than
ing the previous (30 October) ‘Bostcard/ those from postcard reminders. The response
mailgram allocation (i.e., nonrespondents who rates shown in Table 4-3 were computed by
were sent mailgrams on 30 October were sent assuming that the returns from any given
postcards on 18 November, and those who follow-up actlon would commence five days

had been sent postcards on 30 October were - after the action’ was initiated and would

-

. Table 4-3 ’
ESTIMATED EFFECT AND COST OF PROMPTING ACTIONS/EVENTS: NLS SECOND FOLLOW-LP SURVEY

‘ Fd -~

Number Estimated Cost Total Number Cost Per Response
Action/Event Mailed Per ltem ($) ' Cost($)  Returned Retuen ($) Rate (%)
Ist questionnaire mailout 22,035 1.10 »r NA NA NA
(from MRC) . : .
1st questionnaire mailout 323 NA  © NA NA NA  NA
(from RTI) ) ) .
Reminder/thank-you postcard 21,712 20 NA'  NA NA NA
1st pmmptinb postcard - ) 7,306 .20 1461 881, 1.66 \\ 12.1
1st promptmg mailgram ' 6,354 1.00 6,354 1,175 5.41 18;5
questionnaire mailout . 9768 110 10,745 627 e 6.4
ngromptmg po rd 4,548 .20 /LO 498 1:83 11.0
2nd prompting mallgram 4,920 1 1.00 4,9{2}0 672 1.32 13.7
Blue flier 7,563 25 1,891 430 440 5.7

Final mailgram 6,597 100 6597  906* L,gs Y37

Y

* The number of responses credited to the "final mailgram’’ includes all responses received from December 1 rough May 1. An
undetermined number of these respondents are sample members who returned to their homesf/r Christmas aid found the gues-
tionnaire waiting there.
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continue ux;til five days after the next follow-
up action. Based on,the information available,

it appears reasonable to assume that the type

and number of follow-ups employed were
quite effective and have resulted in a sur-

prisingly high response t6 the mail effort,,

especially .considering the length and com-

. plexity of the Secand Follow-Up Question-

naire and considering that no monetary
incentive was offered.

3. Personal Interviews

Fieldwork for the second follow-up began
in January 1975, but preparation for this
work actually began four months earlier. The
first major activity involved a briefing of 12
RTI off-site field supervisors, as part of a
general training session held at RTI from 19
through 25 Séptember 1974. Topics relating
to NLS included the. purpose and history of
the study, an overview of RTI’s data collec-
‘tion plans for the field interview phase, and a
review of specific field procedures used by
RTI in its studies. )

Based upoh the number and distribution
of nonrespondents to the first follow-up mail
survey, a projection of interviewer  staff
requirements and a schedule of recruiting
visits for interviewers was also prepared for
each field supervisor. It appeared that about

173 field interviewers would be required for

ment in accordance with the geographic
pattern of nonresponse. Immediately foflow-
ing'the initial briefing sessions, the field super-
visors began recruiting within their respective
geographic areas. Recruiting activities- con-
-tinued through November in preparation for
the interviewer training sessions held on 2
December.

A variety of training aids, including a field

interviewer’s NLS nfanual, a fiéld supervisor’s
NLS manual, 2hd a self-study questionnaire
were developed by RTI central staff and“dis:
tributed to the field staff. Supervisor and
interviewer field training was conducted dur-
ing the first three weeks in December 1974.

~ * There were 12 supervisor/interviewer training

sessions; four each week during the three-
week training session period.

Second Follow-Up Questionnaires to be
used in fieldwork were bound with an extra
cover which provided space for information

‘needed by interviewers and supervisors. Dur-- (

2

i

. sample member:

ing the third week of December, these ques-
tionnaires for field interview®were labeled,
sorted by field supervisor area, and shipped to
the supervisors for sorting and assignment to
interviewers.

Questionnaires for 228 sample members

who were believed to be stsfioned abroad in
the- mﬂ\mai'y or living outside of the gotermi-
nous United Statee were not immediately
assigned to the field supervisors. Since 36 of
these cases had Hawaii add:esss,‘ it was
decided to recruit an interviewer there ‘to
work on these cases. Theeemaining 192 cases

were routed to RTI's Telephone Tracing

' Department for address verifieation via tele-

phone contacts with parents and other tracing
sources. As a result, new U.S. addresses were
obtained for 7 le members. ,The RTI
tracing opera inistered the Second
Follow-Up Qyfonnaire to 21" of these
er the telephone; the other
54 cases were mailed to the appropriate field
supervisor for field interview.

»

In January 1975, 328" questionnaires for
base-year “extras’ iwere sent to the field for
follow-up. These were respondents from
back-up sample schools in the base-year study
who had not, been included in the first
follow-up survey or in the questionnaire mail-
out for the second follow-up swrvey. It Was
decided, howevet, to include them in the.field
interview phase of the 'second %ow—up
survey. . AN
Data collection \was, completed in early
April. The results of the field interview phase
of the second follow-up survey are summar-
ized in Table 4-4. This table shows summary
results for base-year *extras,” no-address
cases, gnd regular cases. For each type of case
the table shows two response rates: the
“overall” response rate was computed as the
percentage of all completed cases interviewed,
while the ‘“‘chargeable” response rate. exludes
thge nonchargeable noninterviews from . this
consumption.

As Table 4-4 shows, RTI was successful in

‘obtaining intervi€ws with 293 of the 328

base-year extra cases assigned, for an overall
response rate for this group of 89.3 percent.
Excluding the 12 ¢&ses which were designated
as “nonchargeable noninterviews,” the charge-
able response rate for the base-year extra
cases was 92.7 percent. !
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® These were cases returned to RTI by the Postal Serwice as undeliverable and for whom RTI s Telephone Tracing Department was

unable to determine an address.
t  After delstion of Iate maul return.

* Nonchargeable nomnterwew cases were' excluded in computing the chargeable response%te

-

The no-addsess cases were those whose

questionnaires were returned to RTI by the’

postal service as undelive and for whom
RTI’s Telephone Trating Department was
unable to determine an address. It was
decided to send these cases to the field in an
effort to have them located*by the field inter-
viewer. The figld staff was successful in locat-
ing and interviewing 76 of the 118 cases in
(— this category, for an overall response rate of
64.4 percent. Excluding nonchargeable non-
interviews, fbe\%i;rgeable response rate “for
no-address cases 68.5 percent.
As Table 4-4 indicates, of the 6,382 regu-
lar cases, 5,445 were interviewed, for an over-
511\ response rate of 85.3 percent and a charge-

LY

v . .
.

? ~ <
.~ )

able fesponse rate of 89.6 percent. TH2 com-
bined results for all three types of'cdses are

. also summarized in "the table. Of a total of

25,

6,828 ‘field interview cases: (after deletion of.
late majl returns), 5,814 were interviewed, for
an overall field response rate of 85.2 percent_
- and a chargeable field response rate of 89 4"
! percent. .

.4, Checks on Dat Quahty ' .

Each returned second follow-up survey
insttument was scan-edited page by page to
detect critical omissions and incongistencies.
The scan-edit averaged roughly 20 minutes
per questionnaire.'This review was desxgned to
verify— - L .

y - .
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) . Table 44 o /{4
RESULTS OF FIELD INTERVIEW PHASE OF l\}ts SECOND FOLLOW-UP SURVEY R
. WA
’ Base-Year No-Add'ress, N
~ Regular . “Extras” * Cases® Total
Cases Assigned T 6,382 228 « 18 " 6428
) < 3 '
Interviewed in person 4,209 250 \ 58 -4512.
{nterviewed via phone 1,233 43 18 1,294
Total interviewed 5,445 . 293 76 . 5814
Chargeable Noninterviews- * \ 7 / N‘
Refused 319 6 2 327
Unable to contact . 314 . . 33 364
. Jotal chargeable noninterviews 633  _\ 23 35 891
Percent of assigned cases 9.926' 1.2% " 29 T% 10.1%
. r
Nonche'rgeahle Noninterviews J : t L2 .
Out of country 256 9 8 ¢+ ' m
. Deceased 2 1 ] °3
Glstltutlonahzed - 9 1 i 10
andicapped . 1 L0 8.
" Phone case-no phone 3 3 0 1 32
.Phons case-unlisted number 1 0 0 LT
Total nonchargeable noninterviews* , 306 12 1 7
) Percent of assigned cases - - D . 4.1% 3% 5.9% ~48% .
R ° i ¢ . . L ’
meé%e i | i . - - .
’ Overalt (perdent of completed cases interviewed) - 85.3% 89.3% _ 644% 85.2%
Chargeable‘ 89.6% ., 92.7% 68.5% 89.4%

-
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That, in general, the respondent had
__understood and followed_the instruc-
tions (i.e., had not given obviously
false or capricious responses or in
some other way shown an insincere
effort in completing the question-
naire);
That the major critical skip patterns
were correctly interpreted and that no
block of applicable items was omitted;

That each instrument was properly <~__

identified and all items required for
tracing were completed;* and

That questions deemed critical for
minimal analyses relevant to survey
objectives were answered adequately
and consmtently

4o

. 58 key and supporting questions, depending
on skip patterns; these covered:

+ current activities and plans,

educafion and training since high
ool;

civilian work ‘experience since . hxgh
school,

Items selected for review included up to

»
-

* This verification was used in the check-in,
" process and in the data quality checks
because the critical nature of these 1tems
justified the added cost.

-

Table 45

military service, and
+_ background (fracing) information.

The list of key and supporting items is pre-
sented in Chapter III. Only these quéMtiens
were examined for clarification ¢r correction
by the respondent, although' offiet steps were
taken to prepare the dafy” for entry .(see
Chapter V for a more detailed discussion of
this process). The goals were not only to
obtain answers to key' questions but also to
insure that the answers were consistent among
themselves. Table 4-5 shows the results of the
‘premachine (manual) edit for mail and field
interview completions. Slightly over 41
percent of the questionnaires received by mail
failed edit as compared to a 28 percent fail-
edit rate for the first folow-up. This increase
is largely due to the increase in number of key
questions from 27 in the first follow-up to 58
in the second follow-up.

If a questionnaire failed the edit checks,
its problems were noted on an Edit Problem
Sheet; the sheet and the questionnaire were
routed to the Telephone Tracing Department
and that staff (also trained editors and mter»
viewers) telephoned the respondents. A total
of 7,236 questionnaires (mail-returns and
personal interviews) failed to meet the mini-
mum reguu'ements established and were
turned over to the Tracing Department for
telephone follow-up; of thebe, 6,808 or od.1
percent were completed successfully (see
Table 4-6). ~

¥

AN .

. RESULTS OF PREMACHINE EDITING OF SECOND FOLLOW-UP QUESTIONNAIRES

L

- ’ Mail Response

Personal Interview Total Response

Event Category N
Passed edit 8,728

Failed edit 6315
Duplicate questionnaires .
_ removed from edit process 60

Other removals (bfanks,
ineligibles, etc.)

Y

154

Total 15,257

“572
414

100.0_

% T % N %

13,618
1238

04 104N -

14 154

, 5855 . 1000 21,112

7
N
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Table 4-§
TELEPHONE FOLLOW-UPS OF SECOND

FOLLOW-UP QUESTIONNAIRES THAT
FAILED PREMACHINE EDITING .
Response Category Number Percent
All key itéms completed ' 6,788 938 _
Partial information obtain€d
{but some key items not
completed) . 20 .03
- Refusal . ' # 0.6
Unable to contact respondents 387 53 '
Total 7,236 100.0

E. Special Activity ~
State Survey !

Concurtent with second follow-up data
collection activities, a special survey operation
as also findertaken. This special activity
te survey was-initiated in response to analy-
sis of base-year and first follow-up data.
Spedifically, as the first follow-up data were
being -analyzed during the summer and fall of
1974, it became evideht that about 3,100
respondents could not be classified .into an
activity state for October 1972, over 2,400
could not be so classified for October 1974,
and over 3,500 could not be classified into
the activity state transition matrices. There
was considerable overlap among these groups.
Furthermore, these unclassifiables were more
heavily represented by low SES and low apti-
tude respondents, thus introducing a potential

“bias for certain analyses. It ‘'was therefore

detided to conduct a special activity state
,survey to collect these important missing

. data. - '

The number of sample membergto be
recontfcted for participation in this special
survey was determined to be 3 904, among
whom 218 have since been re&noved from
active NLS participation. The remaining
3,686 sample members to be contacted had
the following second follow-up status at the
beginning of the field interview phase of the
survey:

_1. 1,580 mail nonrespondents, subject to
field interview;

27

2. 739 fail-edit respondents,  subject to
telephone call; |

3. 1,367 passed edit, or in the process of
being edited, subject to telephone call.

The_supplementary information question-
naire, or Activity State Questionnaire (ASQ),
contained only questions which had previ-
ously been asked as a part of the NLS first
follow-up survey (see Appendix D). Data were
collected by telephone or by personal inter-
view only. All questions- were asked of all

‘target individuals.

A total of 8,088 Activity State Question-
naires were completed, representing a com-
pletion rate of 83.8 percent. RTI staff were
unable to contact or get cooperation from the
remaining 598 sample members scheduled for

'part1c1pat10n in this special survey

e actmty state survey data were treated

as a §eparate entity in data processing. Sepa-
rate goding, keying, and “editing operations
were designed and implemented. The resulting

edited data seived to update all 1972 and

'1973 activity states and compute various

composite values (i.e., father’s occupation, .
high school program, mother’s.and father’s
education level). Since the ASQ survey was an
additional, survey, conducted at a point in
time one or two years removed from the ini
tial surveys, these ddfa were not uset o
replace existing data for corresponding Yase-
year or first follow-up items. This info
was used solely to compute updated activity
states or updated composite scores which are
distinct variables in the NLS data files.

3

-

F. Reliability Study

This study was conducted concurrently
with the full-scale second follow-up survey in
order to determine the reliability, or tempo/ a]
stabxhty, of reSponses to selected NLS ques-
tionnaire items. The general purpose of the
reliability study was to provide informationt
on the quality of NLS questionnaire data;
however, a more general discussion of the
findings includes guidelines for analyzing
survey data and for improving the quality of
data in survey studies.

While an empirical analysls of validity
would have been desirable, such a study was
not undertaken because of concerns about

38
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federal policies and pending legislation con-

cerning informed consent and the invasion of-
privacy. Some concern also existed about the _

possibility of respondent attrition in reaction
to a validity check. In lieu of an empirical
analysis of validity, RTI and NCES jointly
agreed to an investigation of validity based on

a literature review focusing on NLS types of”

items. This investigation, like the reliability
study, considers data collection procedures,
item characteriftics, - respondent character-
istics, and their [nteractions. ‘

A probability sample of 600.NLS sample
members was selected for the reliability
study. A subset of 17 questions was extracted
from the Second Follow-Up Questionnaire
and compiled into a separate ‘‘short-form”
questionnaire for use in the reliability study.

Data were collected for this study, and for
NLS as a whole, through a combination of
mail, field interview, and telephone efforts.
Data collection activity for the reliability
study actually began the second week of
October 1974 with the initial mailing of
Second Follow-Up Questionnaires to all NLS
sample members. ]

Short-form questionnaires were mailed to
all reliability study members who returned
their long-form questionnaires by mail, no
earlier than ten days after the completion
date denoted on the background information
page of the Second Follow-Up Questionnaire.
Two weeks after the mailing of the short-form
quegtionnaire, a prompting telephone call was
m to the nonrespondent encouraging him
or her to return the questionnaire. If the non-
respondent indicated that he or she had ejther
lost or had never received a short-form ques-
tionnaire, or if the nonrespondent could not
be contacted for prompting, then a second
mailout occurred immediately. No further
attempts were made to obtain a response.

Reliability sample members who com-
pleted a long-form questionnaire by personal
interview were recontacted two weeks after
the. first interview, at which time an interview
with the short-form questionnaire was com-
pleted. All data collection activities for the
reliability study were completed by the end
of April 1975. The procedures and resylts of
the reliability study are discussed in detail in
Chapter VII of this report. /

G." Second Follow-Up Data
Collection Summary

The target population for the second
follow-up survey comsisted of 22,364 %ample
members. Data collection activities took place
from July 1974 through April 1975. News-
letters were developed and mailed to all
sample members with good addresses on file
not only to encourage participation but also
to use as a vehicle for updating names and

-\addresses. When mail was returned by the

postal service as undeliverablg, telephone trac-
ing procedures were employed to obtain
current addresses where possible.

During 7-14 October 1974, Second
Follow-Up Questionnaires were mailed to the
last known addresses of 22,035 NLS sample
members (the target sample minus the 329
base-year extras scheduled for personal inter-
view). This was followed by a planned
sequence of thank-you/reminder, postcards,
prompting postcards or mailgrams, additional
questionnaire mailings, and prompting blue

. fliers. Active mail-return efforts continued

through December 1974; by early January
1975, the questionnaire return rate by mail
was 68 percent. Questionnaires continued to
arrive through the mail dunng the field inter-
view phase of the survey.

In January 1975, the namaw-and addresses
of 6,828 sample members who failed to mail
back their questionnaires were turned over to
the RTI field staff for personal interview. This
personal interview phase of second follotw-up
data collection continged through March
1975, at which time the overall response rate
had been increased to 93.3 percent, 20,872
responridents out of 22,364, targeted sample
members. . .
H. Recommendations for

Third Follow-Up

In view of the higl{ mail and overall
response rates obtained in the second follow-
up and the high quality of the data processing
activities, it does not appear that major
changes in survey operations are needed. The
results of the special newsletter telephone
survey indicate that a newsletter mailout to
NLS sample members in the fall f 1975—i.e.,
the intervening year between the second and
third follow-up—would be desirable, an;i that

~
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this newsletter should contain highlights of
analytic findings to date. ‘

There are also some minor refinements in
the mail data collection procedures that could
be implemented in the third follow-up to
improve mail resgonse and lower costs. One
of these changes r%%ates to the problem of par-
ticipating sample members who continue to
« receive mail at the home of their parents
when they reside elsewhere. RTI suggests
reviewing the name and address file and, in.
those cases where both parents and the sam-

ple member’s addresses are identical, to send a

lead letter to the parents requesting that they.

%/ . . s

advise us of the correct address of their child
(if different from theirs) and, where neces-
sary, to forward the questionnaire. This ac-
tion should improve the name and addre3s file
data and thereby increase the mail response
rate.

RTI also suggests that in the third follow-°

.up the initial questionnaire mailout be sent

viait mail and the second questionnaire mail-
out via certified mail, rather than vice versa.
RTI also suggests a slightly more exténsive use

_ of mailgrams. These changes would not appre-

ciably affect costs but would likely further

improve the response rate. /

n
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V. PREPARATION OF THE NLS DATA FILES*

- 1)

A. Background ment for contacts W1th the respondents to

In the spring of 1975 a subset of the NLS resolve problems uncovered” in manual edit;
data base ‘was released for public use.? At that after .resolutlor;, th.e questionnaires were
time it contained the data from two waves of transmitted to the direct data entry section
survey data collection conducted during for encoding. At each point along th\route,
spring 1972 and fall 1973. Given the tumng - events were entered into the automated sur-
and schedule of the sequéntial releases and vey support system so there would be con-
collection of NLS data, it was decided to pro- stant monitoring of the location of all ques- .
vide a second level of edit for the 1975 data - tionnairessir the document flow process.
base concurrent with the first level of edit of After data were encoded, questionnaires
the second follow-up (1976) data. The edit . were placed in“temporary sécure storage prior
tasks and additions of new data to the base- to microfilming and eventual destruction. The
year #nd first follow-up data base (1975 data microfilming was initiated to provide greater
base) defined the scope of the second level of assurance of confidentiality, to simplify ac-
edit activities, and are described in detail else- cessibility of original data, to reduce storage
where.® The second level of edit activities costs (several tons of hard copy were trans-
were specific file editing tasks related to ferred to microfiche), and to insure against
reformatting, recoding, or adding to certain loss by separate storage of a second filmed
sections of the 1975 NLS data base. The new copy.
data came from data collection and data proc-
essing aotivities that_continued beyond the C. Premachine Editing L
first follow-up cutoff dates. This consisted of ‘

. . : . The premachine editing. centeréd around
the special activity state survey described ear- the following ideas: if “key” ;Jestions were

‘lier (see Chapter 1V, section E, of this report),
. o answered or could be presumed by responses
processing additional School Record Informa- to related items, a questionnaire would be

accepted--no matter how little other informa-
tion was given; however, if any key- data
(described in Chapter III) were missing, the
respondent would be telephoned to complete

Questionnaires (SQ) which .were completed
after the 1975 data base was released, and
cpeating new c‘&mposn:e variables.

B. Overvi the record.
) vervrew » o After a questionnaire had passed the edit- A
Questionnaires returned by mail, either ing requirements, the alphabetic data in a few
Pom }ndmdual.sample members or frorr} field parts of the questionnaire were manually
Interviewers, were routed on a flow basistoa coded into numeric form before transforma-
cen"tral check-in point. First, eaclj respond- tion into machine readable form.-Questions
ent’s ID number and batch nufhber were about job area or occupation were trans-
transmitted to.the data processing section for formed into the corresponding 3- digit codes
a daily count of the questionnaires received. specified in the Census Occupational Classj-
Then, batchgs. were routed to thg premachine fication System; questions pertaining to .
(manual) editing section to see if each ques- parental or spoyse’s occupation were likewise
tionnaire contained the minimum set of key coded (codes are in Appendix C of the Usefs
data. Queshpnnalres which passed this check *Manual). Postsecondary school identification
were transmitted to the direct data entry sec- *  (¢ollege, university, vocational/technical) was
tion to be transformed into machine readable . icormed into. 6-digit FICET or vendor,

form. Questionnaires which failed the check . : .

were routed to the Telephone Tracing Depart- . codes by using a mister index provided by

—_— . I FICE codes are 6-digit sepjal numbers used

* The content of this chapter was extrfated, . to identify U.S. institutions of higher educa-
in part, from the Base-Year, Firiﬁq: tion (those offering two or more years of
Second Follow-Up [sers Manual, listed college); these codes are available iif NCES
Appendix A of this report, and hereafter directories and from the OE computenzed

referred tg as the Users Manual.! Vendor’s File.

¢

»
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USOE. For fields of,study, both the 4-digit _

academic -subdivisions provided by the HEGIS
(Higher Education General Information Sur-
vey) taxonomy and the 6-digit HEGIS techno-
logical and occupational schemes were used
(Appendxx D.l, Users Manual). Finally, the
responses to certain questions were coded

numerically to indicate type of license, certi-.

‘ficate, or diploma earned (Appendix D.2,
_Users Manugl).

There were a number of questions in both
the First and Second Follow-Ug Question-
naires for which respondents could select
either fixed«choice (closed-response) answers
or write-in answers for the “other” option. In
ezery case possible, the “other” option was
reclassified by the manual editors into the
fixed-choice options; whent reclassification
was not obvious or logical, the “other” was
retained in the coding, but the alphabetic de-
scription’ was not included on the data file.
There were, however, a few questions in both
quesnonnalres that were not numerically
codegl (ie., they were coded as written on the
questlonnan'e)

Various specific questions in the Second
Follow-Up Questionnaire were given special
editing or coding. This consisted of special
editing instructions for alphabetic data, for
resolving inappropriate multiple responses, for
contextual cross-checking of some answers,
and for codifg combined answers to some
groups of items. Complete lists of the second
follow-up items treated in this manner and a
description of the special editing procedures
employed are provided in the Users Manual.

LS follow-up data were transformed to
achine readable form by using direct data
ntry programmable terminals. Major advan-

tages of this procedure were higher speed,
fewer processing steps, and lower tran-
scription error rate. The overall error rate was
less than 0.3 percent. The terminals were

programmed to accept a specific range of-

values for most of the data and specific field

widths for all data. Response, ranges for

fixed-format variables decidedsupon prior to

data entry were programmed for the termi-

nals; other responses were coded to indicate
they were outside of the specified ranges. -

-~

D. Error Coding

A set of,*“error” codes was applied uni-
formly across the.fite to indicate classes of
erroneous’ or missing -data. The codes are
explained below: .

93 Partial response. Used for ‘questions
‘in the First Follow-Up,Questionnaire
with the two-column response format
to indicate whether each subitem
applies or not. If at least one was;,
answered, the unanswered subitems
were coded 93. *

94 Don’t know. Used when there was a
written response by the respondent
indicating that he or she did not know
the answer to the question.

Out-of-range response. Used when a
response or transcription exceeded an
acceptable ‘range or specified field
width (described more fully in the £
next section). s

96 Multiple response. ‘Used when there_
were several answers to a Question
when the directions call for only one,
and the multiple response could not

. otherwise be resolved.

97 Refusal. Used when the respondent

& refused to answer an item either by

written statement or in the personal
interview..

-

Blank, or nonresponse. Used for non-

response cases not identifi iti-
mate nonresponse (see code 99
section E.3 below).

Legitimate nonresponse. Used when
the respondent should not and did not
answer the question (i.e., he was
routed around it) or, did not answer an
entire instrument. In the latter case,
all fields were coded 99 (see sectlon
E. 3 below).

The above error codes were applied to items
~ with.2-digit fields only; these are by far the
most common type in the file. For items with
3-digit fields, the error codes have two leading
nines followed by the digit indicating the
error class—that is, 993 through 999. F
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5-, and 6-digit fields, 'the number of leading
nines was increased accordingly.

E. Machine Editing .

Preparing the NLS data_tapes for public
release required ‘hard copy” (source docu-

ment) spot checks and machine editing to"-
‘recode all uninterpretable responses and some

logical recoding of the responses. Thus, the
final data file contains only valid response
cOdes,"erroneous or missing data codes, and
‘logically recoded values” with indicators for
the reason for recoding (section E.3 below).

* Three machine-editing programs—range
checks, consistency checks, and routing
checks—were used sequentially for the
follow-up. data. These programs were not

applied to the NLS base-year data; these data,:

edited by the previous contractor, were either
reformatted or recorded to achieve consist-
ency with the follow-up data on file.

1. hange Checks

The first program checked the responsés .

to each fixed-choice item against a range of
acceptable values and ‘‘flagged” and recoded
with 95 any value outside of the range.
Acceptable ranges for 71 numerically coded
first follow-up free-response items are shown
in Table 5-1. In almost all cases, some re-
sponses were outside of these ranges. In gen-
eral, these responses were logically possible

’but highly improbable. It was felt that some

outlying ‘responses could provide additional
data and that it was.best to leave them in the
field to provide as.faithful a transcription of
the original records as possible.

In the second follow-up range editing,
acceptable ranges were defined for 60 -items:
The ranges for these items are presented in
Table 5-2. ’I‘he second follow-up range editing
was somewhat different than first follow-up

in that values observed outside these specified
W recoded to an error code (95).

e ranges specified for second follow-up.

items were considerably wider than .those
used in the first follow-up (compare Tables
5-1 and 5-2). The exclusion of values outside

. the defined- second follow'{xp ranges was con-

sidered to be reasonable since values beyond
these bounds were highly suspect.

2. Consistency Checks

The secgnd program checked the consist-
e le of an\individual’s responses over the

Table 51

ACCEPTABLE RANGES FOR FIRST FOLLOW-UP
FREE RESPONSE QUESTIONS CALLING FOR
NUMERIC ANSWERS

Free-Response  Rangeof  Fres-Response  Rangs of
Question Acceptable Question Acceptable
Number Values Number Values

3A 1-12 4788 09,000
38 71-73 47CB 03,000
8 1-12 T 4708 _ 08,000
iC 67-74 47EB *09,000
8B~ 14 47F8B ~ 0-8,000
1A 0-20,000 47GB (1];9',,2000
118 0-20,000 49FA

11c . 0-20,000 43FB *63-74
10 0-20,000 50A 1.50
”El 0-6,000 508 0-1,000
1F 0-6,000 55FA 112
116 0-10,000 55FB 63-72
11H 0-10,000 55GB 112
ZIAA 1-12 55GC 12-14
27A8 68-73 - 56A 1-50
27C 0-50 568 0-1,000
33AA 1-12 58A 0-52
33AB 68-72 588 0-52 .
33C 050 - 58C 0-92
40CA 1-12 668 112
40CB 68-74 - 66C ¢ 6874
4008 1-12 660D 112
400C 68-74 68E 69-72
41CA . 092 . 67A ) I-}Z
41CB 0-92 678 12-74
41CC 0-120 748 HZQ
46AA 09,000 74C 6874
46AB 0-12 82DA 09,000
46BA 0-5,000 "~ 8208 0-9,000
4688 0-2,000 820C 09,000
468C 0-1,000. . 83DA 09,000
468D 0-1,000 8308 0-3,000
46BE 0-1,000 830C 0-3,000
46BF 0-9,993 840DA 0-3,000
46BG 04,000 8408 09,000
47A8B 0-9,000 840C 03,000

2

entire questionnaire against a set of internal
checks (or response comparisons) selected a
priori. In the second follow-up instrument,

T}‘two sets of consistency checks were de-
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fined: one set for manually edited question-
naire items {key items), the -other set for
items not subjected to manual edifs. The con-

* sistency check program rgad the responses

comprising each individual’s record and
flagged those consistency checks which were
failed; then mdices were computed for each .
record (based on the number of consistency
checks failed by the individual) to indicate

43




UK
the internal consistency and to provide the
user with a rough indication of the quality of
each respondent’s data/.(

3. Routing Checks

The First Follow-Up Questionnaire con-'
tains 33 routing questions and the Second
Follow-Up Questionnaire contains 52 routing
questions. A routing question is one that
either implicitly or explicitly directs a re-
spondent around those questions that do not
apply. To determine if the respondent
correctly followed the routing patterns, a

routing-check program was developed and
implemented for both -first and second

followyp data. It read each record and

g‘ahla 5-2 ,
‘ACCEPTABLE RANGES FOR SEBOND FOLLOW-UP

FREE-RESPONSE QUESTIONS CALLING FOR
: ~ NUMERIC ANSWERS

questions.

Free-Responss  Rangeof  Free-Responss  Range of
Question Accaptable Question Acceptable
+ Number Values Number Values
14A 112 . TBFA 1-12
148 65-74 76FB 65-74
158 1-12 76GB 112
15C 73-75 76GC 13-75
17 0-50 77 0496
238C 7480 78 0-3,700
23CC ;| 7440 89 0-60
2308 7480 Q0 0-900
23E8B 7480 93EA 1-12
23FB 7480 93EB 65-75
23GC 7480 . 93FA 112
35AA 112 . -93FB - 73-75
- 35AB 6674 94 0496
3588 112, 95 0-3,200
358C . 7374 97 052 ’
42A - 0-160 98 0.52
428 0-130 99 0-52
42C 0-130 . 106A 112
44A 0-6,000 1068 65-75
448 0-2,000 113A 0-250,000 .
44C 04,000 1138 0-100,000-
440 05,000 . 113C 0-100.000
44E 0-6,000 11308 0-450,000
44FB 0-20,000 114 0-450,000
44FC 0-23,000 123A 112
45 012 . . 1238 6875
48 0-25,000 . 1288 112
51 0-15,000 . 128C 7375
54 " .0-30,250 146A 1-12.
57 . 0-50,550 4&68 70-77
S
*v

flagged -responses that were inconsistent with
the subsequent pattern of response. The flags.

. indicated both ‘“type” and “level” of incon-

sistency detected. Three types of inconsist-
ency were identified:

-a. Inconsisten¢y occurring when the re-
sponse to a routing item indicates that
the questions within the - routing

.. Pattern should have been skipped but

-’ were not. These were recoded by add-

_ing 20 to the original response code.

b. Inconsistency occurring when the
response to the routing item indicates
" that the guestions should have been
answered but ,were not. Recoding
added 40 to the original resporise
‘code.

¢. Inconsistency, occurring as a combina-
tion of the first'two types when-the
© response to the routing item indicatés
- that certain questjons which should
" have been skipped€were not (type a) _
» and .others should have been answered -
and were not (type b). Recoding
added 60 (20 *+ 40) to the original
response codes.

Examples in the Users Manual clarify the test-
ing and receding procedures employed by the
routing-check edit program, and Appendixes
E.]-E.4 of the manual list codes for consistent
and inconsistent respouses to the routing
2%
The routing-check program also differen-
tiated between legitimate nonresponse (code
99) .and illegitimate nonresponse (code 98).
Legitimate -nonresponse pertains to questions
that the respondent was routed around. If a
respondent was routed into a block, any non-
response to those items is illegitimate; if the

routing pattern was answered inconsistently

(20, 40, or 60 added to it) with the routing-

instructions, any nonresponse to those items
is illegitimate. The only time that a nonh-
response was coded 99 was when there was an
unflagged responseé to the .question that

" routed the respondent around a group of

questions. If a response pattern did not clear-
ly indicate which questions the respondent.
should have answered, the nonresponse was
coded 98. In some of the more complex xput-
ing patterns, nonresponse was coded 98 féra

3
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large section of items due to one inconsist-
ency. The user should be careful in inter-
pteting the 98 and 99 codes to avoid over-
estimating the number of illegitimate non-
responses. . a\

The second routingserror flag dealt with
the consistency or inconsistency of a given
item, regardless of whether it was a routing
item or not, with respect to all routing items
that controlled it. But prior to discussing this
“level” of routing error codes, it is hecessary
to describe and define the structural relations
that exist in the NLS routing patterns. In gen-
eral, a routing pattern consists of the routing
item, the items internal to the routing item,
and the range of items that can be skipped.
An example will illustrate these terms. In
Figure 5-1, items A and E are routing items;
items B, C, D, E, F, G, H, and I are internal
1tems, item E is both a routing item and an
internal item. The range of routing itém A is

" items B through I, and the range of rbuting
item .E is F through G. The definitions of
external and internal are a function of the
range of the routing item. A routing item is
external to 'some other item if and only if the
other item is within the range of items that
. the routing 1tem controlg, In Figure 5-1, rout-
ing item A is external to items B through I,

-\%r%routmg item E is external to items F and
onversely, items B through I are internal

to A and items F and G are internal to both E
and A,

Given these definitjons, a second set of
coding rules was developed and implemented.
It did not seem reasonable to attempt to code
the full complex of information about all the
possible patterns of responses le‘gdmg up toa
given item. Instead, it was decided to use a
leading digit for coding each item or items
external to it. The extra digit (the left-most)
" was either a 0, 1, or 2. A zero indicated that
the datum was consistent with all external
routing 1tems, a 1 indicated that a response
was inconsistent with one external routmg
item; and a code" of 2 indicated inconsistency

» with two or more éxternal routing items.

Thus, the routing check program provided
two levels of codes. It flagged (0, 1, 2) all first
and second follow-up items as to theif consist-

ency or level of inconsistency with the rout-

ing patterns to which they were internal, and
it provided special codes (20, 40, 60) for the

’

" g
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routing items to give partial information con-
cerning the nature and type of the routing
violations, if any existed. '

F. The NLS Data -
File Indices . :
Two kinds of composite indices—quality
and analytic—were developed and placed, in
the NLS data file. The quality indices quan-
tify the amount and quality of data in an
individual record. The analytic indices

.~

L

Don't skip

[

\
v—x®
rd

bon’t skip

v-x®n

.

/1

>

Figure 5-1. A Doubly Nested Routing Pattern
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(derived from global considerations of the Follow-Up Questionnaire data in each record.
entire file)-are classification varfables used to _.For Second Follow-Up Questionnaire data,

. group the individual records. five quality indices were similarly computed.
y i Q. lity Indi ’ . ‘Each index was allocated a 3-digit field on
1. Quality Indices _ . each record. A summary of these quality.
Four quality indices”were developed to . indices for first and second follow-up data is
_&uantify §he amount and quality of First presented in Tables 5-3 and 5-4, respectively.
—’ L3

v

Table 5-3
‘ nUALITY. OF INDIVIDUAL RESPONSES TO FIRST FOLLOW-UP QUESTIONNAIRE

Questionnaire Responses

Quality Indﬁ / Data File.Code

£ N % .
/ ) _ -
1. Consistency Index 0* 9,574 44 84
1 5,781 27.07
2 3,204 , 15.00
3 1,321 6.19
- 4 . 670 C 34
. 5 323 151
. 6100 ’ 477 ‘ 223
2. Out-of-Range Index ‘ S L : . 20873 96.83
-1 443 2.07
) . - 2 101 0.47
- * 3 30 . 0.14
‘ ¥. 4 31 0.15
d 5 | J2 0.06
. "6-100 60 0.28
3. Routing Error Index 0* 12,144 56.88
' 35 : 4,420 20.70
: Y , 46-10 C 3292 15.42.
¥ A . 1115 884 - 4.14
- 16-25 . - 499 2.34
=~ - 2635 " 81 0.38
- 36-100 A0 0.14
4. Completion . Questionnaire Responses ~
Index ‘A B c , D T E
T N % NN . N % N ¥ Nt %
" 100918 10,150 47.54 10,031 4698 16213 - 7594 . 20,716 17.03 16,519 71.37
90-81 6127 28.70 3mn 14.85 781 3.66 - 403 0.48 995 4.66
. 80-71 - 21354 11.03 1,679 7.86 856 401 83 0.39 1,062, 497
70-61 1,226 5.74 1,256 5.88 766 3.59 48 0.22 484 227
60-51 285 133 943 442 395 1.85 22 0.10 287 1.34
50-41 76 0.36 586 2.74. 483 217 10 0.05 479 2.24
A0 1132 5.30 3,584 17.26 1876 8.79 368 , 172 1524 7.4
* 0O means nQ consiste;wéy checks failed. ,
t 0 means no out-of-range numeric responses.
# 0 means no routing questions answered ambiguousily . T .
§ 100% means all items con';?éted. .o X
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.

QUALITY OF INDIVIDUAL RESPONSES TO SECOND FOLLOW-UP QUESTIONNAIRE

.Data File Code

P

Quality Indices Questignnairo Responses
. N %
1. Consistency Index 1 o 18,878 9045
. ! 2 1,583 1.58
i . 5 311 1.49
T - . 6-100 . 100 048
2. Consistency Index 2 0* TV 69.21
. 4 39178 ‘ 19.06
9 1468 ' ' 703
. % 519 249
19 243 116
v 23-100 218 1.04
3. Out-of-Range Index ot , 20,608 98.74 " |
. 1 195 093
2 45 0.22
' 3 n 005 °
4 4 . 0.02
5 3 0.01
6-100 6 - 0.03
4. Routing Error Index 0* - 12,318 59.0%
Ta : 2:5 5,745 21.52
, - 6-10 2,052 9.83
11-15 514 246
16-25 . 170 0.81
% 2635 60 0.29
36-100 15 00
, i i
5. clomplction A . g . ‘ éluestionmnre Ras;gmss, \ ;
d — - —
e N % N %' N % N % N % N %
100-918 18,449 88.39 13863  66.42 14,044 67.29 15586 74.67 20,107 96.33 17915 85.83
90-81 - 818 3.92. 1,254 6.01 601 2.88 1,882 > 9.02 - 197 094 .1,218 -5.84
80-711 m 0.53 929 4.45 888 4.25 1,312 6.29 35 0.17 189 091
70-61 145 0.68 923 442 1,514 154 416 . 199 135 0.65 75 0.36
60-51 19 0.09 673 3.22 663 -3.18 123 . 0.59 106 051, 27 013
50-41 51 024 403 1.93 618 296 14 0,35 13 0.06 28 0.13
400 1,219 6.13 2827 1354 2484 1190 1479 1.09 219 134 "~ 1,420 6.80°
* 0 means no consistancy checks failed.
t 0 means no out-of-renge numeric responses.
#* ( means no routing questions answered ‘ambiguously. W
§ 100% means all items completed.
Consistency Index (CS) represents the per- ! - {0 if respondent passed check i;
centage (truncated set of N checks) failed by where X, 1if failed check i. o
an individual, The index was computed as For the First Follow-Up Questionria,ire con-’
sistency index, n.(the number of consistency ~-
checks) was 94, and this did not include man-
E X ual premachine edit checks. . )
CS = =1 . 100 Two consistency indices were developed .
n ' * for Second Follow-Up Questionnaire data.
SFU Consistency Index 1 was calculated from
' 36
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"manually edited data and represented the

percentage of a set of 36 consistency checks
failed by an individual. SFU TCongistency
Index 2 was computed from data not pan-
ually edited and represented the percentage of
a second set of 21 consistency checks that
were failed. It is evident from the regults in
Table 5-4 that response§ were considerably
more consistent for manually edited data than
for data which received no manual edit
checks. -

Out-of-Range Index (OR) represents the per-
centage of out-of-range responses for an indi-
vidGial. It was computed as

OR =N/D - 1(00
where N = the number items coded 95
(out-of-range); and
D = the number with response other

than 99 (legitimate skip).

Routiﬁg Error Index (RE) represents the per-
centage of routing questions ambiguously
answered (i.e., unanswere answered incon-

sistently with the subséquent response pat-

tern). The index was computed as'

- a

RE=N/D - 100
where N = the number of flagged routing
questions; and
D = the number of routing ques-

tions with responses other than
99. i
Completeness ,Index (CP) represents the per-
centage of items with valid responses (i.e.,

responses not coded 93-98) for each section
in the questionnaire. The index was computed --
as follows 1 '
CP, = N/D- 100
where )
x = the particular section (A, B, C,
, *D,EorF); .
N = the number of items with valid
responses; and )
D = the number of items with
responses other than 99.
Table 5-3 indicates lower completion rates
for sections. A and B as compared to other |
v, 8 g7

* in judging the completene

" sections ‘of the first follow-up instrument.

Similarly, the completion rates displayed in
Table 5-4 for sections B and C of the Second
Follow-Up .Questionnaire are lower than for
the other sections of the instrGment. How-
ever, these results are artifactual and may be
misleading. The major utility of this index is
of ap-indjvidual’s
responses within a sectionjn
tions, because the sections
plexity, number of routing
types of information elicited. Section A of
the First Follow-Up Questionnaire contains
fewer fouting patterns than other sections,
but contains some items (e.g., 1G, 16F) for
which one may expect larger nonresponse;
also, for example, the routing check rules for
item 11 specify code 98 for all nonresponses,

and thus inflate th“e/n;nresponse. Similarly,

section B of the Second Follow-Up Question-
naire contains some items (e.g., 18, 25J, 37)

for which a larger nonresponse might be

expected. Review of the indices within a sec-

~tion will illustrate the typical completion rate

and identify outlying individuals.

The utility of quality indices is in judging
the credibility of individual records. They are
of no use in judging data over respondents
such as item responses, since the real test of
item response quality is the over-subjects dis-
tribution. It i8 recommended that these

indices‘not be used for discarding subjects

unless one’s concern is with either the entire
instrument or subsection. * g

2. Analytic Indices

The composite indices—aﬁ ability index/ *

mvolved] several components each' and re-:
quired séveral steps during derivation. (Both
are described in more detail in Chapter VIII
of the First Follow-Up Final Methoddlogical
Report).® Since other components and pro-
cedures may be used in deriving such indices,
users are encouraged to decide whether the
indices included here are appropriate for their
neegs. .

Ability Index. Edch NLS participant’s code of

1, 2, or 3 indicates an ability composite score
in the lower, middle two, or upper quartile:

d a tiocioe'conomic status (SES) index—

3 = upper quartile if > 225.7497,

2 = middle two quartiles if < 225.7497 '

and > 181.5461, ‘
1 = lower quartile if < 181.5461. |
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because an-analysis yielded a first principal
component with essentially equal weights for

_ the four, and a rotated factor which explained
the most common varignce gave essentially
the same result. ’

. These were derived from vocabulary, reading,
letter group, and mathematics test scores. A
simple sum over the four scores (each with a
mean of 50 and a standard deviation of 10)
was accepted as the general ability index,

’ -
t
Table 55 .S \
NUMBER OF RESPONSES BY SUBPOPULATION TO SURVEY,INSTRUMEN‘[S / :
(N = 22,532) ¢
~ Survey Instrument °
' . BSYR BSYR FFU  BSYR BSYR FEFU SFU
Subgopulation T8 SRIF BSYR FFU SFU - &FFU &SFU &SFU FFU&SFU only “only only -
R ] - : o
. Sex: N . ﬁ .
Mald 7898 10,719 8,279 10484 10,237 422 344 2,581 7,243 . 270 238 69
> Female* ~¥7956 10,889 8,397 10,858 10,619 311 200 2,713 1,657, 229 177 49
Unclassifiable ,6 17 7 8 _ 16 2 0 0 i} 0 5 6 16
N {
Race: K . )
White 12,301 16,511 12,847 16376 16,095 501 , 394 .4000 11,632 320 243 é
Black 1952 2951 2,127 %,913 2860 128 93 894" 1,833 73 . 58 40
Other 1549 2010 1,648 940 1,897 77. 57 399 1,433 ° 81 31 8
Unclassifiable " 58 153 61 121 20 29 0 1 2+ 3 8 17
A J - 2
H.S. Program: , . 3
Academic 6537 8626 6,812 8520 8434 206 191 1936 6,263 115 4 - g’
General 5370 7,753 5673 7640 7422 309 226 2,215 4932 184 49 s,
Voc-Tech 3952 5229 -4,197 5,151 4,994 219 127 1,133 3,705 9 . 29 .
Unclassifiable | 17 1 39 22 1 0 10 0 28 12 o
. Region: s . =
North 3521 4465 3,618 4483 4322 188 93 a7 3,232 86 20
-~ ' Central’ 4122 65668 4568 5541 5445 178 .148 1,151 4,114 98 32
K South - 5382 17,703 5513 7691 7541 228 178 2,345. 4958 160 60
West 2835 3,789 2984 3635 3564 141 125 8_21 . 259 11 22
Ability: o
Low 4,798 4,783 4,788 47392 4256 327 191 10 4,055 215 0 0
Medium 7,008 6997 7,000 6600 6534 270 -204 8 6,322 204 0 0
High 4,054 4,053 4,052 ,3896 3,896 96 101 - 1 =393 62 0 1 .
Unclassifisble =~ .0 5,792 843 6468 6,18 - 42 48 5275 730 23 421 133
SES: i . w *
Low 6,172. 4,827 6,17 5962 245 181 1,533 4,248 153 91 0
- Medium 10,226 7927 10,157 9910 330 258 2,552 7,100 239 175 0
High 4924 3,863 4911 4,794 147 96 --1,158.- 3540 80 66 0
- Unclassifiable 303 66 165 206 13 9 51 , 12 32 89 134
VTOTAL 21625 16,683 21,350 20872 735 544 5294 14,900 504 421 134
NOTE:  The abbmviat{ons for the instruments are as follows: v
T8 = Test Book .. "
SRIF =- School Rewmation Form
BSYR = Basa-Year Student-Questionnaire
FFU = First Follow-Up Questionnaire
“SFU = Sacond Follow-Up Questionnaire
’ ¢ 38 ’ 4 9




SES Index. Each NLS participant was also
assigned 1, 2, or 3, indicating an SES com-
posite score in the lower, middle two, or
upper quartile: R

3 = upper quartile if > +0.4409,

2 ‘= middle quartiles if € +0.4409, and

>,-0.4975,

1 = {Bwer quarife it < -0.4975.
The composite had five components: father’s
education, mother’s education, parent’s
income, father’s occupation, and household
items. Factor analysis of the five, revealed a
common factor with approximately equal
weights for each. Then each was standardized.
An equally weighted combination of the five
standard. scores yielded the SES composite
scores. .

G. Other Composnte Measures

‘There are several comp051te variables in
the data file. These composites represent

classifier information pooled over the several .

instruments, or scales created by averaging
several subitems within a questionnaire. The
classifier composites are race, sex, father’s
education, mother’s education, and father’s
occupation. These variables used information
from all instruments to arrive at a “best”
estimate of these classifiers. The other group
of composites consists of scale scores-com-
puted as the average of several subitems.
These composites are: locus of control
(1972, 1973, 1974), self-concept (1972,
1973, 1974), and three life goals'scales (1972,
1973) concerning work, com’inumty, and
family.’

H. The NLS Data Fils .

Two basic\data files-Were developed and
derived: the NL$ master file and the NLS
release file. In addition, the 1976 master file®

(unlike the 1975 version) is a student-based °

file and does not contain the school informa-
tion formerly a part of the 1975 master data
file. A separate school file is available, with
documentation.® Each of them has a
computer-generated NLS variable, list and
NLS response list to provide details of the
" data,stored in each record of the file. The
variable list contains the name and description
of each variable and the-field op character

n
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positions containing each variable. A set of
item frequency counts is also provided for
each file. N &

The variable lists reveal that a number of |
the NLS variables (items) from-the base-year,

first, and second follow-up were deleted from

the master file to create the release file, pri-
marily 40 protect thesconfidentiality of indi-
vidual \dataﬁ Others were deleted or modified

due to excessive prior editing or poor re-

sponse. The complete computer data file,'or
master file, for which general release was not
contemplated, contains all data collected.

The variable list shows that the data?n

‘each record are, in general, grouped and

ordered by identification codes, data indica-
tors, Test Book data, SRIF data; base-year
Student Questionnaire- data, First Follow-Up
Questlonnalre data, Second Follow-Up Q
tionnaire "data, quality indices, sampling
weights, and school data, analytlc mdlcgs, and
activify staﬁes .

The number of rgsponden,ts-'and amounts
of data available for various subpopulations,
and for combinations of instruments for three
survey periods are tabulated in Table 5-5. This
table shows the amounts of data available for -
eaeh instrument independent of the others:
(columns 1 to 5) and for varjous combina-

Qﬂ of the instruments (columns 6 to 12).

SFU 20, 872

Figure fZ. Suhpopu)mons of Instrument Responss
in‘Thres Years of Data Collection - 77 .
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The pattern of response for various classifier
variables is also presented. Examination of the
table indicates that data are available for all
three student instrumerdts (BSYR, FFU, SFU)
for 14,900 respondents.* There are 5,294 re-
spondents with FFU and SFU questionnaire
data,. and there are five other subsets of re-
spondents (ranging in size from 785 to 134
individuals) with either two or only one stu=
dent instrument. Figure 5-2 illustrates the
relationships among these various subsets of
data.
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A. Introduction

The sample for the NLS study is highly
stratified, multistage, and clustered. As a con-
sequence of the complex design, each observa-
tion (response) must be weighted in order-to

obtain unbiased sample estimates of popula- °
Stion parameters. For all students sampled, the °

unadjusted weights were calculated as the
inverses-of the probabilities of being included
in the sample. For several sets of non-
respondents adjusted wenght} were calculated
-using the welghtmg-class methodddesgribed in

deta1l/m—ptg11,ous-xe\ports‘ »23 and briefly
recounted below

B. Unadjusted Student

a Weights :

. First, it was necéssary to determine which
schools and~students were “in sample” for the
1972 NLS project. The NLS sample design
included 1,200 primary sample schools (2 per
final stratum) and 21,600 students (18 per
school). The number of s@bols was increased
(up to 3 or 4 per stratum) by using backup
schools in the baseyear and first- follow-up
surveys and.by obtammg responses from all
primary sample schools in the resurvey Tsee
Chapter II). Included in the NLS sample
were—

1,153 participating primary sample schools

" 21 nonparticipating (no 1972 seniors)
primary sample school

13f participating backup simple schools

18 extra base-year backup sample schools

16 augmentation sample schools
1,339 NLS sample schools

. The release tape contains data .for students

representing 1,318 schools—all of the 1,339
schools in the final NLS sample except the 21

primary sample schools with-no 1972 seniors. -

- There were 23,451 sample members, of
whom 16,683 completed a base-year Student
Questionnaire, 21,350 completed a First
Follow-Up Questionnaire, and 20,872 com-

pleted a Second. Follow-Up Questionnaire. .

For each of the 23,451 selected students, the

41
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VI. WEIGHT CALCULATIONS c

unadjusted student weight, Wyhij» was caleu-

" lated as
1 Npi 1
Wonig = 35— -+
Py i
where )
Py; = the sample inclusion probability for

school i of stratum h, -

Ny; = number of senior students in
‘school-hi, and

ny; = number of sapipled students in
school-hi.

The sum of the” unadjusted student

weights is an estimate of the total number of
1972 high school seniors in the population. If
all of the selecfed students.had completed the

survey instrufnents, these weights would be
appropriate for analyses of student data.

e N et -
C. Nonresponse Adjustment
Mathodology }_« o

Handling norirespo whén analyzing.sur-
vey data is'a pro .In general the mean
values of most ,vanables are, different for re-
spondents and nonrespondents. If the dlffer-
ences are large or if the survey response Srates
are low, adjustments are used in an attempt to
reduce the bias due to nonresponse.

A weighting-class method was used to ad-
just the NLS student weights for questlon-
naire nonresponse, but not for item nonre-
sponse within completed questionnaires. Dif-
ferent response rates for students in different
weighting classes were reflected in the adjust-
ments. The method involved partitioning “the
entire sample (respondents and nonrespond-
ents) into weighting classes—homogeneous
groups of students with respect to the survey
classification variables. In order for the
weighting class adjustment procedure to be
most effective, the classifier variable values
used to construct classes must be available for
a very large proportion of respondents and
nonrespondents alike.

Once the weighting classes have been
defined, the weight adjustment procedure
{

4

02




involves simply calculating each sample stu-

dent’s adjusted weight as )
T Kpij Wonij
hij

N -
Whijaey = Wunij L 3 Kpy Loy W

uhij
_ hij
1 if student hl] was assigned to
{ weighting class-k, or

K hij gh
0 otherwise;

N

survey instrument, or
0 otherwise;and

Ljj

W uhij(k) =

{1 if student-hij completed the

the unadjusted student weight
for student-j belonging to the
weight class (k) of stratum-h as
described above.

Thus, the unadjusted weights for all re-
spondent students in a weighting class are
simply multiplied by the ratio of the sum of
weights for ‘the weighting class for both re-

— spondents and nonrespondents to the sum of
the respondents’ weights for the weighting
class. \The adjusted weights for all nonre-
spondents are set equal to zero.

The nonresponse adjustments for the
second folow-up survey were similar to those
done for the first follow-up. The same core of
unadjusted weights for the entire NLS sample
(23,451 sample members) was used. Five
different sets of . adjusted student—weights
were calculated; eaclr'set was appropriate for
analyses involving a particular subset of the
second follow-up data. Two minor changes in
procedure were introduced concerning redefi-
nition of the classifiable sample members. The
procedures incorporating these changes are
briefly described below.

1. Assembling Classifier
Variable Data -

The same five first follow-up classifier
variables were used in defining the second
follow-up weighting classes. These were:

Rage—white or nonwhite;
Sex—male or female;

High school curriculum—general, aca-
demic, or vocational/techniqal;

High school grades—B or better, or C or
below; and ; ) )

Yo
A

Parents’ education—less than high school _
graduate, high school graduate, some
beyohd high school, or college gradu-
ate. If avaﬂable, father’s education
was used; otherwise, mother’s educa-
tion was used.

After seéveral years of survey activity, there.
were several response sources for each of the

classifier variables. The following source prior-

ities were used:

Race
(1) Base-Year Student Questionnaire
- (Q84)
_(2) First Follow-Up Questionnaire
Form B (Q95)
(3) Second Follow-Up Questionnaire

(Q28)
<

(1) Base-Year Student Questionnaire
(page 1)

(2) First Follow-Up Questionnaire

(3) Inferred from name on student:
rosters L7 )

(4) Second FollowsJp Questionnaire

(inside baj?\g) /
High School Curricdlum
(1) Base-Yed¥ Student Questionnaire
(Q2) '
(2) First Follow-Up Questlonnan'e
Form B (Q86)
"(3) Activity State Questionnaire
* (Q13)
(4) SRIF (Q7) .
High School Grades
{1) SRIF (Q1)
(2) Base-Year Student Questionnaire
(Q5)
(3) First Follow-Up Questlonnan'e

Sex

T , Form B (Q87) "
Parents’ Education

(1) Base-Year Student Questiohnaire ’

- (Q90A)

(2) First Follow-Up Questionnaire
(Q78A)

(3) Activity State Questlonnan'e
(Q144) 7 .

(4) Base-Year Student Questlonnaue
(Q90B) ’ g

(5) First Follow- Up Questlonnaﬁ'e
(Q78B) *

(6) Activity State Questlonnalre vt
(Q14B)
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Table 6-1
AVAILABILITY OF CLASSIFIER VARIABLE VALUES, BY VARIABLE

~

for whom a value was ascertained, for each of
the five classifier variables. The parents’

- + Classifier
FFU SFU . Missing
Classifier Value Value Value Percent . fAmong SFU’
Varishle _ Missing Missing Dotermined Determined Respondents
Race . 2,606 1,086 ) 22 365 954 20 >
. N . - .
Sex 196 9% - 23,355 99.6 2
A - . ©
High school curriculum 2,376 206 23,245 ' 99.1 N2 )
F .
" High school grades 613 613 23,390 99.7 289 .
'Parents' education 1,966 1,370 22,081 94.2 . 252
- \/*"v\
— o ) “
Table 6-1 shows the number of students TabISS-z

education variable had the highest humber of

2,

missing values, followed by race, grades, cur-
riculu®, and sex. Values of 'all five classifier
variables were determined for over 92 percent
of the 23,451 sample students, and at least
three of the classifier -ua.n’gb'le&?hlues were
determined for 98.5 percent of ‘the sample
stud®nts (Table 6-2). Because of the missing
classifier data, an “un‘availat;é” category had
to be mcluded for each of the five classifier
variables. It is not likely that the number of
missing values may be reduced s tially in
the future, since the number offmissing classi-
fiers among second follow-up respondents is

" quite small, as seen in the last column of

Table 6-1.

2. Forming the
»Weighting Classes

The next step was to cross-classify the
23,451 sample students by the values of the
five classifier variables. Since an‘““unavailable”
category had bEen added to each classifier
variable, 540 cells (3 X 3 X 4 X 3 X 5) weére
produced, with counts of sample students and
responding students for each cell. (Several re-
spondent counts were made since several dif-

Ve

‘ferent adjusted weights were to be calcu-

lated—see next section.)
An arbitrary rule that each weighting class

"must contain at least 20 respondents was used

& ~

AVAILABILITY OF CLASSIFIER VARIABLE
VALUES, BY NUMBER OF .

~. VARMABLES DETERMINED
> Number of 3
f Classifier FFU SFU Percent of
Variables Number of Number of Sample
Determined Studsnts Students Students )
5 19783 21,017, . °927
4 1210 685 29
\
3 1281 682 29°
2 < 819 189 0.8
o 289 138 0.5
0 69 4 - 0.2
Total 23451 23451 1000 )

to avoid any very large weight adjustments. A~
set of collapsing rules had been predetermined
for use in combining ‘‘similar’’ cells which

contained fewer than 20 respondents. Celis
were combined in the following until
each,of the combined cells cgn_téxq:c??t,least
20 respondents: SN

a. Add ‘‘un¥Vailables” domly to
known category for eﬁrﬁl}variable in.
. _ proportion to marginal weight totals
for each known category;

o4
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» Table 6-3

APPROPRIATE WEIGHTS F'OR VARIOUS DATA SETS AND VARIABLES

Weight . . .
Set Appropriate Data Set Appropriste Variables °
w1 Respm;dants to base-year Student Variables defined from bass-

P

Qoestionnaire

year Student Questionnairs items

w2 Respondents to the base-year Student .Variables-defined from base-yéar
Questionnaire and the First Follow-up Student Quystionnaire items 2, 5; 8, .
Questionnaire (Form B) .10, 16,27, 93, 84, 88,91,92,93,94, *»
' * d and 95
w3 Respondants to First Follow-up Variables defined from Fijrst
Questionnaire Follow-Up Questionnaire items
w4 Respondents tq the basﬁ-year Change variables defined using
Student Questionnaire and the itams from both the base-year
First Follow-Up Questionnaire Student Questionnaire and the «
. First Folfow-Up Questionnaire
W5 Respondents to either Change variables defined using
i) the base-year Student base-year Student Questionnaire
* Ve Questionnaire and the items 2, 5, 8, 10, 16, 27, 83,
First Follow-Up Question- 84,88,91,92, 93,94, and
naire (Form A), or . 95 and First Follow-Up
. ii) the First Follow-Up Questionnaire items
Questionnaire (Form B)
W6 Respondents to either the base- Variables with value defined
. .year Student Questionnaire or the from data available for each °
- First Follow-Up Questionnaire . student in the release file
- W7 y Rawaunadjusted weight for all B
. | students, either respondents or
nonrespondents
ws Respondents to Second Follow-Up Veriables defined from Second
Questionnaire Follow-Up Questionnaire items
- ¢ ’
w9 Respoﬁc/lants to the base-year Change variables defined from
StudentQuestionnaire and the base-year Student Questionnairg,
Second Follow-Up Ouestiunnaire__‘ and Second Follow-Up
Questionnaire
w10 Respondents to the First Follow-Up * Change variables defined from
Qusstionnaire and Second First Follow-Up Questionnaire
- Follow-Up Questionnairs and Second Follow-Up
b Questionnaire f
w1 Respondents to all three Chang}i variables defineclf
’ questionnaires using items from all three
) questionnaires  *
- -~ ]
w12 Respondants to either of the Variables with valued defined
w o three Qu:miunnairas from data available for each
. student in the reiease file
4 . ‘
§
- , Kj .’
: ‘ Do




Change curriculum to two levels:

(1) Add “‘general” to “vocational-
¢ technical;”
Change father’s education to-two
levels:
(1) Add “‘less than HS" to “H.S.
. graduate”
(2) Add ‘‘some beyond H.S.” to
“college graduaté:"
Eliminate grades; K
Eliminate curriculum;
Eliminate fathet’s education;
Eliminate sex; \

PR o

Eliminate race.

It turned out that virtually all of the cells
involving ene or more ‘‘unavailable” classifier
variables had fewer than 20 responding stu-
dents. Because of this, the combinations
specified in step a above were done for all of
those cells. Step b was used seven times and
step ¢ was used two times. The remammg
steps d through h, were never used.

" A total of 87 weighting clagses were
formed using the procedures describ&d in this
section. Each weighting class contained 20 or
motre .respondents for each of the "data sets
described in the next section.

3. Calculating Adjusted
Student Weights

Once the weighting classes had been deter-
mined, the adjusted student weights were
computed using the equation given above.
Since several different data sets could be
derived from.the NLS base-year, first follow-
up, and second follow-up data base, a total of
five different sets of adjusted welghts were
computed ‘

Table 6-3 lists the data set and variables
appropriate to each set of weights resulting
from Addition of second follow-up data—W8,
W9, W10, W11, and W12 (weight sets W1
through W7, in this table were developed for
first follow-up and base-year data and are
describéd” in the First Follow-Up Survey,
Final Methodological Report'). Table 6-4
shows the number of sample students in, each
of the eight Tesponse groups, deternined by
which questionnaires the students completed.

3

~

~

FOLLOW-UP RESPONSES
Completed Questionnaires Recsived for
Number
Response First® Second of
Group Base-Ym Follow-l’p Follow-Up |Students
¥
| " yes yes no 135
" yes " no no 504
o no yes no 421
v no " no no 919*
v yes yes Yes 14,900
Vi no yes -yes 5,294
B 14
Vil yes . no yes 544’
~ .
vill - no no, yes 134 7.
" Total 23451
) [

i’ahlo 64

RESPONSE GROUPS DEFINED BY BASE-YEAR, |
FIRST FOLLOW-UP AND SECOND

Fhese students did not respond to either the base-year,
first follow-up, or second follow-up instrument, but may
have responded to the Test Book and/or the Student
. Record Information Form.

,

There was a total of 21,350 respondents
to the First Follow-Up Questionnaire, and
20,872 respondents (see Table 6-4) to the
Second Follow-Up Questionnaire. Thé welght
W8 is appropriate for analysis of items in "the

. Seconh Follow-Up Questionnaire.

Agplyses of change, or sition, vari-
ables derived using both base-year and second
follow-up items should be carried out’ using

* the W9 weights. For analyses of change vari-

06
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ables based on second follow:up items in
conjunction with first follow-up items, the,
W10 weights should be used. The W1l
weights should be used for combined analysis
of items across all three questionnaires.

The last set of weights, W12, is app;o--

priate for analysés involving every student
who ‘completed a base-year Student Question-
naire, and/or a Jirst Follow-Up Question-

naire, and/or a Second Follow-Up Question- -

naire.




J

For Wt set, the adjusted weights
for nonrespondents are zero, and the sum of
the respondents’ adjusted weights equals the
sum of the unadjusted weights for the entire
sample: The user should choose the set of
adjusted weights which is appropriate to the
data set and variables to be analyzed. The
weights are adjusted only for questionnaire
nonresponse and not for item nonresponse.
The same methods could be used to obtain
another setr of weights, adjusted°for both
questionnaire nonresponse and item nonre-~
. sponse, for any questionnaire item or variable.
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A. Introduction
As indicated in previous.chapters of this

report, the basic NLS self-report survey ques-

tionnaires cover a broad domain of question

formats  and .content. Question jtypes

include: factual and subjective information,

”

" free-response and fixed-choice formats, and

rating scales. The time orientation of the
questions varies from retrospective through
prospective. Question content includes work,
educatlonal military, and homemakmg activi-
txes, opinions, and plans; family and financial
status; and a variety of opinion and attitude

. questions covering consumer activity - and

political participation, life and career goals,
and feelings about the self. But while th LS
questionnaires provide a rich variety o r:
mation, the scope of the material covered in
conjunction with the variety of data collec-
tltn procedures (i.e., mail, field interview,

. telephone interview) and heterogeneity of re-

spondents, plus the novelty or relative novelty
of many NLS items, pose 4 number of com-
plex and important questions regarding the

guality of the data ob'w.med ’
Information on rehabxhty,,for example, is
"'generally desirable and often critjcal depend-
_ ing on how the data are to be*ftised. One pri--

mary purpose of ‘rehablhty information is to
establish ¥abjective confidence in the manifest *

responses and statistics summarizing these re-
sponses. Unreliability inflates variances and
proportionally broadens confidence intervals.
Unrellability also weakens the power of statis-
tical tests (i.e., the probability of detecting

/ true among-group differences) and attenuates

the magnitude of relationships.” These are
problems of “degree” and. not of “kind.”
However, a number of studies have.been done
or are contemplated which use path analyses

‘or structural modeling. The consequences of

unknown or incorrectly estimated measure-
ment errors for these models can be pro-
found: Conclusions about determination and
contribution in path analyses or structural
modelings could well be misleading and could
be directly opposite to the true relationships
if errors of measurement are ignored or are
incorrectly specified. !

Prior tos the second follow-up survey,
however, _only a small amount of effort-had

1

RELIABILITY OF NLS DATA

been devoted to investigating the quality of
NLS data.* The remainder of this chapter
summarizes the procedures and results of a'
second follow-up study designed, in part, to

“provide answers td the following questigns:?

1. How reliable are NLS data?

2. How does reliability vary as a function
of item characteristics (e.g., subjec-
tiveness, item format, item length, and
item content)?

3. How does reliability vary as a function
of data collection procedures (mail
versus-personal interview)?

4. Does reliability vary with respondent
. characteristics (e.g., sex, race, ability,
SES)?

5. What interactions exist among data
collection procedures, item character-
istics, and respondent characteristics?

Answers to these questions provide useful
information on the quality of data in the NLS

« survey; however, limitations in the design and

execution of-the reliability study prohibited a
comprehensive or definitive conclusion. Con-
sequently, generalizations to all NLS data and

" | to survey data on the whole can be made only

in. a tentative fashion. The limitations

"were: only a subset of items (17) from the
- Second : Follow-Up Questionnaire were in-

cluded; only a subset (600) of NLS respond-
ents were targeted as participants; and the
limited number (462) of actual participants
prohibitéd-detailed comparisons of reliability
among subgroups formed by cross-classifying
respondent “characteristics ‘and respondent
characteristics by data collection modes.

B. Sampling Procedures
A probability sample of 600 studentvaas

. selected for the reliability study. The sam-

phng frame for the reliability study sample

- consisted of 22,239 individuals who partici-

pated in either the base-year or first follow-up
surveys. This sampling: frame was formed by .
merging the original base-year student file
with a preliminary edition of the first follow-
up file. (The final edited version of the
merged base-year and first follow-up data file
was not 3vailable for use when this:sample
was selected.)

o . C 58 47 : ?
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The sampling frame was stratified by sex,
race, and planned activity state for October
1974 (item 16 or the First Follow-Up Ques-
tionnaire). A “nat ascertained” category was
included for each stratification, variable. The
categories used for the stratification yariables
were as follows: |

1. Sex— Male, female, not ascertained;
2. Race — White, nonwhite, ‘not ascer-
tained; /"
3. October 1974 Plans —/Academic
courses at two- or four-year college,

other postsecondary education, work

(partge0r full-time), other (e.g., active

3 . A

* f

military duty, homemaker), not
ascertained.

Table 7-1 shows the numbers of persons
in the sampling frame sorted by the cross-
classification of the three stratification vari-
ables. Of the 45 cells defined by ¢rossing the °
three variables, two cells were empty and 14
cells each contained fewer than 56 persons.
Since strata with fewer than 56 individuals
would be allocated fewer than two sample

persons, these cells were combined with other—

similar cells to form the 29 final strata listed
in Table 7-2. -

The allocation of the total sample of 600
persons to the 29 final strata was determined

7 Table 7-1
NUMBER OF PERSONS IN THE SAMPLING FRAMEXBY SEX, RACE, AND 1974 PLANS . ‘
- Sex and Race 1974 Plans . :
College Other PSE Work Other NA Total
Whites: - . .
Males ‘ 3,611 916 2,560 © 432 402 "7,921
* Females Ct 3047 761 3,015 m . 250 7,845
NA g — 1 8 3 2 22
Total 6,666 1478 5,583 1,207 654 - 15,788
Nonwhites:y, ' . -
Males 859 351 701 169 175 2,255
Females 973 457 837 144 121 2532+
NA 1 3 = o - 3 . NN
Yotal 1833 811 1,540 u3 Va9 4,798
Racs not ascertained: '
Males 360 93 242 58 . ° 29 7182
Females . 298 . 65 288 73 21 745
*+ NA 7 0 7 3 11 128
Total . 665 158 537 134 61 1,655
All races:
Males 4,830 1,360 3,503 659 08 10,958
Females 4318 g 1283 4,140 989 392 11,122
NA 18 4 17 6 116 - 159
Total 9,164 2,647 7,660 1,654 1,114 22,239
%
. 59 48 J) O s
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Table 7-2 %
DESCRIPTION OF STRATA USED FOR RELIABILITY SAMPLE

» . Final
., Frame Preliminary Adjusted Sample '
Stratum Sex Racs ~ 1974 Plans Size Allocation Allocation - Allocation
1s “Male White College 3611 . 97.4 82.4 81
2 Male NA Colfege 360 9.7 8.2 8
3 Male” White Other PSE 916 247 379 37
4 Male NA Other PSE 93 - 25 38 4
5 Male White Work 2,560 - 69.1 69.1 68
6 Male NA Work 242 +« 65 6.5 7.
7 Male White Other 432 1.7 1.7 . 12
B .Male - NA ! Other , 58 1.6 1.6 2
9 Male White NA #431 116 11.6 12
, Male NA . NA
10 Malg Nonwhite College . 859 23.2 19.6 20
1 . Mals Nonwhite  Other PSE B/ B 95 146 15
12. Male Noawhite Work 701 189 189 19
13 Male Nonwhite Other 169 46 - 45 5
14 Male Nonwhite NA 175 47 47 5
715, Female White College 3,055 . 824 69.7 69
. NA ® - White ~ Collegs - . - . d )
16 Female NA - College 305 8.2 6.9 7
% ' NA NA College -
Female White - Other PSE 762. ., 20.6 316 32
NA White Other PSE . 8
18 Female NA Othgr PSE 65 18 . 2.8 3
19 Female White W'or?i&\% 3,023 81.6 81.6 81
. NA White Work o .
20 Female NA Work T 295 ¢ 8.0 8.0, 8
' NA - NA Work? .
21 - Female White " Other . 775 209 209 21
NA White Other ) . .- .
22 Femala NA - Other 76 2.1 2.1 2
NA NA . Other . .
23 Female White NA 252 ~88 6.8 7
NA White NA -
24 Female NA NA 132 3.6 3.6 4
NA NA NA <7
25 Famale Nonwhite College 974 26.3 222 22
NA Nonwhite College ) ' .
26 - Femals Nonwhite Other PSE . 460 124 190 19
. NA Nonwhite Other PSE ’ >
27 Female Nonwhite Work . 839 22,6 226 23
NA Nonwhite Work J
28 Female Nonwhite . , Other - 144 39 39 4
29 Female Nonwhite NA - ) 124 - 3.3 033 3
NA Nonwhite NA
Total ~ 22,239 600.2 600.2 00
Subtotal College (9,164) . (247.2) (209.0) 07)
Subtotal ° ,(109.7) {(110)

Other PSE ~ {2,647) - {7114

—
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in several steps. First, a preliminary allocation
in proportion: to the str;xtum counts was
calculated as .

GOONl
™ 7 29 939
wheren, = allocation to stratum-i, and |
Nl = frame size for stratum-i. (,

Next, the total sample allocations fot cer-
tain analysis categories were checked.
Specifically, samples of at least 100 persons
were desired for each of the followir®
groups: males, females, persons taking aca-
demic courses at two- or four-year colleges,

.persons attending other postsecondary institu-

tions, and persons working. Closer examina-
tion indicated only one of these groups—other
postsecondary education—would fall short of
100 sample individuals. To insure a sample
size of 100 for this category, the allocations
to all strata involving 1974 plans of ‘‘other
postsecondary education” were oversampled,
(i.e., multiplied by "1.535), and the allocation
to all strata involving 1974 plans of ‘“two-
four-year callege” were undersampled (ie.

multiplied by .846). These adjusted alloca-"

tions are shown in Table 7-2 in the column
headed ‘‘adjusted allocation.” The final allo-

. cations shown as the last column in Table 7-2

were determined by rounding the ‘adjusted
allocations to integer values and by reducing
the allocations to the largest strata to force a
total sample size of 600 persons.

The last step in drawing the reliability

study sample involved the selection of the

number of persons in the final allocation
column for each stratum from the tg

number in the stratum sampling frame. ng
selections were made with equal probabilities
and without replacement, using random
numirs generatedjaf a computer program.
C. truments

The questions used for the reliability anal-

yses are a subset of items from the Second

Follow-Up Questionnaire. This subset was
extracted from the Second Follow-Up Ques-

tionpaire and compiled into a separate “short * .

forn}” questionnaire (the first set of data for
the “test-retest’’ desigh were the responses to

_the selected. questions embedded in the

. ' ijso

L

‘Second Follow-Up Questionnaire; the second
set of data were the responses to the short
form questionnaire).

The decision as to how many and which
items to include in the reliability study was
made primarily oh the basis of the followmg
criteria:
tionnaire should be brief and require no more
than 15 minutes to complete; (2) amenability
to analysis, i.e., the stability or consistency of
the items should be capable of estimation by
questioning the same respondents at two close
points in time; (3), criticality, i.e., the items
should be important or ‘central to the basic

©

(1) respondent burden, i.e., the ques- .

NLS analysis; and (4) representativeness, ie., ’

the items should represent the variety of
‘formats and content areas, and should rely on

fact versus subjective opinion.

Based on these criteria, 17 questlons weﬁq‘\

selected for inclusion in the reliability study.

’ (A copy of the short form Second Follow-Up

Questionnaire is provxded in Appendix E.)

These 17 ite ems are identical in wording and

format to those of the full-scale Second
Follow-Up Questmnnaxre (hereafter, long
form). The short form questlonnzure items
and their correSpondmg long form questlo“n-

_naire numbers are given in Table 7-3.

&

.D. Data Collection Procedures ‘ -

The data were collected for, this study,

. and for NLS a$ a whole, through_a combina-

tion of mail, field interview, and telephone
efforts (see Chapter IV). Data collection activ-
ity for the reliability study actually began the
second week of October 1974 with the initial
mailing of 4he Second Follow-Up Question-
naires to all NLS sample members. All incom-
ing Second Follow-Up Questionnaires com-
pleted by mail or by personal interview were
event-coded into a computerized automated
survey support system. A computer printout
identifying reliability study sample members
whose long form questionnaires had been
received was generated on a daily basis.

Short form questionnaires, withea cover
letter (see Appendix E), were then mailed to
reliability study members who returned their

long form questlonnmres by mail. This event -

occurred no earlier than ten days after the
completion date denoted on the background
information page of the Second Follow-Up
Questionnaire. Two weeks after the maili?g of

. (
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Table,7-3

DESCRIPTION OF ITEMS ERTRAC:I'ED
FOR RELIABILITY STUDY

e _ ‘ /
Question Number - i
Short Form Long Form Description
1 8 Race or ethnicity
2 10 Educational actnvuty in first
week of Oct. 74
3 12 Kind of school attended
4 39 Grades from Qct. ‘73 to Oct. ‘74
5 75 " Work activity in first week of
o4
6 76 Description of job held first
week of Oct. 74 :
7 77 7 Average hours per wegk work-
) '_  edat this job
8 105 Marital status as of first week
. of Oct. '74
9 11 Number of dgpendents as of
first wee:ﬁ Oct.'74
10 113114 Income (s@tf, spouse, other,
) and total)
1" 132 Self-esteem and locus of
contrgl
12 133 Consumet behavior
13 139 Espected activities in Oct. 75
14 140 Educational expactations
15 14 oFactors important in determining
life's work N
16 148 Life goal orientations (work,
_community, and family)
17 142 . Career expectations at age of 30

-

kd

the short form questionnaire, a promptirig
telephone call 'was made to the nonrespond-

ent encoyraging ‘him or her to complete and |

return the questionnaire. If the nonrespond-
ent indicated .that he or she had either lost or
had never received a short form questionnaire,
or if the nonrespondent coduld not be con-
tacted for promptmg, then a second mailout
occurred immediately. No further attempts
weresmade to obtain a response.

ﬁeliability sample members who com-
pleted a long form questionnaire by personal
interview were recontactedtwo weeks after

the first interview, at which time an interview

With the short form questionnaire was com-
. pleted.

"

*

I

E. Data Analysis
" Procedures- . -

Each returned\ short form qu'estionnaire
underwent an initjal editing process to de-
termine whether or not it contained adequate

information for aeceptance and entry onto,

the data file. Generally, the editing process
required cross-checking a respondent’s
answers to each of 12 key questions on the
short form with his or her answers to the
same questions on the long form. The deci-
sion rule for determining whether or not a

key question (and, therefore, the short form .

questionnaire) should fail edit may be stated
as follows: The fail:edit condition resulted if
and only if a key question ‘was appropriately
answered on the long form questionnaire but
was unanswered or inappropriately answered

on the corresponding short form question- ]

naire.

If a respondent’s short form questionnaire
failed edit, A telephone call was initiated and
an attempt was made to obtain information
for the key items that the respondent failed
to answer. Edited short form Qquestionnaires
and the relevant portions of the correspond-
ing Second Follow-Up (long form) Question-
naire were then coded and keypunched. All
data collection activities were completed by
30 April 1975. )

The variety of research questions, data
collection procedures, items and item uses
(e.g., composites) required a variety, of ana-
lytic procedures. First of all, the items were
classified (Table 7-4) as either categorieal or
continuous in nature. Reliability estimates for
categorical items were based on the percent

agreement in responses (including item nonre--

spondes) across the two time points, and the
degree of association was additionally
summarized by Cramer s V.* Reliability esti-
mates for continuous and dichotomous vari-
ables were provided by product-moment
cggrelations on the available (test-retest)

" responses.

In order to address the various research
questions regarding data collection procedures
and respondent characteristics, -the followmg
procedures were employed.

1. Categorical Varxables .

Reliability estimates for subgroups. were
calculated as percentage agreement and

2
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i. ‘ . _ Table74 ' . T

VARIABLE SPECIFICATION AND DESCRIPTION

" Short Form itsm No. Description Short Form item No. Description
Categorical Variables - 10b . Spouse income (write in)

1 Ethnic salf-descriptiohg (8) plus 10c Other income (write in)
g‘o':?g gvs};gu:gnmam'mm' . 10d Total income (write in)

) , and missing 1 Self-esteem composite®

3 * School types (4) plus missing s " (Ii“m’ a'f ¢, d, a"ld h) .

: ivi i€ ocus of control composite
5 mk ":tg::tgty categories (3) (items b, e, f, andg) -
6 Census code job description— M2 Consumer composite® 1
,  analyzed major classifications (items a, b, and d)_ .
6e Employer types (4) plus missing 12 g::ns;“;%’n?f';‘p“““ 2
. 12 r:malls_tat:xs(;s) (@) plus ml.sug) % B ‘ 12 ’ Consumer composite 3 (item c)
p,ul;'::,ti';?:g expectancies 13 Plans (6) — each of a-f handled
. & as a dichotomous variable
17 Career goals (17) plus missing (applies or does not apply)
Continuous Variables ., ‘gr:tlc li':s;;r:rs:sb ia:‘tll(mad missing
att dichot . a )

2 3::}23:9) endance (dichotomous 15 Work composite® 1(items a and b)

4 School performance (7 levels of ) 15 Work composite” 2 .
self-reported grade) {itemsc, e, f, and i) .

5f Date of employment: for job held 15 Work composite® 4 (item d)

> in October 1974: scored as number ’ 16 Work orientation®
o of months from December 1871 - (items a, ¢, and e)

1 " Hours worked per week (write ' 16 Community orientation*
in responsg} ) {items £, g, and j)

9 Number of dependents: 0,1,2,3,4 - 16 Family orientation® ’

» 10a Own income (write in) , (items b, h, and i)
¢

L Gomposlta sCores.were computed by av“ragmg available responses. Composites wera basad on factor analysas from pravious NLS

mdles R 4 \
Cramer’s V; differences in reliability among d. SES by afgreement . '
subgroups were determined by comparing per- e. Ability by égreement

cent isagreement and agreement among sub-

group¥ using a x? procedure. That is, for each f. Sex with a data collection mode

respondent on each categorical variable, by agreement.
. responses across the two time points were g. Ethnicity with a data collection
. compared and scdred as either ‘‘disagree- mode by agreement
ment” or’ “agreement.” These scores were 1\ h. SES within a data collection mode
then cast into a subgroup by agreement cross- by agreement '

tabulation table and analyzed by a x? statis-
tic. For each variable designated as categor-
ical, the following analyses were done:

a. Data collection mode by agree- 2. Continuous Variables
ment

i. Ablhty within a data collectlon
mode’ by agreement .

Reliability estimates for subgroups were
g _ computed by product-moment correlations;
c.' "Ethnidity by agreement differences in reliability among subgroups

b. ‘Sex by agreement

-+ .

. ‘632’




were determined by comparing these correla-
tions using x? tests on Fisher log
formations of the correlations. The corrgla-
tions were calculated on available test-refe
data with no imputation for missing
observations. :

F. Results

As part of the full-scale second follow-up
survey, long form questionnaire data were ob-
tained from 555 of the 600 designated partic-
ipants. This return rate of 93 percent is ¥ery
similar‘to that obtained for the entire sample.
The second questionnajre (short form) was

administered to these 53§ initial respondents, -

but only 462 short form questionnaires (83
percent) were completed The larger than
" normal attrition from long form to short form
‘obviously introduces some potential bias. In
order to further investigate this problem,-an
analysis was done to=seé if a differential re-
sponse rate was aswcmted with demographic
characteristics of sex, ethnicity, SES, and
ability. These analy indicated that no
major or statistically signifi¢ant differences in
attrition could be asso¢iated with these demo-
graphic characteristics.

A second preliminary analysis was done
on the method of data collection. Of the 462
respondents providing data on bath the long
and short form, 133 (28.8 percent) were
interviewed and 329 (71.2 percent) provided
data by mail or mail plus telephone solicita-
tion for critical data. These analyses compar-
ing mode of response among classification
subgroups definéd by sex, ethnicity, SES, and
ability showed that nonwhites were more
likely to be interviewed than whites (44
versus 22 percent), low SES persons were
more likely (36.1 percent) to be interviéwed
than either middle (24.3 percent) or high |
. (22.0 percent) SES persons, and low ab111ty
persons were more likely to be interviewed
(39.2 percent) than middlé ability persons
(24.3 percent),”and this group in turn was
more likely to be interviewed than high abil-

ity persons (11.4 percent). These differehces _

in'data collection procedures as a function of
ethnicitv, SES, and ability could introduce
bias ‘into subgroup reliability estimates to the
extent that reliability is differentially asso-
ciated with data collection procedureg. For
example, if interview data are generally mote
reliable than mail-in data, nonwhites, low
SES, or low ability persons could show high6er‘
4

1

53

% .

. . f
reliability values than their counterparts.
While this woéuld not necessarily introduce
bias into the overall reliability mdices for the
entire NLS sample, it definitely would limit
generalizations to survey research as a whole.
As a result of the differences in data collec-
tion procedures among subgroups, it was >
decided: that mode of response needed to be
controlled in subgroup analyses. This has the
unfortunate_consequence of séverely limiting
sample size for cross-classifications (e.g., sex
by ethnicity) among the major classification
variables and even among subgroups within'a -
classification variable within a data collection
mode (e.g., only eight high ability persons
were interviewed). = .

Tables 7-5 'and 7-6 present the total
sample reliability. indices for the categorical
and continuous variables, respectively. The
reliability of the items included in this study\
is generally~quite reasonable. Based on the
correlation coefflclents for continuous or
dichotomous variables and Cramer’s V coeffi-
cient for categorical data, the median reli- °
ability is .67. The highest reliability observed
for the total sample was .92 for school attend-

.ance. The reliability of some items, however,
is quite low (e.g., .36 for other income, .41

for nonacademic educatiohal plans, and .48
for. “‘other” plans). .

Table 7-5 also-presents ﬁercent agreement
for the total sample across the two time
points for{ the eight categorical variables.
These percents preserit a more favorable pic-
ture than do the.coefficients of association,*

* This discrepancy results from the inherent
characteristics of these two statistics. The
percent agreement index is a .measure of ‘
agreement’ for the average respondent,
ignoring categories of response, while
Cramer’s V is related to the agreement of
the average response category. Différences
between the twpo statistics indicate that
some response catégories are likely to be
highly unreliable. For example, ethnic self-
description had a 92.7 percent agreement
index. but a .67 coefficient of association. A
closer examination of that cross-tabulation
table revealed that the major frequency
categories of white and nonwhite had high.-
percent agreements but the category “Not
Ascertained’”” had O percent agreement.
Each approach is legitimate depending on
the use; however, percent agreement indices
tend to result in higher values.
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I Tabls 7-5

OVERALL RELIABILITY AND RELIABILITY AS
A FUNCTION OF DATA COLLECTION
PROCEDURES: CATEGORICAL VARIABLES

Data Collection Groups

Total Sample
,  Percent Agresment’
Percent Craimer’s :
Agresment  V Mail  Interview
Ethnic self-
description 97.2 .67 964 99.2 .
Type of school 944 83 933 8 97.0

Work activity 80.7 J5 . 894 94.0
Job description 88.5 .83 86.9 82.5
Type of employer 87.7 8 88.4 85.7
Marital status - 90.0 J2, 909 88.0

Educational
expectations

Career goalsat 30 67.7 .64

70.6 .59 72.0 66.9 -
62.9* 787

s

N 462 462 329 133

¢ Difference between subgroup percem agreements 1§
significant at p < .001.
&~

"

Reliability as a .
Functiorfof Question ~
Content and Format

Based strictly on the total sample, fac-
tually oriented items we
reliable than items dealing with expectations
and self-evaluations. This result is highly con-
sistent with previous studies of survey ques-
tionnaire reliability and stands as the best sub-
stantiated conclusion of this study:

Systematic, variations in reliabitity with
other item characteristics (e.g., fre€-response
format items, items nested within skxp
pattems) were not apparent,

"2 Rehabthty asa
Fuggtion of Data
Colfection Procédure

Fairly clear differences also exist between

the reliability of interview and mail-in re-

sponses. Personal interview data were, g.ith
only ohe exception, as reliable or more reli--
able than mail“m data. The single exception

. was for spouse’s incomé. This exception could

well have been due t® females not being well

informed about..their husband’s earnings; if .
. so,.they could seek out accurate (or consist-

ent) results from their husbands for ‘the mail-
”~ -

ubstantially more

-

: : - B gy

in procedure. Also, numerous interactions of
procedures with respondent characteristics
qualify the main results of interviews being
more reliable than mail-solicited data. Despite
these interactions, however, it seems safe to
conclude that the interview procedure gen-
erally produces more reliable data than the
mail-in procedyire.

3. Reliability as a
Function of Respondent
Characteristics

‘Reliability also varied  with respondent
characteristics; however, many of the differ-
ences in reliability assaciated with respondent
characteristics were qualified by interactions
of respondent characteristics with data collec-
tion procedures. Since many of the inter-
actions between respondent characteristics
and data collection procedures w?-not con-
sistent across items, it seems necessary to con-
clude that there is at least a three-way inter-
action (respondent characteristics by data col-
lection made by item content).

Differences in reliability between males
and females exist, but neither group was con-
sistently more reliable than the other. Male
were more reliable than females for items

' involving numerical judgments (e.g., income);

otherwise, females generally were more reli-

able than males. When males and females were

compated within a-data collection protedure,
ifferences were more frequent but did not
onsistently favor either group.

The ethnic group comparisons showed &

tendency for nonwhites to be slightly more
relia than whites. The items favoring non-
whites involved factually oriented data (e.g.,
anticipated income, number of dependents,
date of employment) while those favoring
whites weré more subjective in nature (e.g.,
self-esteem swork factors). There was no tend-
ency for the pattem of differ;Z?ces to be
associated with’ data collection procedures.

While it is comfortmg that there was no con-

sistent bias in reliability associated with
ethnic /racial” groupings, this finding does run
counter to previous fesearch and deserves fur-
ther scrutiny. While test-retest questionnaire

nonresponse was n'ot aseciated at con-

ventional statistical levels (p < .05) with any,
comparison among demographlc groups, there
was a tendency for whites to have a higher
r&tum rate than nonwhites. If this trend has

¥




Table 76

OVERALL RELIABILITY AND RELIABILITY AS A FUNCTION OF
DATA COLLECTION PROCEDURES: CONTINUOUS VARIABLES*

N\

5 Data Collection Ervoaps

Description Total Samplox(r) I\;liail (r Interview (r)
School attendance 92 (453) 92 (320 393 (133)
Schoot performance 81(211) 782 (161) 89 (50 )
Date of employment .66 (288) .64 (198) - .75 (80)
Hours worked/week 81(293) 8% (202) < 9091)
Number of dependents .84 (448) 78° (318) “ .94 (130)
Own income 62 (369) S50 -, J5(117)
Spouse income - .67 (228) 94° (132) - - +.35(96 )
Other income 36-221) .34 ~(124) 50 (97 )
Total income .74 (363) .70° (247) 95 (116)
Seif $steem .66 (454) 67 (324) 60 (130)
Locus of control .71 (454) .68 (324) .73 (130
Consumer behavior 1 .63 (455) 58° (325) _ 175(130)
Consumer behavior 2 .58 (454) 51° (324) .72 (130)
Consumer behavior 3 .50 (447) .50 (319) .52 (128)
Plans: ‘Working - 77 (459) 79 (326) 71 (133)
Plans: Academic education .85 (459) .84 (326) .87 (133)
Planis: Other schooling 41 (459 31° (326) 60 (133) .
Plans: Military 86 (459) 81°(326). ° 1.00 (133)
Plans: Homemaker .84 (459) 822 (326) 89 (133)
Plans: Other . , .48 (459) .43° (326) .66 (133)
Work 1 56 (448) 55 (319)° 58 (130)
Work 2 .66 (447) 65 (317) 69 (130)
Work 3 ) 54 (447) 470 (317) 69 (130)
Work 4 56 (441) 512 (311) .65 (130)
Work goaTs . .68 (457) 65 (327) L140130)
Community goals  _~ .67 (457) .65 (327) % 13 (130)
Family goals .68 (457) » 68 (327) .68 (130)

. * Numbers in parentheses are sample sizes. Numbers differ across variables due to respondent nonresponsa. Letters a, b, aﬁd c-refer

to significance levels for between-group comparisons of product-moment eorrelauons mdmtes p < .05, b indicates p < .01,

and ¢ indicates p < 001. The significance of differences between correlations is based on a x? test on Fisher log transformations
L4

of the correlations.

been operating since the base ye
also occurs at an item nonre

and if it
nse level, the

were a few minor exceptions (e.g., date.of

employm

.and other income in the inter-

current findings could be atfributed to differ-
ent questionnaire-taking behaviors. That 1s, if
unreliable nonwhite respondents tend to drop
out it a greater rate than reliable nonwhite
respondents and whites in general, the current
results could be artifactual. Only an evalua-
tion of questionnaire and item nonresponse
would provide the necessary data to resolve
this.

The majority of items showed variation in '
reliability asa function of algility. While thgre

66"

view mode), it seems safe to conciude that
low ability persons provide less reliable data
than middle -or high ability respondents. Gen-

. erally, the high\ ability respondents were most

reliable. !

A large number of differences also
occurred among SES groups, but unlike the
ability group differences, the pattern did not
consistently favor any ‘single SES level. Some
items (e.g., date of employment) favored the
lowest SES group, others (e.g., number of




dependents—interview mode) the middle SES
group, but most favored the highest SES
group. WHife there are numerous exceptions,
the overall trend was for the highest SES
group to be most reliable and for the middle
SES group to be least reliable.

It should be apparent that the association
. of reliability with respondent ¢haracteristics
forms a coniplex and almost paradoxical

- pattern. The general’trend is of the least reli-

able respondents being low ability, middle
SES, and white, and the most reliable being

high ability, high SES, and nonwhite. The °

. paradoxical nature of these results is to be
found in therfact that nonwhites have'lower
ability scores and SES indices than whites:
Thus, one would expect that if high ability
and high SES persons were generally most
reliable, so too would whites be more reliable
than nonwhites. ‘Unfortunately, the alfeady.

+ small sample sizes prohibit any meaningful

comparison at a cross-classification level (e.g.,
ethnicity by ability by SES) particularly when
controlling for mode of data collection.

4. Integration of Results t s

On balante, it would appear that complex
multiway interactions are operating among
the demographic factors. These interactions
-are further complicated by interactions with
data collection procedures and’item character-
istics (particularly the objectivity-subjectivity
dimension). Despite the existence of,these
interactions, there are fairly strong main
‘effects, most of which are supported by pre-
vious research./Th e findings, in order of
’ strength of substantiation, aré:

a. Factually oriented items are more reli-
able 'than subjectively oriented items;

b. Interview-collected data is more reli-

~  able than mail-in data;

¢. Low ability respondents are less reli-
able than middle or high ability
respondents; *~

d. Middle SES respondents are less. rali-
able than low or high SES respond-.
ents;

e. Females are more reliable than males
on nonquantitative items;

f. Nonwhites are more reliable than
whites;

-

g. Requrlse categories with an ambig-
uous referent (i.e., “other”) are gen-
erglly unreliable.

5. Interpretation and
Implications

The above conclusions are, of course,
‘qualified by the frequent interactions, and
they need to be interpreted with caution due
to the unknown effect of instrument and item

" nonresponse biases. Generalization of these

results to the entire NLS data base also needs
to be done with care. While the reliability of
the average item included in the study was
respectable (.67), there was a lot of variation.
This level of reliability clearly indicates that
the item or composite data are not totally
reliable and for some purposes they are not
sufficiently reliable. For example, the overall
level of reliability is not sufficiently high for
path analyses even using a liberal assumption
that if the reliability is in the .90, analytic
work may proceed. Similarly, construct inter-
pretations of correlations and regression
analyses and colnparison of effects among
various multiple classification groups all need
to be done with caution. The failure to obtain
significant rela’fionships between dependent
variables and independent variables could be
due to an actual absence of a relationship or
to poor data quality. ’

« The existence of numerous and perhaps
complex interactions among demographic
groups alone or ng the groups and data
collection proc:;is further complicates
interpretation. For many data analyses only a
subset of the NLS sample is used. For
example, the investigation of work activity
and attitudes would generally involve more
unreliable respondents than would an invésti-
gation of postsecondary education and related
factors. Thus, even if a researcher used only
those variables included i{n this study,‘gade-
quate estimates of reliability for structural
modeling might not be available if the sub-
sample did not correspond to one of the -
demographic subgroups included in this
study.

Generalization to the entire NLS sample is
also complicated by the higher tHan usual
attrition rate for the short form. There cquld,
be a further confoundipg also, if the relation- .
ship between demographic groups and data




»

collection procedures differs for this sample
versus the entire NLS sample. Clearly, general-
izations to the.entire NLS data base founded
-solely on this study can only be provisionally
and cautiously offered.
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A. Introduction .

All methodological and descriptive tech:
nical reports submitted to NCES by RTI dur-
-ing thé second. follow-up study are annotated
in Appendix A. The reader interested in going
beyond.thg summaries and conclusions in this
final report-
Appendix A for relevant materials-which can
be requested from NCES.

In addition to revising several fiyst follow
up technical reports initially submittsd durin
the previous survey, analysis activiti€s -
cluded™ developing- the second follow-up

is encouraged to examine

weights (see Chapter VI); preparing a tabular

summary (codebook) of the second follow-up,
item responses; preparing-a capsule summary
report of the data; and conducting more in-
depth investigations into certain policy;
relevant areas. This chapter describes some of
the more salierit results emanating from three
descriptive and issue-oriented reports con-
cerned with various aspects of postsecondary
. education, work, family, and community
activities of the study population.

B. Withdrawal from
Postsecondary Edu@ion‘

In the two and one-half years since gradu-
atmg from high school, members' of the NLS
population have enrolled in, withdrawn from,
or persisted in postsecondary education at
varying points in time and to varying extents.
About 30 percent of the total sample entered
four-year “colleges in the fall of 1972, and
about 15 percent enrolled in either vocational
or academic programs in two-year colleges.
An additional 5 percent first enrolled in either
a two- or four-year college in the fall of 1973.
While nearly half of the sample entered some
type of postsecondary education within two
years after graduating from high school, not
all of these students chose to continue their
education; in fact, about 30 percent of these
md1v1duals dropped out or withdrew durmg
the same time period.

For reporting purposes, withdrawals were

first classified into academic and nonacademic
(or voluntary) categories and separated by
institutional type (i.e., four-year versus two-
year and public versus private). Wherever
necessary, withdrawals were also defined by

\/

PRELIMINARY ANALYSES AND RESULTS

the year of withdrawal (i.e., during or at

end of the freshman or sophomore year). In
addition, freshman withdrawals were further
classified as temporary (stopouts) or contin-
uous (dropouts) on the basis of a two-year
span. Thesé refined classifiations of college
withdrawals have provided a sound basis for
estimating the extent of college Mawals
and understanding the withdrawal process.
For example, it is interesting t6 know that, by
the fall of 1974, about 24 percent of the

‘four-year collége entrants as compared to 39

percent of the two-year college entrants had
withdrawn or dropped out prior.to complet-
ing their program of study for either academic
or nonacademic reasons. Further, 15 both
types of institutions, the number of individ-
uals withdrawing for nonacademic reasons
was substantially larger than those withdraw-
ing for academic reasons; the ratio was about
three to one for four-year colleges, and about
six to one for two-year colleges.

Withdrawal rates vary as a function of

both institution and student characteristics.

1. Extent of Withdrawal
by Institutional
Characteristics

As noi:eci above, students from two-year
colleges tend to have higher withdrawal rates
(89. percent) than those from four-ygar col-

_ leges (24 percent). The withdrawal rate is also

significantly higher for studenjs from public
four-year institutions versus those from pri?
vate four-year institutions. The extent of
withdrawal also varies significantly with the
“selectivity .level” of the institution; for both

academic and nonacademic withdrawals, the,

higher the selectivity level, the lowe_r, the with-
drawal rate. However, there were not signifi-

cant differences in withdrawal rates amofig-

institutions of varying sizes. Nor were any
other institutional characteristics found t be
related to withdrawal. .
2. ‘Extent of Wlthdrawal
by Student Subgroup
Characterisq'cs .
There were no substantial ethnic or sex
group differences in withdrawal rates. Differ-
ences were found among groups defined on
the basis of socioeconomic status (SES); as
SES increased, the withdrawal rate deqreased
!
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sharf;ly, especially for four-year colleges.
These findings are fairly consistent with pre-
“vious research except for the finding that
there 'werq no substantial sex group differ-
ences. in withdrawal rates from college. It
should also be noted -that, when other vari-
ables are controlled, some subgroup differ-
ences may emerge. In fact, as will be seen in
the next section, ethnicity was significantly
related to withdrawal rate from four-year

colleges when SES was taken into, account. .

Sex differences, however, remained nonsignif-

icant.even after SES and other variables were

considered.

A number of other subgroup differences
in withdrawal rates were found; for exam-
ple: students whose .fathers had a graduate
degree had lower withdrawal rates than those

whose fathers had only a high school educa- _

tion; Jews had the lowest withdrawal rate
among people of different religions; students
working full-time had a substantially higher
withdrawal rate than students working either
part-time or not at all; students in academio

fields of study had lower withdrawal rates

than those in nonacademic fields; full-time

students had a significantly lower withdrawal

- rate part-time students; and finally, stu-

-dents with a higher academi¢ aptitude had a
lower withdrawal rate than th%ie with a lower
academic aptitude. -

. 3. Factors Associated with
Withdrawal from
Postsecondary Education

"While the findings of the NLS analyses are
for the most part consistent with and in
support of previous findings, there are & few
notable- exceptions. The effect of race on
withdrawal behavior is a particularly interest-
ing example. As noted in the previous section,
whien race alone was considered, there were
no substantial differences among blacks,
Hispanics, and whites. However, when SES
and sex were held constant, there were race
effects for four-year college students. More
interegtingly, the effects indicated that whites
and blacks ‘are. more likely than Hispanics to
withdraw -from four-year colleges when other
.things are help ‘constant. Such findings should

_be considered highly tentative at this stage,
“however; more. definitive answers must await
further maturation of the NLS data base. -

« ! ~
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«~ The NLS analyses suggest that withdrawal
may be largely-a motivational problem, The
data have indicated that students of low edu-
cational aspiration are much more likely to

" withdraw than those of high aspiration. They
_ also indicate that a great proportion of with-

drawals. were due to lack of clear plans and an
inability to relate the value of a college educa-
tion to what is seen as the requlrements of the
real world.

College experience appeared te be an
important factor in the withdrawal process
after controlling for student background
characteristics. More withdrawals than per-
sisters. reported dissatisfaction with the qual-
ity of the faculty and their intellectual devel-
opment} This could to some extent reflect the
inco ncy between the;student’s expecta-
tion the actual college environment.

Finmally, the NLS analyses have demon-

-

strated that, in addition to SES, educational -

aspiration, and college experience, many
other factors’isuch as high school program,
high school, grades, and family responsibility
are potentxally 1mportant in the college with-
drawal process. -

4. Students’ Self-Reported
Reasons for thdrawal

A substantial number of the students
classified as academic withdrawals reported a

offers and financial problems as their reasons
for withdrawing. This supports previous find-
ings that dropouts tend to underplay the
academic problems, which are the actual rea-
sons for their dropping out. Among ‘the
sophomore academic withdrawals, a consider-
«able number also reported as a.reason for

- number of nonacademic reasons suth as job

withdrawing that they were uncertain as to

whiat tPIey really wanted to do with their lives.

Sybstantial” numbers of nonacademic
withdrawals reported ’ financial difficulties,®
marriage plans, lack ‘of
desire to get practical experience as reasons
for withdrawing. Y

A larger percentage of two-year versus
four-year nonacademic withdrawals reported
leaving becadse of good job offers. Con-
versely, larger perceptages of four-year stu-
dents reported wrthdrawmg because of
marriage plans. Also, among the sophomore
withdrawals, /more four-year students stated
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~_ tollege prior to’ progr
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that they were unsure of their plans for the

. future.

5. Effects of Wathdrawmg
from Postsecondary Education

The NLS analyses would seem to indicate
that a substantial proportion of the with-
drawals will eventually reenter college and
complete their education. In fact, of those

who withdrew from four-year colleges at the °

end of their freshman year, about one-fourth
had already returned to college by the time-of
the second follow-up. Withdrawals from two-
year colleges were less likely to have reentered
or to have planned to do so.

Financial problems was the most fre-
quently given reason for not planning to

réturn to college. “Had no time” was another '

frequently indicated reason for not returning
for study by both academic and nonacademic
withdrawals. A substantially higher percent-
age of academic withdrawals than nonaca-
demic withdrawals gave as a reason for not
planning to reenter that they were not qual-
ified; however, the percentage of academic
withdrawals giving this as a reason (15 to 25
percent) was still much lower than might have
been expected. In general, the reasons given

_ for not reentering or planning to reenter col-

lege were similar for both academic and non-

. aoademlc withdrawals, i.e., because of a lack
. of mone‘y,tlme and/or i ,nterest

. Most.of the }vlthd:awals were employed
in full-time positions in October 1974.
slightly higher propo;‘tmn of the th}xdrawals

Were lookmg for work than were the sample .

members in general. Of those employed, the

. withdrawdls from two-year schools were.

nearly assdtisfiéq with their jobs as those who
had coimpleted a two-year program.

As far o changes in psychological at

" butes (e.g., self-esteem and locus of contfol)

are concerned, the da ana.lysxs did not’
suggest any. 51gmficant j
or negative, resmtmg om w1thdra

cdmpletnorn

from
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_C." Transfer Studentg Among * Sy,

Institutions of Higher N
Educagon2 B

" Four types of transfer student;s have been
examined; : | '

v !

pact eithg pbsitive

»

1. 2-4 Transfers 3 tudents transfertin
from a two-year collége to a four-year
college, sometimes called vertical
transfers. ’ ) .

2. 4-4 Transfers — Students transfemng
from a four-year college to another
four-year college or honzontal trans-
fers.

3. 4-2 Transfers — Stu\depts transfen'in’g .
" from a four-year college to a two-year
college, or reverse transfers.

4. 22 Trangfers — Students transferring )
from a two-year college to ahother
two-year college (also called )mn-
zontal transfers).

v

The major findings are highlighted below.

1. 24 Transfers

Students moving from two-year to four-
year institutions constituted the largest trans-
fer group. About 25 percent of the students
who initially entered two-year colleges trans-
ferred to four-year colleges after two years.
The 2~4 transfers were distinctively different
frony other two-year college students. In gen-
eral, they had higher achievement scores, were
studenits .of higher SES, and were more likely
to major in the field of academic studies.

The 2-4 transfers gave varicus reasons for
transferring: freshmen transfers (i.e., students
who transferred by the end of their first year)
wanted a larger school with more academic, |
career, and social opportunities; sophomores
wanted generally the same things, in addition
to a desir®o continue their education. |,

Whiles had a ‘greater 2~4 transfer rdte

than blacks, who, in 'turn, had % greater rate |,
than Hispanics.'Regionally, the South had the

" . highest and the West the lowest 2-4 transfer
rates. .No significant .séx differences in-the - °
2~ 4 tramsfer rates were found.

Several comparisons were made between -
the four-year dative (i.e., started and re-
mained in four-year schools) students and the

* 2-4 transfer students. In general, trangfenstu-

dents tended to come from lower SES fam-
ilies, and to Kave lower' ability, achievement,
and asplratldn levels than the native students.
Transfer students were also less likely than

[N




native ‘students to receive scholarships, fellow-
ships, or grants. However, 2—4 transfer stu-
dents were as satisfi g with their college
education as were the rtdtive students.

2. 4-4 Transfers *

The proportion of 4-4 transfers was also

substantial with about 16 percent; of the
four-year college’ students transferring within
two years after initial matriculation. Propor-
tionally, there were as many 4-4 transfers
among first-year students as among students
\1}1 their second year.

Differences in the ‘4-4 transfers existed
among several subgroups. Whites were more
likely- than blacks to transfer; students of hlgh
SES were more liKely than students of lew
SES to Yransfer. Likewise, students of higher
educational aspirations and higher college

. grade-point averages” were m likeﬁ/’ to
transfer than those with low #spirations and
averages. In short, the groups more likely to
trandfer bétween four-year institutions are
characterized as being white, Zeademic high
school program participants, with high SES,
high aspiration, and high college achievement.

The differences among institutions of .

varying sizes showed 4 consistent pattern; the
larger the school, the smaller the 4—4 transfer
rate. Thus, larger schools seem to exert a
greater holding power over their studenfs.

The horizental transfer students, whether

ir the four-year or two-year irstitutions,’

tended to report simil#¥ reasons.for trans-
ferring. The substantial percentages, of hori-
zontal transfers who reported a variety of
reasons for changing schools seemto suggest
that sthere are large numbers g students
whelée interests and needs we ot well
matched with their original coﬂege chinces

3. 42 Transfers

Interestingly, in the first year of post-
secondary school, the number of 4~ 2 transfer

, students was about the same as the number of
2~ 4 transfer students, Of the 4~ 2 transfexs in

the first year, however, many moved back to.

: ' 61
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Differences in the 4-2 transfer rates
existed between low and high achievement
groups; students having lower college grade-
point averages were more likely to transfer
from four-year to two-year colleges. This find-
ing lends support to an argument thaf-many
four-year college students intend to improve
their grade-point averages in.a two-year col-
lege, and then continue in a four-year college.

Freshman and sophomore .4-2 transfer
students reported that their major reason for
transferring was to attend a less expensive

. schgol. Being closer to home and in a smaller

school} as well as increasing career opportu-
nities, were also reported as reasons by sub-.
‘stantjal percentages in both groups. Regardmg

academic difficulty as a, reason for ‘trans-

ferring from a four-year to a two-year college,
whilé the literature suggests that many may in
fact transfer for this reason, less than one-

fourth of these students reported that this
was’'a reason. ,

4, %2 Transfers
This group was the smallest in terms of

+ « fers for both the first and second yeaxs. The
22 trafisfers had lower achievement than
persisters, but higher educational aspirations
than ‘withdrawals.

There weére no substantxa.l subgroup differ-
ences in the 2-2 transfer rates. As noted
above, the reasons for transferring given by
this group were the same as those given by the
4~ 4 transfers. N

D. Participation in Jobs® _ .-
As of October 1974, 68 percent of the

" total sample were working at either full- or

In addition, 6 percent were
ork, on temporary layoff, or
report to work. The remainder,
about 27 fpercent, were notin the labor force, ,
most of whom were either homemakers or
were attending college. "

part-time jobs

+1. Occupational Status-
,Less than 10 percent of the respondents

"who were working (full- or part-time) held
" professional or managerial type jobs. Not sur-

prisingly, blacks and Hispanics’ tended to be

-

.. both percentage and actual number of trans-
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than men.

g

) underre'presented' in this category, reg’ardless

of sex. Looking only at the males, blacks and
Hispanics also tended to be.somewhat under-
represented in the skilled trades (craftsmen),
while Hispanics were overrepresented in cler-
ical and sales Jobs, and blacks were markedly
,overrepresented’ in the- military service. The
most notable race difference for females was
the disproportionately high number of »
_ Hispanics in'clerical and sales jobs.

Sex differences in “occypational status
were .even larger than the race differences.

. Within each racial of ethnic ‘group, young

' women were working predominantly in trad-
itionally “female” occupations (i.e., clerical
and sales). All other major occupational cate-
gones contained lower proportlons of women

2. Looking for Work .

.The general pattern of movement -of indi-
ylduals in and out of .the labor market be-
tweén 1973 and 1974 may be described as
follows: Of those workig¢ in October 1973,
70 percent were still working as of October
1974, 5 percent became unemployed, and 25
percent had dropped ouit of the labor force.
_Of those looking for work in October 1973,
"49 percent had found work by October 1974, \‘
12 percent were still unemployed, and 39 per*
cent had. dJopped out of the labor force.

Of those looking for work in October
1973, 56 percent of the males'as compared to
44 percent of the females were employed in
October 1974, while 14 percent and 11 per-
cent, respectively, were still looking for work.
In contrast, 30 percent of the males and 45
percent of the females who were seeking -

" employment in 1973 were neither employed

nor looking for work in October 1974. This

sex differencé is due almost entirely to the

. women: who became homemakers between

1973 and 1974 and thbis were no longer in the
labor force

Blacks unemployed in October 1973 were
less likely than either unemployed whites or
Hrspamcs to be employed ‘in October 1974.
About twice as.many blacks and Hispanics as
whites' were still looking for work in 1974.
More blacks than Hispanics had dropped out

of the labor force dunng the year.

vN

_ pattern was found for all races.

E. Family and Community Life?

1: Marrlage and Chlldren

Consrstent with past research women
tend to marry earlier than men. As of October
1974, 17 percent of the males compared to
' 32- percent ofithe females were mparried. An
.additional 1 percent of the males were di-
vorced, and 3 percent of the females were di-

*vorced, widowed, or separated.

Within both sexes, Hispanics had the high-
est percent “ever married’’—24 percent of the
males and 43 percent of the females. On the
other hang, more white' females than black
females were (or had been) married as of
October 1974, 35 percent versus 29 percent.-
In contrast, the rates for black and white
males were identical, 18 percent in each
group. )

About one out of ten from the senior
class 972 had had the first child by
Octgler 1974. Sex differences in birth rates,
likef ealy marriage, were quite sizable. Where-
as 8 percent of the men had one or more
children, 16 percent of the women did. This
W®wWS

Race differences in birth rates were even
more marked. For both males and females,
about three times as many blacks as whites
had children. Among females, thosé with .
children were: 13 percent of tig whites, 35
percent of the blacks, and 24 percent of the
Hispanics. Among males, these figures were 6,
21, and 13 percent, respectively.” - -

1
2. Residential Mobility

One out of four respondents had moved
betwgen October 1973 and October 1974,
i.e.,, they no longer were living in the same
city or community. About half of these
moves, 52 percent, were within 100 miles of
the original place of residence. While males
moved no more often than .ferwales, they
tended to move longer dietances. , ™

3. Voting Behavior

Seventy percent of both males and
females were registered to vote at the time of
the survey. Somewhat fewér, 63 percent of
the males and 60° percent of the females, had
actually voted in a local, state, or natlorrpl
election phor to October 1974.
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4, Life-Goals .

Finding the right person to-marry and
* having a happy family life was judged by both
men and women in 1974 as the most impor-
tant goal in life. This goal was rated as ‘“very
important” by 83 percent of the men and 87
percent of the women. Interestingly, between
1972 and 1974 the goals concerned with
- marriage, family life, and living close to one’s
relatives” increased in importance for both
males and females. All other life goals
dropped in importance, some quite markedly.

Not unexpectedly, in contrast to the
females who were more family oriented, the
males rated all of the work-related items
higher than did the females in both years.
Males showed a marked drop, however, in the
value they placed on having lots of money
(from 26 percent in 1972 to 18 percent in
1974), while females showed a sharp drop in

the emphasis they placed on finding steady -

employment (from 74 to 60 percent).

>

Having leisure time and being a com-
munity leader also were rated as somewhat
more infbortant by the men. Both sexes,
though, placed even less value on community
leadership in 1974 than they did in 1972.

o
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Base-Yeapy First, and Second .
Follow-Up Data File Users Manual
(Preliminary)

July 1976, 72 pages .

Twenty-three appendixes, 650 pages *

+ The Users Manual! is a detailed description
of the merged base-year, first, and second
follow-up NLS data file. The purpose of the
manual is to document the contents of the
available release tapes so that interested inves-
tigators in the general research community
can exploit the data effectively. The manual
has - five parts: Introduction, Methodology,
File Preparation, Contents and Organization
of the Data File, and Technical Specifications.
In Part 2, Methodology, the sample design,

instruments, and data collection procedures
/‘l: discussed. Part 3 describes first and second

follow-up data preparations and entry, error
and missing data codes, machine editing pro-
cedures, and quality and analytic indices. The
23 appendixes are:

A. Student’s School Record Informa-
tion Form, Base-Year Student
Questionnaire, First Follow-Up
. Questionnaire (Form B), Second
Follow-Up Questionnaire, and
Activity State Questionnaire
B. Critical Items and Supporting Items

in the First and Second Follow-Up

Questlonnalres

C. List of Occupational Codes
. D.1 List of Field of Study Codes

D.2 List of License, Certificate, or Di-
.ploma Codes for First Follow-Up
Question 43B

Extended Codes for Second
Follow-Up Questions 7, 12, 27, 34,
43, 477, 50, and 59

Mllltary Codes for Second Follow-
Up Question 122

List of Second Follow-Up Ques-
tions with Resolvable Multlple
Responses

List of Created Response Categones
for Second Follow-Up Questions
44FA and 113DA :

E.1 First Foll\o@v-Up Routing Codes .
E2 First Follow-Up Routing Patterns
E.3

-

D3

D4

D.6

(™

Second/Follow-Up Routing, Codes

E.4 Second Follow-Up. Rohtiflg Pat-
terns

F. "Index of NLS Release Tape Vari-
ables

G. List of Items Deleted from the
SRIF, Base-Year, and ‘First and
Second Follow-Up Instruments

H. Imputation of Grade Poifdt Aver-
ages and Conversion of Grading
Systems :

I. List of Region Codes and States
Within Regions

J. Frequency Distributions for Base
* Year, First Follog-Up, and Second
Follow-Up Questionnaire Items

K. Subject Key Word Index
L. Definitions of Weighting Classes

M. Specification and Use of Planning
and Activity State Variables

N. Response Rates by Sample Status
+ of School

0. Variable List ‘'with Tape Loeations

Base-Ye&r, First, and Second
Follow-Up Master File Documentation
August 1976, 273 pages

This paper documents the contents of the
1976 NLS Master File. This file is similar in
structure and content to the 1976 NLS Public
Release File, differing only in the number of
variables in the file. The Master File contains
1,669 variables while the Release File con-
tains only 1,495 variables; the Release File is
a subset of these 1,669 variables. The addi-

. tional variables that make up the Master File

are primarily drawn from the $tudent School
Record Information Form (SRIF) and items
that were withheld from the Public Release
File for confidentiality reasons. The report is
divided into two sections. Section 1 contains
a summary listing of each variable contained
in the file. This' listing provm}es, for each vari-
able, the variable number, a short label, the’
location of the implied decimal point (if
bjank, the variable is a whole numbey), the
tape position, and a long label. This section
should serve as a quick guide to the contents
of the file. Section 2 presents a complete and
detailed listing of the variables and variable
frequency distributions in the data file.




) School File Documentation
August 1976, 86 pages

This report describes the contents of the
1976 NLS school data file. The School File is
a companion file to the student-based 1976
NLS Master File; it is composed of 1,318
school records, one recorl for each high
school from which NLS students were sam-
pled. The file contains information about the
environment, staff, procedures, facilities, and
curricula of the NLS sample high schools. The
500 variables that make up the file are primar-
ily from the School Questionnaire and/or one
or two Counselor Questionnaires for each of
the 1,318 participating schools.

A Survey Measurement Error Model
for Repeated Rinary Responses
Septemper 1976, 25 pages

This working paper focuses on the analy-
sis of repeated survey measurements with
-emphasis on the misclassification error aspects
« of the Census Bureau model for binary (0-1)
variables. Separate sections of this paper pre~
sent ya spemﬁcatlon of . the Census Bureau
model for 0-1 variables which postulate a

e value” for each potential respondent
an¥ emphasize the misclassificatiori aspects of
the error distribution, explore bias and varj-
ance implications of .the measurement error
model for sample proportions, present the
exPectations of several measures of incon-
sistency for repeated measurement surveys,
and summarize the results, concentrating,on
practical implications regarding the analysis of
repeated survey measurements such as those
of the NLS.

' _ *Bias Resulting from School ‘

No nse: Methodology and
F evised)
Se 1976,-79 pages ?
he initial

Approximately 20 percent of
sample schools did not participate in the NLS
baseswyear survey. This school nonresponse

rate was twice the student nonresponse ra mgy
is paper preseits.

- the lparticipating schools.

methodology and detailet{results of an inves-
tigation of the possible bids of school nonre-
sponse in base-year estimates. Two method-
ologies developed expressly for this analysis
and the basic statistics, resulting from the
method implemented are pyesented.

'

Calculation of Nonresponse-Adjusted
Student Weights for Respondents
to the NLS econd Follow-Up Survey

January 1946, 13 pages “
The Sar péDepartment of the Statis-

tics Research Di¥ision of RTI issued this tech-

. nical report dealing with weighting adjust-

ments for student nonresponse. The report
describes the second follow-up weight calcula-

tions, nonresponse adjustment methodology,
classifier variable data, procedure for forming
weighting classes, and the adjusted student
weight calculations. The last pages contain
tables showing the nonresponse adjustment
factors for each weighting class as well as the
total number of students, total number of
responding students, the sum of all unad-
justed weights, and the sum of the respondent
unadjusted” weights for each weighting class.

Limited Investigation of the
Effects of Stratification,
Ciustering, Respondent Mobility,
and Overlapping Schools with the
1972 Sample

April 1976, 26 pages

Longitudinal measures of change are the
most importan% kinds of estimates being pro-
duced from the NLS survey. Several topics are

" presented in this report, most of which build

on previous variance components analyses.
The major areas covered are effects of strati-
fication and clustering, correlations from
overlapping schools in the two*NLS surveys,
and mobility ot4He NLS 1972 cohort

- Relative Efficiecies of a

Three-Stage pérsus a. Two-Stage
Sample Design for a New NLS
Cohort Study

March 1976, 48 pages

Two appendixes, 13 pages

In a previous National Longitudinal Study
sample desig;‘ efficiency report, optimum
numbers of schools and seniors per. school for
a new cohort sample were estimated. Because
of interviewer travel costs assdciated with
multiple follow-up surveys, a three-stage de-
sign clustering schools in primary sampling
units (PSUs) of one or more counties might in
the long run be a cost-effective alternative. ,
This report cothpares the efficiency of a’
deeply stratified three-stage design patterned

K » -
R R




after RTI's National Assessment of Educa-
tional Progress (NAEP) sample to an opti-
mized version of the 1972 two-stage design.

Supporting Statement for the
Survey Instrumentation of the
Second Follow-Up Survey for the
High School Class of 1972

" August 1974, 31 pages ,
Eight attachments, 122 pages

A supporting statement accompanied the
Second -Follow-Up Questionnaire when it was

submitted for clearance. The first part of the<

statement gives the background, uses, and
justification of the survey; the largest part
describes the plans for the second follow-up
(survey procedures, reports and publications,
schedule); the last part discusses consultations
and meetings leading to the development of
the Second Follow-Up Questionnaire and con-
cerhs about respondent burden, sensitivity,
and confidentiality. There are elght attach-
ments to the statement:

A. National Longitudinal Study of the
High School Class of 1972: Second
Follow-Up Field Test

Survey Mstrumentation for the Field
Test of fhe NLS: Second Follow-Up

Survey Questionnaire for the Second
Follow-Up of the NLS of the High
School Class of 1972

OPERATION FOLLOW-UP News-
letter ,
Parent apd Sample Member Advisory
Letters ’

Text. of Mailgram and Postcard
Reminder

Cover Letters for First and Second
Questionnaire Mailouts

Time Frame Chart

Dgta Collection Activities for,
the Second Follow-Up (August
1974 — June 1975): Fingl Report
July 1975, 37 pages ’
The NLS second follow-up data collection

activities involvgd the mailout of a newsletter
to all members of the sample, advisory letters

4

~

e

newsletter was retumed by the post}pffice as
undeliverable, questionnaire mailou¥, mailout
of reminder/thank-you postcards, and mail-
gram and telephone follow-up contacts
nonrespondents. In addition, a special infesti-
gation was conducted to measure the relative
impact of mailgrams versus postcards in terms
of increasing response. Another special study
involved telephone interviews with a subset of
the sample members to deteymine the impact

_"dnd effectiveness of the newsletter and possi-

ble ways of improving it. The final steps in
data collection were the editing and coding of
all returned questionnaires. This report con:
tains .descriptions and tabular summaries of
these varied activities. The two attachments
are copies of the mailout items and the report
on the telephone survey of newsletter recip-
ients. - .

' al
National Longitudinal Study of the
High School Class of 1972: Special
Acthty State Survey and Second
Level of “Edit Activities
March 1976, 8 pages
Three appendixes, 11 pages °

The special activity state survey descnbed
in this paper was designed -te collect addi-
tional data from NLS sample members in an
effod %o obtain complete classifications for
the 1972 and 1973 activity states and to ob-
tain complete information on certain basic
classifier variables. The second level of edit
activities described in this paper were specific

inlg/_edltmg tasks related to reformatting,
recoding, or addmg to certain sections of the

® 1975 NLS data base. The new data came from

to parents and lead letters to participants, .

tracing activities for each individual whose

' 78

69

\

data collection and data processing activities
thatycontinued beyond the first follow-up éut-
off s. This consisted of the Special Activ-
ity SRite Questionnaire (ASQ) survey, proc-
essing additional School Record Information
Forms (SRIF) and additional School Ques-
tionnaires (SQ), and creating new composite
vBiables. '

National Longitudinal Study of the -
High School Class of 1972: Crztzcal
Data Base -

May 1976, 2(( pages

The purpose of this paper<s to identify a
set of items which are considered indispen- -
sable or critical tg the needs of most current




and potential uses of the NLS data base. The
major section of this paper describes the com-
position of the proposed critical data base and
the procedures and criteria involved in its
creation. The critical data *base is defined in
terms ,0of the Base-Year, First, and Second
Follow-Up Questionnaire items; the relation-
ship of the planned third follow-up survey to
these items is also discufsed. \

Reliability of Retrospective ’
Data (Revised) .
September 1976, 77 pages

Of the 1,200 primary sample schools in
the original NLS sample design, 231 did not *
participate in the base-year survey. The pur-
pose of this study was to assess the reljability
of bfBe-year data obtained retrospectively
during the first follow-up of students from
nonparticipating schools. Linlited base-year
Student Questionnaire , data were obtained
during the first follow-up from a sample of
the 1972 senior students from the partici-
pating schools. The study documented in this
report is a question-by-question assessment of
the reliability of the data obtained from these
students. The resurvey procedure involved
requesting infgrmation (ie., 15 additional
items in the First Follow-Up Questionnaire,
Form B) from 500 base-year respondents
comparing “the responses to the corresponding
base-year items. The results and procedures
are discussed.

»

Reliability and Validity of
National Longitudinal Study
Measures: An Empirical Reliability
Analysis of Selected Data and a
Review of the Literature on the
Validity and Reliability of Survey
Research Questiogs - C

July 1976, 55 pages

One appendix, 6 pages

This report is divided into four major sec-
tions. The first section briefly summarizes the
purpose of NLS, the sample design, and/char-
acterigtics of the basic longitu question-
naires. The second major sec provides a
comprehenswe review of va and reli-,
ability for NLS-type questlons re’spond-
ents. The third and major section presents a,
detailed study of the reliability of a sample of
Second Follow -Up Questlonsaue items on a

™

" of these diverse factors. The final section

. ability, race by SES, race by high school pro-

> sponses for each item for these groups

-

R ;IO\

sample of NLS respondents, including an eval-
uation of test-retest reliability as a function of
data collection procedures il-in or per-
sonal interview), item characteristics (re-
sponse format, item content, and item
length), respondent characteristics (sex, eth-
nicity, SES, and ability), and the interaction

integrates the conclusions of the literature
‘review and reliability study results and dis-
cusses the implications of these results for sur-
vey research. .

Tabular Results of the Second )
Follow-Up Questionsaire s
dJuly 1975, (4 volumes) 912 pages . N

The Tabular Results (codebook) of the
Second Follow-Up Questionnaire are pre-
sented for each item in the questionnaire.
Results are given for the total sample as well
as for subpopulations defined by sex, race,
ability, SES, high school program, region, sex
by race, sex by ability, sex by SES, sex by
high school program, sext by region, race by

gram, and race by region. Actual and
weighted subpopulation sizes are presented
alang with the percent-distributions of re-

-
«

Descrlptwe and Issue-Onented Technncar//)

Reports: . v

1. Ngtional Longitudiri
School Class of 19
tion of the Second
Data
YJuly 1976, 30 pages

This report is designed to present baslc
descriptive results of the NLS second follow-
up data. The purpose-is to give summative
information, taken'from the analysis of re-
sponses to the survey, about education, work, -~
and family and comminity activities since
leaving high school. There is a concentration
on peérsistence in educatlon and participation
in jobs because, among the many other issues
which could be addressed with the NLS da
these seem to have the most pervasive, impor-
. tant, and meaningful impact on the lives of
young adults. The famnly and commnity life
focus rounds out this déscriptive summary of

Study of the High
Capsule Descrip-
low-Up Survey

these young ‘adults as they move into the
American mainstream.




<

N .
2. Withdrawal from Institutions of Higher .

Education: An Appraisal with Longi-

tudinal Data Involving Diverse Institutions

(Technical Report) )

September 1976, 135 pages

.Six appendixes, 72 pages

This report is divided into eight chapters.
Chapters I and II provide a description,of the
NLS sample, instruments, data collection pro-
cedures, and the weighting process. Chapter

IIT presents the definition and description of

how dropouts were classified for this study.

Estimates of withdrawal behavior from

American institutions of higher education are
presented in Chapter IV. Separate estimates
are provided for four-year and two-year insti-
tutions. The extent of withdrawal is also
examined by institutional characteristics such
as type of control, size, and selectivity levels,

‘and by subpopulations defined by race, sex,

and SES. In Chapter V, students’ self-reported
reasons for withdrawal are discussed. The
withdrawal process is extensively investiga:
by analytic’ models in Chapter +VI. This irﬁ;
cludes a conceptualization of the withdra
process and the specification of analysis te
niques (i.e., log-linear models to test specific
hypotheses) Chapter VII is a description ofs
what happens to withdrawals regarding
employment status, career and eduoation
plans, and psychological changes. The last
chapter (Chapter VIII) discusses the findings
and their implications. '

—3. Transfer Students Amoné Inatitutions of

Higher Education (Technical Report)
July 1976, 115 pages
Four appendixes, 31 pages

This report is organized around seven
separate chapters. Chapter I provides a brief
description of the background of the study
and the purpose of this investigagtion. Chapter
IT describes.the extent of transfers in institu-
tiona of higher education in terms of percent-
ages and estimated numbers for various trans-
fer groups. In addition, differences in transfer

" rates among subgroups are described. Chapter

IIT focuses on the differenges between trans-
fers and nontransfers in four-year #hd two-
year institutions. Chapter IV compares verti-
cal transfers (i.e., students who move from
two-year to four-year colleges) and four-year
native student4 on background variables,

I

financial aid status, satisfaction with ¢ollege
education, and academie performance.

Chapter V follows with tabular summfries of
students’ self-reported reasons for changing
schools. Chapter VI plesents tests of several
hypothé/ es related to reasons for ttansfernng,.
these center on the issue ofan incongruency
between the student and thy institution. The -
last chapter, Chapter VII, summarizes the
major findings and discusses their implica-
tions.

-

Papers Presented at Professlonal Meetifigs and _

Conferences

1. Implicatians of National (Longit inal
Study Data on Self-Esteem and Logus.of
Control for Psychologigal Research *
March 1976, 13 pages

This paper was prepared by A.J. Conger, \
P.R. Costanzo, J.C." Conger, and G.H.

ual meeting of the Southeastern
sychological Associatj (SEPA) in New
Orleans. The authors ibed briefly the !
scope of the NLS survey, results on self-
esteem and loctsof control obtained from.
previous NLS data ysis, and current plans
and issues which can be studied by using NLS
data on self-esteem and\locus of confrol. The
focus of the presentatien, however, was no

on specific results or plans, but rather on indi-

cating the potential benefits to psychologists
and other interested investigators of using
such data for confirming laboratory studles
and generating further hypotjleses

~

2. National Longz‘tudinal Study of the High

April 1976, 4 pages

Y 4
In April 1976, an informal ses R

NLS users and planners was held at{ \
AERA convention in San I o,
California, to discuss problems and share
experiences and plans the project. The
anticipated output of this meeting was to be a
set of comments, recommendations, and/or
concerns which could be considered by both
NCES and RTI in further project work. This
paper summarizes those proceedings and pro-
vides a list of the participants.




3. The National Longitudinal Study: A NLS an® Project TALENT by S.S.

Major Data Bank for Policy Analysis " Peng
September 1976, 85 pages b. Group Pfofiles on Self-Esteem, Locus
Several presentabmns dealing with NLS of Control, gnd Llfe Goals by AlJd.
- were given at the 1976 Symposium of.the 3 Conger. )
American Psychological Association- in . D ;
. , ¢. Money and College: Differences in
Waslﬁngton, Dg, by RTI staff. RTI complled Ability and SES by J.A. Rf‘CCObOHO,
into one document these presentations: JP. Bailey, Jr., and G.H. Dunteman.
a. Some Trends in %e}iﬁrmy{fo Higher ~ d. Potentials of the NLS Data Base for
3 . Education: *A Com Between Issue-Oriented Ar}p’lyses by J.A. Davis.
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SECOND FOLLOW-UP QUESTIONNAIRE




identitication of the individual will.be heid

f Y .
N NOTICE—Al information which wouid permst
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S P S . . -
L : National Center for Educational Statistics - N
. A - Education Division. ; -
: 2 - _ Department of Health, Education, and Welfare o )
- P Washington, D.C. 20202 . T .
* ) B ' . . £ o ) K
1 . DIRECTIONS . ‘ ‘
- A ' ‘ v K . [ ‘
" This questionsaire is divided into the following seven‘sectioh; . - .. ©oe
ot A. General Informatior | . - ' ‘
' - B. 'Education & Training', B o S
Y *C. Work Experience - ) ‘ ' LT
< . D. Family Status ' : . , -
‘ E. Military Service ‘ , i . p
‘ ™ F. "Activities and Opinions " .- ;.
. G. Background Information o - -
, Start by answering questiohs in Section A. You will need to answer the first question-imr each section.
but you may not need to answer all the questions in every section, You may be able to skip most.of some ’
sections. Wé.have designgd the questionnaire with special instructions in red beside resporises which allow L
you to skip one or };re qestions. Follow these instructions when they apply to you:' . e
. Read carefully each question jou answer. It is impertgnt that you follow the directions for respondmg ©q
which are . . . .. . 3 A
. e ‘ircle one.) ' o - . ' A . N
7 <. e (Circleasmanyasapply) | ., .. . . : v .
) e  (Circle one number on each lim.} - ) ’ ' -t , ‘ e
- s . , : .- ;
Sometimes you are asked to fill in a blank—in these c4ses, simply write your response on the line pro-
vided. Where you are asked to circle a number, make a heavy circle. Here is an example: . B
6 > . . . ./ . . . ; . . w . - C.
Why did you leave high schoo? » ™ e o o
oy ) S + ¥ (Circle one number on-each line.) .
R . . . e My Not My T o
. o Lo . D * Reasons Reasons L
‘' Graduated ............ O ,.@ .......... g LW
Entered collegé ................ AT e NP (SRR O N
-7 : Went towork ..............0..... fo e e eeneanes @.’. S
. F . . . . ’ e , . > , ‘o .
When you complete this quwionnaire‘ please return it to: - o ’ - .
. : : L o .
OPERATIONFOLLOWUP ~ - =~ .~ ‘ )
Research Triangle Institute  ~ o
‘ "Post Office Box 12036~ . R . i co-
‘Research Triangle Park, North Carolina 2770% Coe . . .
A post-paid and pre-addreésed erivelope is enclosed for your convenience. . -
. , N . ’ [ . ’ °
I » : ) ] ’ P
K




.Section A: .General Information

I\
- 2
FACTS ABOUT.YOU IN OCTOBER 1974

/ 1. What were you doing the first Wﬁ of October 19742

(Circle as many as apply.)

Working for pay at a full time or part -time ]ob e
Taking academic courses ata two-br four- -year college

Takmg uonal or technical courses at any kind of school
or c lege (for example. vocational. trade. business. or
“other ca eer training school) ~ "

On active duty in the Armed Forces (or service academy)
Homemaker

Temporary lay off from “ork l00kmg for work or waumg to
reporttowork . ..\....... . cee e

Other (describe

LY

How wduid you describe your living quarters as of the first week of October 19742

{Circie one.)

13

Private house. apartment. or mobile home”
Dormitory or apartment operated bv a school or college
‘ Fraternity or sorority hoyse................ n
Rdemifg or boarding house .
Military service barracks. on boérd shipfete. ..uo.0 ...
* Other rdescrlbe ’
&

With whom did you live as of the first week of Octdber 19749

’

P

By myself

With my parents e

With my-husband or wife

With parents and husband or wife ..
With other relatives . e
With personlS) not refated to me ~




4 Wﬁich of 'ho following best describes ﬂn locahoh of the place where you lived in Ohc first week of October 1974?

. - ‘ : : / (Circle one.) . .. \
" . I a rural or farming commfxmty ................. tea., e 1 - ) )
, In a small city or town of fewer tha}l 50.000 people that is not ) N
. ‘., asuburbofalarger place ... . 2 =
In a medium-sized city (50.000-100.000 people) ........ T 3
- In a suburb of a medium-sized City “wepen P ERTSTRTRN B \‘ .
L, LT Inalargecxty(100000-500000people)......' ....................... 5 . S
> ' Inasub‘urbofalargecxty......,....... e, DR : I '
In a very large cxty {over 500, 000 peoplel ................... Y | ..
. / . Inasuburbofaverylargecxty R 8 - ) '\,
A military base Orstation ..0.......ooiiiiiiiii e 9
5. ls this thfSAME cny or commumty whcré you lived a year ago in October 19737 - . : -
N \ Foe .
; ;‘ : Yes o 1 GJTOQS! o
S U Ne T 2 GOTOQ(S.,'\.'i .
) . T 4 A\ <
16." li-low fa( is flhis from where you lived in Octoberalm? - N -i .
v R .. (Circlehe.) / ‘
g Less'than, 50 miles ....... ORISR 8
D ,/.' S0to9miles........... ..., 20 - ‘
o . ,  100'to 199 miles.. . e 13 . .. e
; LA 1200 to 499 miles ... Y™ Y S % . L) )
v 500 mules or more /4* ...... T . ‘ . / -
. ! ‘. . ) . ‘ f ‘ . e | ‘ ) ‘
z 4 ‘ngt was the main reason you moved to the placg where you livé now? . /) oo _‘ ' Spe
Ut ’ % . ({Circle one.) — Bt
To find or take aJob oy en \h .................. SYTTIRTIY A " . )
- TOBO0SChOOL & vvve eeeerinn e foreferneeeans el 2 S L
S To follow my parents or spouse toanewlocation ................ 3+ fg - 4
& .Other (specify: . . ) ....4 ,
. . B - '
8. How do you describe yourself? . ' ' ’ ) . O ~/. s
Yy .- : T (Circleone.) * . .
’ American Indian .............. SR o e ’CXI o o
T “7 " Black or Afro-American or Negro ....cooovunveinnnnnn e 2 . ) o v o
‘ / Mexican-American or Chicano .......................... R 3 o | \ .
' ' Puerto Rican ................. RN SV U 4 S T
Other Latin-Americanongin ... ...... j ..................... 5 . o -
Oriental or Aslan-American ........... e 6 . LI
s White or Caucasian ............... L s e 1 B
I3
\J




:"Edycatign & Training

_This section asks information about vour traimng and education The emphasis 1s on your school experiences from
October 1973 through October 1974. (Persons in the mulitary service should also answer the questions in this section |
: i ) ) >

¢
.

'
) . .

SCHOOL ATTENDANCE FROM OCTOBER 1973 THROUGH OCTOBER 1974

) ‘ . . \ .
From October 1973 through October 1974 were youRnrolled in or did you take classes at’any school like a college
. or university, service academy or school, business school, trade school, ﬂechmcal institute, vocational school,

community college, and so forth? cf- N
GOTOQ. %. p. JO x( . i‘ _ - e
.G0TO0Q,l0 ———)J]O‘. Did ¥ou attend school in the first week of October 19747
. id . .
- ' . ' .. el GOTOQ. 32.p. 7
. ‘ ERER 2 GO TO Q. II

¢

A

What is the exact name and iocation of, the school you wﬂndmg in the fms\e.wegk pf October 19742 (Please
print and do nﬂ abbreviate.) ’

»

",

School Name . .

S ' y N '.‘ ’ N
City: X : \-&’ ) . . . State:
R . Al

- -

. e - s . i ' ) ,
12, ‘Whaf kind o(, schoql is fh;s? by i .. 13, Were you attending this school s part of an
" R * -+ Armed Forces trairfing program?
. (Clrcleom?/—). . e g prog
Vocatxonal, trade. business,~ :
or other ¢areer training .
- school .. ....... o a1 T s
* Junior or community . )
college ‘(two-year) a2
Four-year college or univer-.
D osity .
Other (dbseribe-

s
A
T N - : -

[E3

4. When did you first attend this school?.__ .. . % (monthy . .. (year)

~e

v 15, ' Are you currently aﬂénding this scheol? /

‘2 Date left- (monlh)' ) © (year)

7

A\ “ “ ¢

Dunng fhe first wuk of chobcr 1974, were you cLasslm by thls school ?x a full time student?

, Doh't know
™ 4

[

During October 1974, about hqw many hours a 'week dlg your classes meef in the subnds or courses in which you -
were enrolied? Include time.in lectures, shop, laboratories, efc.

AR !

Hours per week

v




-

18.

At that time how were you classifjed by your school? .
(Circle one.)

~ - Freshman (First-year Student) ...............ccovvveuinnnen... 1 )
" Sophomore jSecond-year Student)................... ....... : L2 , ‘
. Junior gThird year 'Student)« ............................... P c
" Senior {Fourth-year Student) ................................... 3 . .
‘Special Student .............. TR ST 5, e
, Other classkflcauon (specify: ) ....6°
L My school doesn't classify students ............... et eaion e 7

°

As of the first week of Betober 1974, what was your actval or intended field of study or training area (for exam-

19.
. ple, practical nurse, machinist, boanmcnan, civil engineering, accounting, psychology, home oconomlcs, ﬂc.)? =
o Please name the specific fiel },or area: ) ,
‘f“ N. ‘ s v
, Y v 7 . ) -
N {Write in): - . .
\); s e, ~ — - q » . 3
/‘20. Please select below.vthe‘ c'a.tegory Wh’ic}i best describes.this field or area. . . 7
) N o " - oo ‘ : q . (Circie one.)
' Agriculture and Home Economics ................... P S RN N L U
Buunoss { accounung markeung‘bersonnel management, etc. | Y e e 2
. Office and Clegical (.bookkeeplng #enography. general office. etc. ) e T e ~ 3
1o »
‘Computer Techhology (keypunch operator prografmming. computer operations etc | S Coveeennnn Vo 4 s
Education (elementary. special, physncal ete.) L e PERRPRRNE P 5
* " Engineering (civil. electrichl: mechahical: efc.)" ........ e Rt e perrerees 6 e
N Mechanical and Engineering Technology (automotive mecffanié. chinist, copstruction, drafting, .
o electronics, ete.) ... ... TG e NPT TR Gy o7 A
" " Humanities and Fine Arfs (music, religion English, etc.)................... reereenes SURTIIS SO 8
’ Hizﬂth Services (nursmg. lab technician. occupational therapy, etc,)*........... K T S 9 - '
Public Services (law enforcement food service. recreatien, beautlclan B1C.) ieriniiinieiianieiien el 10
: Physical Sciences and Mathematics (physws. geology‘\chemxstry BLC.) e r
\asocul'sc»qnces (psychology. l'usto% _gcono;mcs soc{ology. ete.), ..‘..:...;...;..’,.;.. ........ CEPRPTS PR 2, -.
* Baologu,cal Q{:ences (zoology physmlogy anatggx&tc) ............. ferenns . “ ....... Loeow. Teeresnnas A3 .
., . [ . " . ,
OTHER f\a‘old orareh (spec1fy o . : ). 914 -
unoscmso B S P S PR T 15 -
. ~ " “‘ :’ &' ' ’ -A b ' ' ." . 'I )
O 2 c N U
21.  'This (above) is: \'; - i 7 . ! ) N : ~
- An ACADELM}C progrém (typlcally leads to a- 4-or S-yéar . U v
Bachelor's degree) e ; ........... et 1 T “
* A VOCATIONAL, progrémﬂ%b’eshot lead to 4 Bachelor’'s =~ < : ' .-
A degrée) ... ...i........ P S 2 T -
. vt ’ . " B < * .,\ A ' - \‘ ‘ . . PR J’ : R . ‘, o
. © , -t e B . c g o B y . ., !
* *22.  How long does it normaily take one tq‘tompleto this program of.studies kqm‘begiqning to and? .o ! .
. . . . , . . - i Lt - P = s X )
. . R . oo A « {Circle one.) . . ‘r—."-
T 4 Less than one year...,........ e S0 .
- Oge:y’ear_.....-...'f....'.............Z,...l .
. } " Twoyears ..... L . FETTRveS 2 J N
, Cy Three years ey 3 . R
e . Fouryears...s..... s AU 4. , ,
’ L e More than 4 years ..... PRETIUP v 3 v
v . C A . 3 N . '
o ! 8y ' N
. , B . s
4 , ‘ ‘
- , A 80 R v, A ] v . L3
‘_" ' v L‘( .‘ : ! g R (F v -
-« : . ¢ o . .



¢

4.

25.

2‘-.

A

A license (specify in what:

..............

A certificatd (specify in what:

A two-year or three-year vocational degree or diploma....4 ...... TR e /( . ()
A two-year academicdegree..................ceiennnnn.. 5 (" )
A four-year or fwe-year college Bachelor S degree - S [ETTTT TR (. oo
Other (specify: ° \)....7 ............................ ( 0T

. © .

- .

W.as your field of study or tranmng aru in Octcbcr»l?ﬂ fhc same as it was a year ago in October 1973"

, \ . . ( (Circie one. )
- B (-7 U EUTTROTR R 1
: GOTOQ 2
, No.Ihadn't decided upon a field or areaayearago .............. 2} e
No. I wasn't enrolled in school AYeArago ...ovvereeninn o 3° GO TOQ. 28. next page
No. I changed my field or area during the year .. ............... 4 GO TOQ. 25

3
L]

Y

Listed below ars some reasons why studon's change fields or frammg areas. What were the reasons in your
situation?: . L . \

s (Cifcle o\no,nulmbcr on each line.)

s My  NOT My
P  r ’ Reasons Reasons
a”  Courses more difficult than Iexpected e e feveit e e Lo, w2’
b’ Met people with new ldt ............................................ | 2
. Pooradvnceonongmalchonce................ e e Lo, 2
d Lack of mformatnm on.jobs reldted to original choice. . N | T S 2
e. Con’tent of courses different from what I expected ... -. IS e .2 .
"f.  Néw information about other fields of stiidy or trammg areas.’............ 1. 0.l 2 i
Interest aroused.by courses .....[....... ...l N SV SR 2 )
h. More jobs available for graduates if the:field 1 changed 0 .l o .2 ‘
i. Better jobs avanlable for graduatgs in the field.I changed R lo...... &2 o *
i Other (specify . . e e e
s Y ' . ® o 1 ‘
' . ) N 'l A
‘ . . . o ) /Y‘ . ~n

Was the school you attended in the first week of October 1974 the SAME school you attended a year ago in ,
October 19732 \ _ 4 *
TYOS o ah e e e s e e S 1 GO TO Q. 28. next page
Lk No. enrolled in different schdol in October 1973 . . . . ..........2 GO TO Q. 27. next page”
0
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27.  What were your reasons for changing schools? ‘ &

i

" . ,{Circle one number on each line.)

My
s Reasons
T ———

My interest changed. and my former schooi did not offer the course of
study I wanted .

Wanted to allend’ ale

My grades were too low Yo continue at the former school ................ . 1

Wanted to be at a smallef school ............. .. .. ....... / ..........

Wanted to be at a larger school |

Wanted to attend school closertohome............. ... ‘

Wanted to attend a school fartl?er away from home. -

“Wanted to attend a school that would give me bq\vler career opportynities . do 2
Wanted to attend a more presuélous s¢hool .....0........... P, N 2

yanted to attend a school where I could ;naxlmlze my 1ntellectual
"® . and personal development..... ..o | U 2

v

More group or social activities of interest ... TS I 2

Transferred from a two—vear\to a four-year school to continue my
education

m. Pther (specify:

e

-~
g e an &

7

o)

r 1974, ¢ere you working on a job{s) at the SAME TIME that you y_de’re going to school ?
.1 WGO-TO Q. 32, next page Jor S »

GOTO Q.29 —> 29. At that time, how many’ houfs per week did you
. normally work?” ¢ N

i

(Circle o‘ne.) .

15 hours per week
6-10 hours perweek Cweeen e 2.

11-15 hours per week .......
6-20 hours per week -
1-34 hours per week

oilmore hours per week ...,

¥

During October 1974, did you work for the sthool you were attending?
e 5 . . .
: ’(C.ir:lggone.)/

Yes. working for pay (only),
Yes. working off ¢ost of tuition. housing or meals . .
Yes, bothof the above.................. P e P 4,

( -
~ A e

Did someone at the scﬂ\c}?for example, a teacher, :ounsolor, employment offncer) holp you fmd the job
" you had in Ogtober 19742

g

9




ATTENDANCE AT OTHER SCHOOLS FROM OCTOBER 1973 TO OCTOBER 1974

rd

[ 3

2. 17 sides any schools you may already have reported in this section, did you enroll in or take classes at any

OTHER schools from October 1973 to October 1974? (Again include schools like colleges and universities, service
academies, business schdols, trade schools, technical institutes, vocational schools, community colleges, and so

forth.)

No .,..........l GO TOQ 38 next pace .
Yes ....... ..2 ]égmo 3 ,
[+ i .t '
33.. What is the exact Yame and location of thig school? Please print and do not asércviate. {If you attended more -
than one (other) ol, then give the one that you attended the longest.) !
. ‘. , ) Y
. . * 9
School Name: . . *
.’éity- . ) . / State;, ¢
34.  What kjnd of schoal is this? \ \ .
) ; ‘ : ~.. (Circleone.)
;o Vocationai. trade. business or other career traiming school ... . .1
U Junior or community college (two-year)... ..... ..... .. ...... 2
Four-year college or univ‘%r:sn”}' ................... C e 3
- Other (describe- ¢ ) )
35a; When did you first attend this school?  ° (month) {year)
14 .
’ ' . e . . - - . ‘
35b. Are yz&now attending this school? - [ . N o
C L Bves ... .. .1 ) |

. NO . i 2 Date'zett: . ' o (r‘!‘i&nth)\ ’ (year) | _
oF N ' S
. . a ¢ . g

3. Did you withdraw from this school before you completed your studies? . .
: 2 . . : ) (Circleone.) .~ °>

N . . - .. .
S . No Lot e R S M 1 GO TOQ. 38 next page
TR Yés. but I have since returned to school 4 ........ ....... e 2%,
A * Yes. but I plan to return bgfor;October 1‘375. TR & - - 3t GOTOQ:37
/ T Yes. and I do not glgn,gg;ret m before dct{)bgr‘197? ............ 4, < ' v.
‘ S e LT, L \ * : ) . . v
37, Whjw:ra go\ﬁ;nasons for withdrawing? ce T .
. . » v i ’ {Circle one number on each line.)
o ' . . * ’ . .‘ “-/ . . ' ¢ P.M' ’ -:?IMY
. ‘a  Becameill -. .. .. e s 2" v
y b. Had financual difficulties ;. . .0....... e M 2
-~ ¢. Was offered a good job, ..... oo .Y .......... e | PR 2
- d. Got marred or plannddia gt married . .. .. ... T Lo e 2 ‘ .
~ . € Schoof work- was hot Televant to the real world . B e e e | SR 2 ’
Cf ) Wantgd to get Qra:ctical EXPTieNCe ... ..t p e e | 2 )
‘g, Failing-or not doing as well as I wanted . S .2 "
'h  Wasn't really sure what [ wahted to do - . e L ..... 2
o . Transferred to another school - o t. .2
, ] Q!Her(descrnbe- . < S S .2
\ - . - . .
. 1 ‘
' ' N ‘7
. *83\9 ] , ‘
. \ .
. ¢ 3 .




40.

41.

8

With regard to your education and training during the past year, how satisfied as a whole are you with the
following? 0 -

(Circle one number. or; each line.)
Neutrai :
Very Somewhat or no , Somewhit Very
satisfied” satisfied opinion dissatisfied , dissatisfied
a. The ability. knowledge. and personal ’
qualities of most teachers .................. ) S 2. 3... .. ... 4 5
b. Thesociallhfe . . ..... B T S 3. ... B 5
c. Deyelopment of my work Skl"S ............... | SO 2. 3...... Lee h ] '
d My intellectual growth S P | PP 2 K 4o 5
2. Counseling or job placement ... .... e | R 2 . 3. . 4.0 5
f. The buildings. library. equipment. etc.” ........ ) 2. . 3 ... w o A 5
g. Cultural activities. music. art. drama.etc. ....1............ 2.0 B, do 5
h. The intellectyal life of the school .............. | RO 2 SR 4.0 5
i. Course curriculum \/ ......................... Lo, 2 & S 4o, 5

.

Which of the following best describes how well you have done in all of your coursework or program trom, Ochbor
1973 ‘through October 1974? 1f your- “.schoal(s) or program(s) do not use letter grades, please choose the letter Ioﬂer

grado that comes closest to describing your progress. R
~ (Circle one.) .
- MoStly A ...ooiiin s a1

\ : AbouthalffAandhalfB.................... 2 )

\ Mostly B ...coiiiiiiiiiiia \?3

" * About half Band half C........... b s
' MOSHEY C R v 5 T
o Abouthalf Cand half D .................... 6 < e
, Mostly'R or below ..... s 7

Have you had a teacher ar instructor durmg this period who knows you well enough to write you a letter of
reference or give you a recommendahon for a job or for attendance at anofhor school?

, 14
Yes ............ 1 0
: NO..o.omrnnnnn. 2 ‘
Considering all of the schools you have amndod[ 42.  Sifce lcaviné high school, a how many J
. sinke hlgh school, do ANY of these schools or pro- ) credits had you earned by October 1974’ .
grams give credits which can be used for a-4- ‘year (Write in.)

?
college Bachelor’s degree? Number of quaner hours

I don .t know ... 1-} ) GO TO Q. 44. next page Number of semester hours
No..oooooeeinns 2, " Number of other type of credits
Yes ...... ..... 3 GOT0Q. 42 (spec_lw . )

Have you taken advantage of any of the following.opportunities to accelerate your college program?

(Circle as many as apply.)

*. Have NOT accelerated MY PrOGram ........couveerriereeeenneeeenneeneneienns 1
. Begarl college work before finishing highschool. ..., 2
Took an advanced placement course which would allow meg to finish sooner ... 3 ‘
Received-credityfor a course just by tqking a special exam ............. ..... ] L
+ Took course wo}k during summer schodl ......... et e e 5 . .. R
Took extra courses during the regular school JeTM . uiai 6 .
Other (specify" T

T

¢ " ’ . ) 983 l‘ ) . - '
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T ogs.

. , . - fr -
a| -scHooL FINANCES FROM FALL 198 THROUGH SUMMER 1974 - |7

4 . I -

v ' :
Con.sidorgﬁust the 12-month period from Fall 1973 through Summer 1974, what is your estimate of how much it
cost you to live and go to school? (1f you were not in training or schooi during this time, check here O andgo

- to Q. 58, next page.)

Do fiot include costs after Summer 1974. { .
) . . (Estimate the amount for ’
° Yo gach item, Write "'none”’ i
» [
, . . where you had no expenus.)
Tuition and fees ............. .. e e . .. .. 8

Books and supplies ..........ooiiiiin i ien o LA .. 8 /-
Jschool s .

TranSportauon to and {ram class from where I hve while attendm

Housmg ANA MEALS ...ttt it et e e e e e $
Al] other expenses: medical. dental expenses debt payments fnsurance
taxes. child care. etc............ ..... . A $ ] -

HOW MUCH MONEY IS THIS N TOTAL"

How many months were you in school from Fail 1973 through Summer 19747 ’ tmonths)

fellowship, or grant to go to school? N
GO TO Q. 49

- . . '
GO TO Q. 47 47. Chéck below which kind(s) gf scholarship, fellow’lip,

or grant you received. \ '

P \ .
. \

a) Basic Educational Oppo‘mmlt) Grant ..........

b g b Supplemental Educanonal Opportunm Graht
. : c) College scholarship or grahg from- college funds ..

d) ROTC scholarship or stipend........ ~

* e) Nursing Scholarship Program ... .... .. ... .

. ) Social Securify'Benefiis (for students 18-22 who
are children of disapled or deceased parents) ..

g) Veteran's Administration War Orppals or

Survivors Benefits Program \ e .
h) Veterans Administration Direct Benefits (GI Bub - ___

i) State scholarship .. . ..... P A
j} Other scholarship or )granf (write in:

a

How much was the total dollar value of the scholarshlp(s) fellowshup(s) or grantfs) .

you received for this peried? $ s .

Congsidering just the period from Fall 1973 through Summer 1974, did you receive a loan to go to school)
No... ..'~.....1 GOJTOQ. 52, next page

’

Yes ....... 2 GOTOQ 50— 50. Chaeck below which kind(s) of Ioan you obtained.
- . i
\ . { a) Federal Guaranteed Student Loan ... ...
/\ ” . b) State Loan e
: v -, ¢ Regularbankloan. .....
- d) National Defense {Direct) Student Loan N
2 @ e) Nursing Student Loan R -

f) School or College Loan .

ﬂ " k/ : g) Relatives or friends

h) Other loan<wme m' eedy ! )

N 9=ruge 2

-Conside;ing iu’st the period from Fall 1973 through Summer 1974, did you receive any kind of schoiarship,

)

ARREN

.

()

ERRSREN




Considering just-the period from Fall 1973 hrough Summer 1974 did you receive lmancaal assmance (not a loonl
from any relatives or friends to go to school?

GO T0 Q. 55

L Z\ GO 70 Q0 33— . Check the sources below from whach you received
this financial assistance.

-'a . ~
» Q o
" a) Parents ...... ¢
b) Husband or wife....... . A

¢) Other famly or friends

54, How mucgh wiks lhe total dollar value of the financial assmance you received from family or friemds— _——
r’ this period?
. . . , \ ’ . £

55,  Considering just the period from Fall 1973 fhrough\Summer 1974, did you pay any of the costs to go to schooi from
money you had saved or earned? / N

<

. ’ { A
GO TO Q. 58 o , ' . .
GO TO Q. 56—y . Check below all that apply. :

a) Own sgvings or summer earnings .
b) College work-study programs ............. ety
c) Other earnings while taking courses

~
’

y m—— e s

How much was the total dollar \Qlue of your savings and eammgs used durmg thls penod?

»

OTHER TRAINING

' , ) )
58, From October 1973 to October 1974, have you parhclpated in any program such as on-the:job training, regmered
apprenticeships, manpower training programs, personal enrichment, or correspondence cov ? Do not include ~

regular school and college programs.

GO TO Q. 66, next page
GO TO Q. 59

59.  What type of training programl(s) or course(s) have you parllclpated in?”

(Circle as many as apply )

An Armed Forces training program

On-the-job training (a program -of instruction during normal
working hours) .

Formal Registered Apprenticeship, ( your state aor labor union) ....

Manpower Development and Trainigg: (MDTA)

Work Incentive (WlN) ................................ 5

Neighborhood Yéith Cotps (N YC/ ............ / ............. 6

Other manpower program (specify- b7
Ay P)
Correspondence course(s) ~—~.. ... e 8

Non-credit cour?&for personal enrlchmélxt

' Other (specnfy
\/ 94
s




60.' WQ& you being trained for some type of work? o No .. ... .1 GOTOOQ.62

v , v - Yes ~  ..... +2 GOTOQ 6l
sl. \@\at typo\of m&'w"c you being trained for or leammg about? If you have participated in more than one pro-
-gram, answer for the one in which yoy-spent the most time. (Examples: plumbing, typing, auto mechanic work,

photography, sales, etc.) )
’ (Write im). ' : \ )
’ . \\ . ]

.
IR Y
.
3 . .

4‘\
62, How-l%ng does (or did) this program Iast" 63. Have you completed this progéam’ s
& ' . (Circle one.) {Circle one.)
Less than ohe month ot ! , \ . YOS .. euvannrenn eere e 1
One to five moriths . *1’2 IER & No. left without completing ... .2
s Aix to eléven onths ..... 3 oy / No. still enrolled . .. ;. ....3 AN
neyearormqre U ....4 \
. < . Y
. O\ N
* 64, Have you used this t?ﬁning on any job? : N o
- . N\
~ ; ¢ ,( Yes.... . co.onn AU ¢ . & i .
i . No ...... )2 ' ~
. % _ ~ Q - q ¢ . : ’ (\

®

5. Whlcthe ofvhe following statements best describes the assistance you received (are receiving) from the pro-

gram or tralmng center in fmdmg a |ob° ,
(Circle one.) .
DOES VOT APPLY TO VIE since my traimng was in the mulitary’or on-the' job ..... 1N\
I did not want or. did not need help from the center in fmdmg ajob ..iiiiiiiiieenn - 2
~ I wanted and néeded help but did not receive any from the center .......... PSR 3
_ The,center provnded ikformation on job openings in my fleld ..... JOTU. PPRIRRRRE |
The center*put me *dxrectly in touch with possible employers or arranged a :
) jobforme ............................ SR T P SR 5 N\ .
86. From Octobcr 1973 to October 1974, did yéu ¢€arn any certificate, license, diploma, or degree of any kind? L

oy . . . \ (C:rc}c as maﬂy as apply.) .
)’ ®o.." { .......... B F R ETRTTLTTELE . . R\

N ' : - .
X"h d’7“"**‘3»=,;§«‘1'es acemﬁﬁt\eispecxfym what: ' ) ?/ ;0 ..

Yes. a license “tspecify 1n what: ) ...
Yes. a two-vear or three-year vocational degree or diploma ...... 4 * -
/. Yes: atwo-yeal academic degree ...........oun ceroreserienes 5 X -
N

. Yes. a four-year or five-year college Bachelor's degree ..
" Yes. other (specify: “ ; : ‘

. USING YOUR TRAINING SINCE LEAVING HIGH SCHOOL )

>

1
’ ot b - -

67. Have you ever tried to find work on a job whére you might use what 'you Ieamed from any school or college you
'

attended since leaving high school®

No. because have NOT attended any school or college smce leaving high school 1 J ECTION C. p. 13
No. although I HAVE auended a school o college since leaving high school ....... .2 SKIPT SEC, I - P
2 e e 3  GOTOQ. 68

VBS. o\ e e e e T e e .. .

: . ) ‘ - 7 At ‘ ’ .

nd work for which you could use what you learned in school®in the locality where 'you received -—
- - . :

60. Did you try to fi

{ your training? v : . ;
/ No. .. .. I GO TO Q. 70. next page . ' T LT T
-~ i
. Yes . .. .2 GoTOo Q,éQ’ next page .
« : < g
. . J* d -
¥ R (.
- i - . " .&g

'd



6’:" What were ypur expenoncos in thls locality (where you recenvod your training) in trymg to find work for whtch

you could use your trammg?
(Circle one.),

a: To be hired"in thns locality for this kind"of work. does T oYes . il LR |
a person actually have to have the traiming? NO oo \ 9

b. Does a person have to have prior job expenence . '(Circlo oge:)
doing this kind of work in order to get hired in this Yes - .
locality? o Yes ol e

' AN : NO- oo, 2

..........

¢. Do you think there are more people in this locality ’ . .(Circle one.)
who cap do this work thap there are jobs for them. : iohe ° : 1
» orare there more jobs than qualified people? More PeoP]e than Jobs ™ .....ooeeees o
™~ More jobs than people .............. porenn 2
. " ) : About the same ....... PR 3
T T 197 (NS 1101 P 4

¢ 2

Yy ' gée {Circle one.)
d. About how many companies in this grea are the % . Non;/\ 0
that hire people to do this kind of work? . U it
= .- Onlyone;............ -l

e. Do most of the new people hired by compames in this 'Mostly loca] peop.le ........................ 1
, area live or go tg school here. or do they come into Mostly from outside ........ PP 2 .
' the area o take the JobS" " About equal numbers ..........ooiiiiinnns 3 G

= ) g ) DON L KNOW ©.eieie it i i naeaenes 4 *

. ' S

70. Since leavmg hngh school, ha/v:gpu tried to find work for which you could use your trau;mg_/gmowhon other

than in the locality where you ieteived it, such a3 in another part of the state or another section of the country?

2
. - Yes .oiivninnn. "1

. ) 1 R ) N ; -/-~ «aw .
S . ' . ‘
~71.  Did you find work for which you couid use w?at you leamed'm school? : .
. {Circle one.) . v > }
. NO oie eefeenenenenne ‘.....1  SKIP TO SECTION C. next page ,

Yes. 1n the locality where I ' ro . -

T received my training- .. ,..2| | ' . .
Yes. somewhereelse ....... .. 3 GOT10Q. 72 72. . After recenvmg yaw training, how Iong did it
Ny - take you to find this-work?

N

: SN Yes. both of the above ..... .4)

’ . . ~ (Circie one.)
) / . i . % Before mmplet&{my training ...... 1
Immediately.”or within & few ga)s .2

- ) Ong.tofourweeks...........;........‘& ,

g e . - Onedrtwomonths .................. 4
. N ,\r ) . Threeto s1xmonths.................. 5
” N ' - - Mofe than six months....... TR 6

. or
+ 73 Mow well did your training prepare you for this work?

% - " (Circleone.) - - o 3
* v ¢ v ) : Very well ......... 1 . ) RN
‘ . " Farlywell . ...., ..2 : o .
1 . Not/rell atall . o _ .7 .8

88@‘3)
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Section C: Work Expérience®

. -
7 . - ,

. In this Section. we would like to find out abou the jobs you may have held from October 1973 through October 197

Include fuli-ume jobs. part-time jobs. apprentiCeships. on-the- J?mrammg military service and so on

-

74. From Qctober 1973 through October 1974, did you hold a job of any kind?

No...... .1 GOTOQ! 9la.p IS ' :
Yes ... 2 GOTOQ. 75 ——>  15. Were you working during the first week of October 19742 -
~ < No . . . ..l GOTOQ 9la.p. i}
: Yes. full-time 2y
- " GOoTO 76
- Yes. part-time . 3} Q
v V4

Y

. 76, Please describe below the job you held during the first week of October 1974. (If you held more than one job at

that time, describe the one at which you worked the most hours.)
a For whom did you work” (Name of company. business organization. or other employer)

v

7 (Writein) : A
* b. What kind of bus:ness or industry was this” (For example'f're&axl shoe store. restaurant, etc.)
(Write 1) ) '
¢. What kind of Job or occupation did you have in this business or (ndustf'y" (For example. salesperson.
waitress. secretary. etc ) / .
(Write in)

d What were vour, most frequent activities or duties on this job? (For exampie. selling shoes. waiting on tables.
" typing and filing. etc.)

~
(Write 1nv- "
e. Were you: r
{Circle one.)
An employee of a PRIVATE company. bank. business. school. or individual working for
+ wages. salary. or COMMISSIONS? ... ... ...ooooen o il (e e e e )|
A GOVERNMENT employee (Federal. State. county. or local msmuuon or school) v 2
Self-employed in your OWN bustness. professional practice. or farm ... 3
Working WITHOUT PAY in family business or farm? ........ ............ e 4
f When did you start working at this job? - ) (month) N (year)
g. Are yoy currently working at this job? ‘
Yes . .. . . .1 e
No . . ..2 ‘Date left: (month) {year) -
77. How many hours did you usu}lly work at this |ob 78. In an average week, approximately how
in an average week? . ~ much did yéu earn at this job? (Report your
Hours per week . gross earnings before deductions. If not paid
: » by the wesl, please estimate.)
. S 4 per week
. (Eaxjmngs before deductions)
\\‘
- L
) - 13

89 o




e s T - T/ T T |
79. How satisfied were you with the followmg aspects af this |ob° .
{Circle one number on each line.)
Very ) Very -
. . Satistied Satisfied Dissatistied  Dissatisfied
a. ,Pay and fringe benefits " 1 .72 R S P 4
b. Importance and challenge L . 1 ) 2 T3 T~
¢. Working condition$ ‘ . 1 L2 SO T A
, d. Opportunity for promouon alfd advancement with this '
emplover . . . e N N . 2 R S
e. pportunity for promouon and advancement In this lme . . : .
ofwork . ... ... ... N L2 3 . 4
f. Opportumty to use past traxmng and education 1 .2 3. a4
g- Security and permanence . .. 1 2.2 3 4
h. Supervisoris). iy 1 2 3.. 4 i
i.  Opportunity for developmg new skxlls S .2 3.. 4
J Jobas awhole S . .. S 2 3 R
k. The pride and respect | receive from my famnl» and . -
friends by being 1n this line of work . . 1. 2 . 3. 4
80. Not including on-the-job training, did you receive formal msfruchon to do this kind of work?
No 1. GOTOQ 85 next puve - .
~YéS 2 GOTOQ 8 —= B8l. Where did you recelve this training?
. . (Circle as many as apply.)
Highschool . . e e o1
' Vocational. trade. business. or other career 4
trammng school ................... oo, .2
“ - Junior_or community college............. . .. 3 1
f . Four-year college or umversity ....... 4
\hhtary SEBIVICE .\\u\titene i enenenanees oo s 5 .
Other (describe: g ©)...6 .
i . P
82. Whaf were your expeneaces whale workmg on this job? ‘c N
. ’ (Circle one’number on each line.)
L ) ¢ My NOT My
. Experignce  Experience
a. Lhave been able to apply most of what I learned in school ......... ...... | S .2
b. I would have liked more experience 1n my training before I staned . .
. WOTKING .. .. o e i e ) 2
\ ¢. Ireceived tranmng different from the way itisdoneonthe job .. ......... 1.. .‘i ........ 2
~ d, 1was trained with tools or equipment not used on my b ) SR sooe2 .
e. 1could have gotten my job Without the tramning...... . ..... ..., ) S 2
f. I took coursework associated with my trairung which was not helpful
. inperforring my Job . ... .ol o e 2
g. Most of what I do on the job I learned to doinschool .".............. ...... | S 2 ¢
h. 1 consider myself doing as well as others with ssmilartraining ........... Jdo .2
1. 1 consider going to school and getting the traimng a wise choice .... . .*l Ceen e 2
. ) 4 ..
83. Were you hired for this jobh because your employer [. 84, Did the school at which you teceived your ¢
knew you had been trained in a school or college A training for this job refer you }o this job?
- to do this kind of work? . - Yes . .. ... 1
Yes \'."‘"': 1 . NO Leen e 2
No ". . 2. )
Don’t ‘know»' 3




8.

9la.

9Tb.

. ‘Doyo:'v'expcctf to be working in October 19752 _ , .

No -t W GoToQ 88
Don't know 2 . ) . - ¢
Yes .. .. 3 GOTOQ & —>" 8. Doyouplantowork for the SAME EMPLOYER? .
C Yes - e 1
. N ) : No . . / 2,
. ) Don't know , 3
' 87. | Do you plan ToWerkat the.SAME KIND OF WORK?
' o Yes cee 1
LT ‘ ’ - - No . 2
- Don'tknow 3
> - . R
Were you working at any OTHER job in the first week of chober 1974 at the SAME TIME as you held the job you
described above?
- ‘ " No .1 GOTOQ 92, wiext page
e ‘ T Yes 2 GOJOQ 89
How many hours did you usually work at this ofher iob in an average week? Hours per week
Inan average week, approxnmately hew much did you earn at this job? (Report your gross earnings before deduc
tions. lf not paid by the week, piease estimate.)
. S ' per week
. . (Earnings before deductions?
1 you did NOT hold a |ob during the firgt week of Odober 1974, what were the reasons’( lf you DID hold a |ob at that
time, check here (0 .and go to Q. 92.) I ;
. \ " (Circle one number on each line.)
< My NOT MY
Reasons Reasons
a. Dld not want to work Ce e . .o C e T 2
b. On temporary layoff from work or waiting to report to work I 2
¢. Was full-time homemaker ° . e e e ol 2 .
d. “Gotng to school ) e . 1 2 i
. €. Not enough )ob openings a\allable . S S 2. -
f2  Unionrestricions . - g o ! a2
‘g.. Would have required moving . y . 1 ) 2
h. Required work experience Idxd not have o C | S 2
i. Jobs available offered little opportumu for career dex elopment C e 1. - .2
j. Health problems or_physxcal handicap 1 w2
k. Could not arrange child care . . Coe 1. . ... 2 .
. Other familwresponsibilities 11ncluding pregnancy) . o1 .2
" m., Watting to enter or in A.rmedEorces .7 . \ 1, 2
n. Not educationally quahfied for typeg of work avallable 1 o2
0. There were jobs but none where [ could use my trammgl 1 2
«
Were, ypu locking for work during the first week of Qctoher, 19742 ° ? j‘

(Circle one.)
Yes..and did NOT work at any job dunng the perlod October

1973 to October 1974 Y
.. No. and, did NOT work at any job durmg the penod October GOTOQ 100h)p 17
1973 to October 1974 .2 .
Yes. and DID work at a job during the penod Octoljer 197 }1 to
= October 1974 . 3 l , -
R No. and DID work at a job during the penod October }943 to G%) TOoQ 92 ’“"f”“""
Ve e -October 1974 . RS

. [ ]
. . «

' i

- [

L , / . 15
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93.

94,

96‘

A Y

L3

R AN

T

Besides any jobs you may ailready have reported in this section, were you working at any OTHER |ob between
October 1973 and October 19742  ° 0

. A} .
No . . 1 GO TOQ 9%next pace B !
Yes .2 GOTOQ 93 T ,
¢ .
Please descnbe below this other job {the most recent one during that period). * : . )
a. For whom did you work” (Name of company. business organlzatlon or other employer
{(Writean) ¢ .
b What kind of business or industry wggf_thxs" {For example. retail shoe store, restaurant. etc.)
(Write 1n).
¢, What kind of. job or occupation did you have in'this business or industry” (For example salesperson,

“ waitress, secretary. etc ) ' . X/
{Write in) - . . ' LT |
d What were your most frequent acmmes or duues on this Job” {For example. selling shoes. waiting on tables.
typing and flhng etc ) . . .
~ (Writein)- . ' ) .
e. When did you start workmg at this job” , ___(month) . (year)
f When did you leave this job” " __(month) {year) "’ L
’ How many hours did you usually work at this jeb’ ) T 95 in an average week, approximately how
in an average week? _~ much-did you earn at this job? {Report your -
. Hours per week , gross earnings before deductions. If not paid P
S . * by the week, please estimate.)
r ’ ] SE per week T .
. (Earnings before deductions) :
: | . Lo -
How jmportant were the following as reasons for your Ieaviﬁgx this job? R
; o {Circle one number on each line.)
4 . N , \Flz‘(\ Somewhat Not
. . Imgértant Important - Important
a. Poorpayorfringgbenefits . ... .. . ... e U 2. ... 3 ,
b. Lack of importance and challenge . ..... ....... e e TR 2 i, 3 )
c. Poor workmg conditions .... .. .. ... ... T SR R SO 2 3 N
d.’ Lack of opportunity forpromouonandadvancememwnhthxsemployer ......... 1...... :\ ..... P2 S A | '
e. Lack of opponuml) for promotion and advancement with this line of work ....1....... ... . O
£. No or little opponumlv to use past trammg and education ................: T 2. ~.3 -
g.° Lack of security or permanence . ... .. .. . ... e el 2. ? e 3
h. Dissausfied with my supervisor(s) ..... . . .. R PR 1..... Len2 8
i.  Lack of opportumity for developing new skills.. ............................. S S I A ]
j. .Unhappy wnthe JOb asawhole .. ... e loe '....\2. .....:...‘,,_3‘
k. Moved toanother location & . i.. . . R 2 i.a;’,;;s
L I\i'vaslaid‘oﬁorfired. S e Lovoreenn 2yl
m. Went back to school or college . .. . ..... e g e ) 2.8 3
n. Got marmedorhadababy.., .. : .'.Q. 1 ......... ‘...2‘59;......,.‘.;.3
o Left to obtain a better job S SO 2;.’(.....".1(3,
p. Other (specify 5 Do Sl 2 T 3 .
~ K
, i ; N ’ )
’ -’ Tt e
- ' ¥ vt




97.

T 98,

—

During the entire 52-week period f(rjom Oc'ob«; 1973 to October 1974, a‘bou' how many weeks did you work
“altogether? (Count all weeks in which you did any-work at all or were on paid vacation.)

' : ' 7o) Number of weeks

. ’ &

During the same 52-week period from October 1973 to October 1974; how many different employers did you work
\ for altogether? (Count each employer only once, even if you had different jobs for the same employer.)

’ . . Number of emplgvers

During the same 52-week period from QOctober 1973 to October 1974, about how many weeks did you spend looking
for work or on layoff from a job or waiting to'report to a job?

Number of weeks
J

P

$O00KING FOR WORK

¢

. Were you employed during the month of September 1974? )
Yes.

>~ <. No
/

. Were you looking for work during the rhonth of September 1974?
1 GOTOQ. 102 K

GOTOQ 10l —> 101. How long had ytl:u been looking for work @s of the end
‘ ) of September 1974? .
(Circle one.) ¢

Less than 2 weeks

- 10 weeks or more..

Would you be willing to move fo anather city or community for a job?
Yes.. ...yl
7 No. "..72 v

) / ° N ’
At any time from October 1973 through October 1974, were you looking for work or for a differept job or
employer? R A . .
' * No.. ...1 SKIPTOSECTION'D. next pate
.2 GOoToQ 104

u
What methods were useful to you? * ‘
(Circle one number on each line.)
Used But
Used and Did NO:I' Did NOT
Obtained Job Obtain Job Use
[

-

School or coliege placement service  .* . .
Profedsional periodicals or orgamizations . .. .. .. . ... S
Civil Service applications Ceee e e e le...
Public employment service . . R i 1. ...
Private employment agency

Commumty action or welfare groups

Newspaper. TV or radio ads

Direct application to employers

Registration with a union

Friends or relatives

Attendance at job fairs

Other (specify

TR ™o 0 06 o
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L Section'D: Family Status .

v ., ~
105.  What was your marital status, as of the first week of October 19747
. : . - {Circle one.) .
' - Never married. but plan to be married within the next 12 y
months | . - 1
Never married. and'don’t plan to be mafned wjthin the next | .
< 12 months _ Lot GO TO Q 110. next page
" Diorced. widowed. separated 3
! Marfied . Coe . 2 i GOTOQ 106 )
. ’ < ) . . e
)
‘106,  When were you first married? . tmonth) < (year) )
N .

{ -

-

107.  As of October 1974, what was your husband or wife doing?

<

{Circle as many as apply.)

, Working for pay at a full-time or part-time job L 1 '
Taking academic courses at atwo- or four-vear college L2 .
Taking vocational or technical courdes.at any kind of school . - e '
or college (for example. vocational. trade. business. or - &

_ “  other career traiming school) . e e e e 3 - o , -

. On active duty in the Armed Fox:ces tor seryice academy)..... .. 4
~ - Homeragker ' ... . .. . . ... L. 5 N )
H emBorary lav-off from work. lookmg f work or walting to .
: . report to work . .. ...... S 6 -

.~ Other (desctibe- S T W

-

108. Please descnbe below the job your husband or wife held dbring'Q.ctober 1974. (If your spouse was not
wprkmg, check here (] andgoto Q.109.)"

. ~

a For whom did he, she work” (Name of company. busméss orgamzatnon or other emploverr

(Writevin): B
;. , b What Kind of business or industry was this? (For example. retail store. manufacturer, state or city govem-
ment. farming. etc.) ’ . .
. (Write in}): . ~ ‘
/ c. What kind' of jobr or occupation dnq he, she haveyin this business or industry? (For example. salesperson,
' " supervisor, police officer. civil engineer, farmer. tdgcher)
- (Write in): -

d. What were his'her most frequent activities or duties on this jOb" (For example, selling cars. keeping ac-
) counts. supervising others. operating machinery, fimshing concrete. téachmg grade school |
{Write n): . . .

\‘11‘8 ) . 94 .




~

’ [}
16’. As of October 1974, what is the highest level of education tha} ;y\our husband or wife had attained?
L ]

s

(Circle one.)

Some high school. or less "~ . . CL , ol
_ Fimshed high school - . Co .. .2
Vocational. trade.or ' {Less than two vears .3 .
business school  * Two ‘yearﬁ or more ... . 4 \
' Some college (including two-year degree) 3 '
‘ Finished college (four- or five-year degree) .6
College progran? e N Master's degree or equivalent . .. . . ° T s
4‘ o - - ’ - Ph.D . M.D.. or equivalent .. .8
. L | '

10, . Which of the following items do you have the use of (a)-as your ewn because you (or your spouse) have bought
them or have been given them, or (b} because they belong to your parents, roommates, dormitory, apartment
building, etc? : . :

' €’ .(Circle one number on each line.)
Have As Have But Don't Have
. My Own Don’t Own Use Of
» a. Daily newspaper . e e e e e e e Sl 2 3

b. Dictionary Ce e e e e e P SIETEER A 2 .. ]
¢. Encyclopedia or other reference books™ . . C R L 2 e 3
d. Magazines . e e ) . ol 23
e. .Record plaver . ...... L e R S 2.0 .. 3
f. Tape recorder or cassetteplayer... ... . . ... gL L2 3
g. Colortelevision .. .. . .. o ol e e Tl e 2. 3
h. Typewriter ...... L o e 2 3

- i, Electric dishwasher .. ..... .+..cc ooen e e e DU ST 2. % 3
j. ~Twoor more cars or trucksthatrun .. ..... s e g e e e | S 2 3
k. A.specific place for study . e e e e e e | SO 2 e 3

111, Net including yourself, how many persons were 112, As ‘of the first week of October 1974, were
dependent upon YOU for® more than one. half of > you dependent upon your parents or awy
their financial support as of the first week of other friends or.relatives for. more than one
October 1974. . , . half of your financial support?-
{Circle one.) Yes. ... ot FUPPRT 1
~ o
¢ 1...2..3..% ormore ‘ NO .o o e 2
- , . /

113. What is the bast estimate of your income before taxes for ALL OF 19742 1f_you are married, include your
spouse’s income in the total, but do not include loans and gifts. Please make an entry on each line, either a dollar
. amount, or if you will receive no income from a source during 1974, write in the word "none’. ’

. ] « . . Amount Wi!,IiReceive ’
Sourcs LT o - .
Your own wages. salaries. commissions. and net income from a business
orfarm ..... ... e e T e fee e e e W S
Your spouse’s thusband or wife) wages. salaries. commissions. and net in- - S - .
come from a business or farm e e e e . (S
All other income you and your spouse will receive (include 1nterest. - . :
dividends. rental property income. public assistance. unemplovment ¢
4 compensation. cash. gifts ‘scholarships. fellowships. etc» . . ) L ’
14 ~
-4 ' ‘
114. TOTAL INCOME YOU AND YOUR SPOUSE WILL RECEIVE . $
R '
* r - -

’




" NS, Forthe year of 1974, how, satisfied as a whole have you been with the amount of money you have had ~
to get along on? |

-

(Circle one.) . B
) Very satisfied . 1, ,
‘ v Somewhat satisfied S . 2 '
) \'\\ Neutral or no opimén P 3
Somewhat dissatisfied .. - .’ .4
- . Very dissatisfied .3
116. Not including Home modéages. did you owe v ’

money as of the first week of October 1974 for: . !
. (Circle one number on each line.)

-

%, | B Less  $100  $500  $1000  More
. ’ than to to to than
< ‘ ( o Nene  $100  S4%9 . $999 ° $199%% 52000 .
Sy s
’ a Educauonortrammg L, A | O D A T ST
' b.  Other debts ‘car. rent. apphances medlcal bills. 5 .
andsoon) . . . | e A | 1 .2 I . E R
J - . .
-3 . .
117. As of the first week of October 1974, how much T
. money have you saved and pian to use for: v .
(Circle one number on each line.)
) Less  $100  $500  $1000  More
- than to to to - than
. ‘ None 100 499 $999  $19%9  s2000 ¢
a Educauonortrammg . . T FUUR | SUUURRNYS PR 2.0 4 5
b General savmgsoro(herplans e N U | a2 3 e A S

©

118. As of the flrst week of October 1974, how
many children did you have?

(Circle one.)
0 .1, 2...3 4 5 or more

\ S

119.  How many brothers do you have?

i N (Circle one number on‘each line.)

a. Older brothers. ' N | SRS R 2. ... 3.¢. .04 ... .5 or more
b, Younger brothers . ’ . 0 S PR 2 ... 3.0 .. 4~ . 5o0r mory
- ) "b "

120. How many Sisters do you have? )
{Circle one number on each line.)

b ’ .

a. Older sisters..... ... . - :’k 0 Lo 2 3....... 4., ... +-5 or more

b Youngersisters .. 7. . o 9 0 20 030 L 4l 5 or more, y
. .

e ‘ /]
\// ' M
g t [y
, , 104
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/

12,

1.

124.

125.

126.

127.

128.

129.

130.

.- . o Section E: Military Service'

., Since October 1973, have you served mﬁq\Armed Forces, or a Reserve or National Guard Unit?

' . (Circle one.)
No ' e e \3. e 1 .
SKIP.TO SECTION F. ! page
Yes. \atlonal Guard or Reserves but not active duty . ° 2} A e pare
Yes. activeduty..... ..... .... .... e 3 GO 10 Q. 132
In which bri_nch of the Armed Forces'did you serve? (Write in): r
When did you begin active duty? ] " (month) iyear)
D - 3 .
, . R . ) .
Have you received (or are you receiving) four or more weeks ) . ) . / .
of specialized schooling while in the Armed Forces? . No.ooop 1 (}0' TO Q. 126
o0 . Yes ...o.oo... 2 GOTOQ. {25
What is the name of the specialized schoolmg program in which you spent the Iongest period of hme" Specnfx
your mlmary specialty code, or MOS (Please print and do not abbreviate.) v
Name of program: . MOS: ' <
o .
What is the highest pay grade and specialfy rating you have held? ;\
Pay grade: ' Specialty rating:
o ¢ . >
Have you taken any courses while iis the Armed Forces that: " \
’ .. ~ ) (Circle one number on each line.)
7 ’ . ‘ . Yes 7 No
Prepared you for the high school equivalencytest? ...l ) S 2
Prepared you for equivalency tes.ts that can be taken for college credit? ..1............ 2
Were college-sponsored courses which gave college credits? ...... ....... | A 2,
Are you currently on active duty? :
No (Date left. month year) ... .... 1 SKIP TO SECTION F. next page
eS| e JEP e e . ..2 GO 7/'0 Q. 129
How lofg do you expect to be on active duty in the Armed Forces?
i ) | . . ) ) {Circle one.)
‘For a two-year tour of dutyonly. ... . .......... st e 1 ,
. For.a three- or four-year tour of duty G e S 2 R
For mpore than one enlistment. but less than a full career ....... 3 . -
For a’full career (20 years mimmum) ...... . e e 1
Havenotdecided .. ...... oottt i 3

What do you plan to do wh‘e‘n you get out of the Armed Forces? :
\ . ’ (Circle one number on each line.)

My . NOT my .
Plans Plans &

Full-time or part-time Work... . . ... «ooiiiiiiiiis i e ) R 2 ‘

College. either fuil-time or part R 4 11 1S 1. 4., . .2

Technical. vocational. or business or career tralmng school. enther full- . , N

timeor part-lMe . ........ooooes coidiinnn o oan el e e ) O 4

Registered apprenticeship oLon -the-)ob training program TR ICIR EEPTRPR 2

Retire, .. . J.. oo oo 0T T | 2

Undecided ... . ..... ... ... . e e e 1 . .2

Other (specify- . . y . 1. 2

21
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131.  To what extent havé you voluntarlly participated in the following groups durmg the year October 1973 through
Octaber 19742 (By vdluntarily, we mean you are not an employee of the group; by active participant, we mean
* that yoyattend the meetings or event§; by member-only, we mean that you are on a mailing or telephone list so
that you are kept informed of meetings and\ events ) . .
[ . ‘ - - (Circle one number on eagh line.)
v ' . .o ‘ ) - Active Member Not '
- - . - Participant Only ~ At All
a  Youth organizations—such as Lmle League coach. scouung etc. RS 2 .3
b.  Union. farm. trade or’professnonal association e, 1.. 2 . .3
. ¢. Political clubs or orgamzatnons .. i e B B 2 3.
. @ Churchor church related activities (not countmg worship services)........ | 2o 3
e Communty centers. neighborhoad 1mprovement or social-action .
assoclauons or groups. CAn® et e 2.0 3
@ f Orgamzed volunteer work—such as.in a h spntal . /\/ ........... ) p 3
g A social. hobby garden. or card playing group L. | S 2. 3
~h  Sport tedtns or sport ctubs . . ) 2 . v..3
1 Ahterary. art. discussion. music. or study group .. . . ...l 1 200, 3
F ) Eduqational organizations—such as PTA or anacademic group ........ 1Lo....... e 2, 3
Service organizations—such as Rotary. Junior Chamber of
Commerce. Veterans. etc . .. . ... ... ..o L 73 PPPPPPRI 2. SRIRERIEE 3.
I A studem government. néwspaper. jourrlal. orannual staff .... .......... | U SR 37
m. Another voluntary group in which I participate .... .... ............ S ) 2. 3
s ‘ .
132.  How do you feel about each of the foliowing statements? ) .
o  (Circle one number on each line.) . ¥
‘ N Agres Disagree No
! Strongly Agree Disagree Strongly Opinion
“a [take a positive attitude toward myself .. | U Qi 3 4.0 T 5 -
b.  Good tuck 1s more important than hard
work for success . .. . D P T 2 3. 4. .3
¢ Ifeel I am a person of worth. bn an equal L 3
ptane withothers... .. .... ... .... .. D 2 K U 5
d. @am able to do th?ngs as well as most \ .
~» otherpeople ce e R L, I S i SN S A .5
e. Every time I try to get ahead. somethmg ,
or somebody stopsme .... ..... ....... ) L2 ...l . 5
f  Planning only makes a person unhappy .
. since plans hardly ever work out anyway . ~.1 . ......... 2 L K S L R 5
g Peaeple whoaccept their conditionin lifeare )
happierthanthose whotrytochangethings . 1.. ..... Y- B S S
' h  Onthe whole. I'm satisfied with myself S 2 I P S 5
Co o .
. e
L) / g )
. ) ¢
. .
>
7 ) ! ’ _
i v
22




133. What ways do you assure yourself of a good buy for your money? ’

. (Circle one number on each line.)
Regularly Sometimes ' Never
a .l compare pnces and label information of similar products or services 1 .2, 3
_ b. I return merchandise that 1s unsausfactory to the store where.[ . -,
bought it ~ s .Y 2 .3
, c. Irely on brands or companies | know well e\en\(they cost : o 2 3
d. 1 follow leads in articles from Consumer Reports. Changing Times.or ~ * . ° .
other such magazines . .. .  ..... .... & 1 2 .3
“e. 1 check.a company's reputation with the Better Business Bureau or
cgnsumer protection agency before agreeing to an expensw . -
service or repair .. . s e e R | L2 .3
) £ 1write to the manufacturer about the quality of the product if I'm
) unsatisfied .. .. . .o ceeeein oo e o . . 1 S 2 . .3
134. Generally speaking, how worthwhile are the following activities? N
' ° . . (Circle one number on each line.) ‘
Very Somewhat Not
- Worthwhile  Worthwhile  Worthwhile
a. Voting inlocal elections .,.. .. . . . Ce e s oo 2. ... 3.
b. anmg or talking to your representauves in the government .. .. ... | S A 3
¢ - Voting when you are pretty sure your party won TWIn . . . ... s b 2. 3
d. Attending city council or county commission meetings . .. RS S 2.... ...3
“ e. Signing petitions to change the way things are in your locality, state.
, or the whole NALION . . . ..ot tv it i s T 2 o 3
f. _Working to gegister new voters.. ..... . e T ) BT 2.
! g. Becommganacuvememberofapohucalparty TS I D 2. ... ....3
135. People often use the term ‘quality of life” to mean different things. How well does each of the following state- *
ments express what ”qualaty of Icfe" means to YOU? . -~ o Y
(Circle one number on each line.) L
Extremely Very Fairly Not Very
Exactly Well Well* Weli . Well
, —— — —— — —
a, Havmg enough money—to buy sufficient -
“ food. to dress as needed. and to have ., ° ..
¢ adequate sheiter» . . . ..... . B Y R B R B S -
b. Having healthful living pattems—eaung a ) :
balanced diet. igetting plenty of exercise
andregularsleep .. ... . S 2., o3 Aol ond
Y c. Living whife the air 1s clean, the water 15, ‘
fresh. and where people really try to 1 . /
protect their natural resources .............. oo o0 2.0 e B T ... 0. 5
d. Havmg ume and money for some of the
“extras”" of life—vacations. hobby time . )
> and equipment. entertainment oppor- . .
RUATHOS . voveveiinee v R U 2. 3! AR DU
e. Feelingfree—not tied down by many , '
personal or work responsibilities .. ........ Ao o2t 3 A Q..S
' " f . Feeling perfnally safe from violence. In- *
‘ justice, or fraud .. ... ... oo A 2. L ST I ¢
g. "Having a chance to do the kind of work I ) . .
reallywant(todomhfe .................... | S 2. ... L300 aa S .
‘h. Having gustained personal relationships— . )
lovifg and'bemng loved . .. ... ... U T T T VDU BUUDUUUUPPEI. DU
i. Livingd a life of honesty and moral m&ég . L
rity—doing what I think s right todo . .. 1 o2 L3 L4 b
j  Having the opportumty to read. think and o 1 .
~ discuss 1mportant quesuons about life 4 .
\ . values. etC... . ... . .o eee e 1 S | St =
/ k. Havmg the chance to getagoodeducatlon 1 A I T T 5
£ @ -
. - 23
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136.  The following questions ask about your political pariticipation.

(Circle ong numbe;.pn each line.)

s > Frequently Sometiines Never
a. When voutalk with vour friends. do you ever talk about public ’ . .
. problems—-—-lhal 1s. what's happemng tn the country or I1n your
community” > 1 . 2. 3 .
b Do you ever talk about public problems vnlh any of the fellowing )
: people" LRI .. R
‘ Your famuly . T - . : 2 .3
People where yvou work . - .1 $ .. 2. 3 -
Community leaders. such as club or church leaders 1 .2 3 '
% Do \ou ever talk about public problems with elected government , ’
offictals or people 1n poittics. such as Democratic or Republlcan
leaders” . . . . . 1 22 3
d. Have vou ever talked to people to. try lo get them to vote for or ’ .
against any candidate” P | 2 .3 BN
.e. Have you ever given any money or, boughl uekels to heip someone :/“
- who was trying to win an election” 1 A | .
f  Have you ever'gone to any political meetings. rallies. barbecues. flSh N
' fries. or/fhings ltke that 1n connection with an election” PRI W 2 .3
_g. Have you éver done any work to help a candidate in his campalgn" 1 . A 3 :
h  Have vou ever held an office in a pollilcal pam or béen elected {0 a . t . N
( government job” . . N Sl P =
. " ) }
: 137, " Are you registered to vote? 138. Prior to October 1974, did you ever vote in a

Yes ... . 1 t
-— No. ... .2 ’

local, state, or national etection?
Yes ...

. . - . L. , )
- ) ~ , \
- ) ‘£, v

OPINIONS ABOUT YOUR FUTURE . -

139, What do you expect to be doing in O - ’ . -
. - ‘- ' ] (Circle as many as apply.) & -
- —_ Working for pay at a fulltime or part-ume job ... RUSTERRRIIRTS -1 . v ‘ .
= ) “Taking academic courses at a two- or four-year college ...7....2 . . ’
N - Taking vocational or technical courses at any kind of schopl \; e T .
or.college (for example. vocational. trade. business. ory Y . o
other caréer traiming school) . ........ R
! - On active duty in the Armed Forces torsemce aeademyl e 4 \_ )
. Homemaker ... e e 5 ,
~ - Other (describe. ‘ ‘ . R T ' 4

-~ <

\ 140,  As things stand now, how far in school do you think you actually will ge’t?
? . : \

, . {Circle one.) ) .
*High school only ~ . . Ca e e e e .1
. Vocational. trade. or { Lessthantwovears .. .. .. ............... 2 g
‘business school Twoyearsormore .. . ..... . ....ccce einnn. 3 ’
‘L Some coliege (including two-year de'gree-l i ) - ’

i .o ' College program . Flmsl;e'd.college (four- or five-vear degree) 5

. ’ Master's degree orequivalent .« . . . ... .. ..6\

7 .

\/ i : . ) PhD.MD.or'equwa’(e; . L
} . . .o ’ .

ERIC? 106 - u
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“ 141, How important is each of Lho fol}nwmg facton in delermmmg the kind of work you plan to be domg for most of
youe life? .
- . . (Circle one number on each line.)
v > oo LT - Very Somewhat Not )
o ' ) ; C Iimportant Important Important [
. a. Previqus work experjence in'the area . .. . . ‘ T RN |
b. * Relative or friend in-the same line of work PRI - T R 3 coerd -
¢ Job openings available in the occupation  *.. .. .. .. ) R L WY PP 3 /
d Workrnai!éh a fiobby interest of mmne. .... .. g - .. 1 VRN TOUNURRTE I
e. _Good income to start or withina fewyears ... ...... ... . .t S 2.0 e 3
T/ Job security and PEIMANENCE .. ... ... fioiFom e e .. 2. .3
. g. Work that-seems 1mportam and 1nleresting ;zo me. . T oo oo 2. i 13
P h. Freedom to make my own decistons .............. . T Lo 2. 3 ‘
i.  Opportunity for promotion and advancement in the longrun . . ... ) S 2. 3 -
j.  Meeting and Working with sociable, friendly people.... . AU N SO I T 3
/ S

[

142. ~ What kind of worlk will 'you be doing when you are 30 years old? (Circle the one that comes closest to what you

expect to be doing.) . 7 .
. ’ (Circle one.)
a. CLERICAL such as bank teller. bookkeeper, secretary. lypnst mail carrier, ticket agent . -1
b. CRAFTSMAN such as baker. autgmoblle mechanic. machinist. painter. plumber telephone 1n- ) .
SLAIEr. CALPRILET .. . eierneeuirens treeaeae e i ae e saeetaae see e st 2
¢ FARMER. FARM MANAGER ... ...... oo coiiins e ae e e 3
d. HOMEMAKER OR HOUSEWIFE ONLY &\t P2 U N, 4
! e LABO&ER such, as constructioni workeT. car washer,sanitary worker. farm laborer e .5
f WANAGWDWINISTRATOR such as sales manager. office manager school administrator, ' '
buyer. restaurant manager. government offncnal ................................................. 6
g. MILITARY such as career officer. enlisted man or woman in the Armed Forces ........... T 7
h. OPERATIVE such as meat cutter. assembler. machme operator “welder. taxicab. bus. or truck
\ driver. gas Station ateNAN ... ..ooeviiiiniiistiis e T, 8
i. PROFESSIONAL such as accountant, artist. reglslered nurse, engineer. librarian, writer. )
- - social worker. actor. actress. athlete. politician, but not, including public schooTleacher e 2 9 '
] PROFESSIONAL such as clergyman. dentist. physician. lawyer.4scientist ,odllege teacher ..~..... 10a/
k.. PROPRIETOR OR OWNER such as owner of a small business. contractor. restaurant owner ..... Y
. "PROTECTIVE SERVICE such as detective, polnce officer or guard heriff. fire fighter....... oLe12 .
m. SALES’ such as salesperson advertising or insurance agent. real ﬂgate‘b/rol(er . ?g . "( Ce e e 13 .
. n. SCHOOL TEACHER such as elementary or SECONAATY . o0 cor vireiiniireeee e e 14
0. SERVICE such as barber. beautician,, practical nurse. prnvate )ousehold worker jamtor. waiter . 15
p TECHNICAL such as draftsman, medical or dental techncian. compuler programmer ..... oo~ 18
@ NOTWORKING .0 v eeeivacie oo ot s 20 s e 17 ' )

/

143. Do you-lhmk-k/ou will need more education or schooling than what you have at prcsem in order to obtain this kind

of work or to advance as you would like in your job or career? s
. o No ...... ... e 1 GO TO Q. 145, next page
Yes. .. « i aiii e 2 GO TO Q 144, next page ’ 1
' Don't know .3 .
ﬂh \

2

o 109 ¥ 3
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(Circle one number on each line.)

. My NOT My
N Reason , Reason
T a. 1 probably couldn't affordit . . i . . .2 -
' b. I wouldn't be qualified (low grades. test scores. etc ) 1 2-°
¢.  No school within commuting distance frommy home . . . . ...... 1 . 2
d. 1wouldnt have the'imetodot ...7 . e e | S 2
e. I probably couldn’t get released from Wdo it .2 *
f. I wouldn't be sufficiently interested ... .. A 1 .2 .
145. D{o yrou owe any money for an education or training loan for which your repayment schedule has begun?
\
-~ NO e .. 1 GOTOQ 148 v ™
. Yes 2 GOTOQ. 146 -
) 145.  When was your first payment due? : Ve )
tmonth) {vear) N
’ . t. .
/ ® .
. # N “
147.  Are you having or have you had any difficuity in meeting payments? »
¢ .
- No...... o1 ( : e p
Yes ... .... . Z/r[explam why: . - )
148, glow important is each of the follawing to you in your life? , - - )
- ‘ ”, {Circle one number on each line.)
+ Very Somewhat © Not
c * Important . Important important
’ a. Being successful in my line of work ... CLLRTEPETERP PP PP e | S 2 3 .
b. Finding the right person to marry and having a happy family life . R ) 2. ... ] ’
c. Havinglotsof money... .............. PR e b Ll 2 . 3
- d. Having strong friendships ............ L e e VA DU 2. e 3
e. Being able to find steady work ........cc.cccoiiiiiiiiiii | R 2 e 3
) " f Being aleader in my COMMUAILY ....... oviir e ) SO 2, 3
g- Being able to give my children better opportumti@t_}gn I'vehad......... 1. ... 2 ..3
h. Living close to parents andrelatives ................c.ccoovviiiininnnn, ) S 20 e, 3
i éelting away from this area of thecountry .. . .. ......... .............. ) B 2 .3
). Working to correct‘social and economic inequalities ................... .. ) 2. 3
k. Having leisure time to enjoy my own interests .... ..... // ............... 1o 2.. .3
1. Having a good education ..................... N AT e ) SO 2 .0 3
. ¢ ‘
A
- 3
H)
( gau | , . \
¥ . \ \\
.- . .
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INFORMATION ABOUT THE PAST

*

When you were il high school, how good a student did your teachers usually‘exped you to be? |

(Circle one.)

. One oil the best'stud\én:s in my class
Above the middle of my class
In the middle of my class
Just good enqugh to get by
Expected me not to complete highschool ... ovcv covvnssn

When you were in the 1st, 6th, 9th, and 12th grades‘a.bou‘l what percentage of the students in your class were white

or Caucasian?
{Circle one number on each line.)

1to 11t0 26 to Slto 76 to
No 10% ‘,‘25% 50% 75% 90%
— — —
a. Inmylstgrade....... .. e e : ;

b. Inmyev.hgx"ade..................f'.. .0 1 ‘
c.. Inmy 9th grade 0 1
‘4. Inmyl2thgrade ... .. .oooeooinn 0.eeenn. 1

e v
N \ . .
) . ‘ Y
151. When you were in high school, about how many of your feachers were white or Caucasian?

(Circle one.) , )

¥

thc schoo)?

152.\ Were you e7 hussed*to school for the pt‘:rpose of racially integrating or racialely balan\.lgg the student bod( 9(

<3
o (Clrcle as many as apply.) ’

N L3

_ Yes, someume during grades one through six .. ®.......
" Yes, sometime dunng grades seven through 12
No. I never was bussed for this purpose




!53'. The following items give you a chance to rate yourself on the degree to which you possess one of each pair of

traits. For ratings on this scale, 1-4 refers fo the traif on the far left side while 5-8 refers to the trait on the far
right side. Let’s take an example to show what you are saying when you circle a number from 1.8 ,

b

<
Cheertful

D23 45

6 7 8

Sad

P

o3

cheerful just about all the'time.
cheerful most of the time.

3 . . often cheerful.
4 ... more often cheerful than sad. ‘
5 ... more often sad than cheerful.
CIRCLE the ONE NUMBER that comes 6 ... oftensad.
closest-to saying how you would rate 7 ... sad most of the time. .
yourself : La ...-sad just about all the time.
i K4 - ‘
) . {Circle one number on each line.) N
Inactive § Energetic

I lack drive. energy. vitality: I tend to be
passive. and am without strong interests.

Understanding of Others

I am sympathetic about the feelings and
problems of other persons. people come to
me for advice when in trouble.

.; Do Not Think Far Ahead

I act impulsively without thinking of the
consequences and frequently 1 am caught
short because I have not' foreseen the
outcomes. >

Self-Concerned

I talk a lot about myself. think more about
myself and what I want than about other
people. I frequently am’ unaware of the
rights and needs of other people,

-

Enthusiastic :

I am interested and excited about new
events: get jnvolved in activities easily and
have strong interests.

Practical

I have good judgment  and common sense:
I make practical and appropriate
comments and decisions:

<
Vague. Thinking .
My thinking is vague, illogical. indefinite. -

¥

Personally Warm

I tend to be sincere. friendly. emotionally
responsive. sympathetic to others.
affectionate. and enjoy other people.

¢

il

«

Ambitious.,

I set hgh- goais for myself" and am
dissatisified when I do not accomplish ali of

them. When | fimsh one thing. | begin

apother right away

1 2 3 4 5 6 7 8

1 2 3 4 5 6 7
1 2 3 4 5 6 7
,:;5
1 2 3 .4 5 6 7

‘1
\0

1 2.3 4 5 6 7

e
1 2 3 4.5 6 17

r
1 2 3 45 6 7

4!0

1 2 3 4 56 7
1 2 3 4.5 6 7

‘1 have unlimited ené'rgy. hl’gh drive.
. vitality; I need to be constantly active,

_and interested in many activities. -

s, .
Not Undersfany(g' of Others
I am unaware of and uninterested in
the feelings and problems of others:
other persons do not eome to me for
advice.
Think Ahead

I C(‘mside? future possibilities and
outcomes of my decisions before

acting. .
Other-Concerned

I think of others and what they want:
try to consider others’ points of view:

can compromise ‘of adjust to demands.

of others.

2 )

H

i Unenthusiastic

Ido nc‘n get deeply involved or excited:

I am mild: not muclf exdites me.
’ »

. - Impractical

I make impractical, ' inappropriate
suggestions that don't conS@er ali
aspects of a problem.
a Clear-Thinking
My thinking is clear.
logical.

Personally Cold

I tend to be distant. aloof. austere. and
undemonstrative with others: 1 do not
like to express affection or feelings and
am more comfortable in impersonal
situations. . '

\ Unambitious

I am ambitious and am easily

satisifed with what I can accomplish.

pregise. and .




" Section G: Background Information

*

. e . -t
¢ Pleass PRINT your name, address, and the telephone number where you can most usually be reached during the coming
year. .
~—" | YOUR NAME: N TELEPHONE -
ADDRESS. Lt s ~. AREACODE NUMBER :
CITY: STATE. ZIP:
i _ . '
Please PRINT the name, address and telephone number of your parents. .
YOUR PARENTS' NAME: / : - TELEPHONE
ADDRESS. AREA CODE NUMBER
{ o SRR
CITY: STATE. . ZIP- :
Please PRINT the names and address of two othe: peSSlve who will know where to get i touch with you during the coming ’
year. (List no more than one person who now lives with ycu.) '
. . [)
ADDRESS: AREA CODE NUMBER
CITY: STATE. . , ZIP ) -
j i B * . . 'flﬁ
©p ’ O
NAME: . - b TELEPHONE
‘ADDRESS: AREA CODE | . NUMBER
L% >
T arys e . STATE: Z1P: L
Please PRINT your spouse’s full name (if you are married). ‘ 4
SPOUSE'S FULL NAME:
Please giv; the following information about yourself.
(a) Date of birth {month) . tday) T year)
' (b) Sex. (Circleone ) Male . .l S : . N
‘ . Female ... . 2 .
(¢) Social Security No. i )
_(d) Driver's License No : ' State
(e} When did you complete this questionnaire” (month) iday) iyear)
+ »
i C THANK YOU FOR YOUR COOPERAT!ON'

THIS INFORMATION.WILL BE [(/Eﬂ? IN STRICT CONFIDENCE AND WILL BE USED ONLY FOR FUTURE

FOLLOW-UPS IN THE NATIONAL LONGITUDINAL STUDY OF THE HIGH SCHOOL CLASS OF 1972

‘ ) 105 113
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SURVEY MATERIALS TO MAXIMIZE PARTICIPATION
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12

14 .

7

16

-

SURVEY MATERIALS TO MAXIMIZE PARTICIPATION

1
.

’ -

Item

Newsletter

Newsletter transmlttal letter to sample members living

Appendix C

LY

outside of the United States

Parent letter

Lead letter

Questionnaire transmittal letter (initial mailout)

Questlonnalre transmittal letter to sample members

living outside of the United States

Thank-you/remmder postcard

Thank-you letter to respondents to the mall phase
of the survey

v

First prompting postcard

oo 595 -
i

14
A . First prompting mailgram

Questionnaire transmittal letter (second niailout)

Blue flier
L4

-

. "

Second prompting postcard 4

Second prompting mailgram

Final prompting mailgram

'Invitation letter to base-year “extras”

-

/

108 115

109
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113

114

I4
115
116

117

118

119

120
121
122
123

124

T 125

126
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What s Happenmg To The Class Gf '72?

It's been just over two years
since you, a member of the class of
‘72 left high schooi.

Remember back in 1971 when’

you were a rising high schdol
senior? You were full of hopes and
aspirations for’ the future, rightd’
Many of you wanted to continue
*your education in college, many did
not. Many of you wanted to begin
work immediately, many didn't,
and some of you weren’t reslly sure
of what you wanted and qﬂlte pos-
sibly you are still uncertam
Indeed, two years isn’'t a long

time, but many things could have :

“portunities. This type of infSrmation

* 1s essential in devising hew federal

policies and programs-of educational
‘opportunity.

Please be sure 1o return the at-

tached card with your correct ad-
.dress so that you may take part.

* This is an important study that can
lead to significant improvements in
the, U. S, educational system.

'éhe study that you are parti-
cipating in, called the ' National
Longitudinal Study of the High
School Class of 1972, is sponsored
by the United States Office of Edu-.

.able asset in mprovmg educationai
and occupational opportunities.

Perhaps when you werein school
you didn’t have a forum for venting
your various opimons about the
educational delivery system. Weil,
this is your chance.

The information you supply will
be used in comunction with similar
data gathered from your feilow
members of the high school class of
V72. .

The first survey of the Na-
tionai Longitudinal Study was in the

spring of 19727 nvolved 17,726

canon of the Department of Health \hugh school seniors 1IN 1,044 pub-

OPERATION

FOLLOW-UP

NATIONAL LONGITUDINAL STUQY OF THE HIGH SCHOOL CLASS OF 1972

NATIONAL CENTER FO& EQUCATIONAL STATISTICS WASHINGTON, D.C. 20202

L4

taken place to alter your plans for
the future. We would like to know
about that. In fact, t's what this
message is all about. .

Remember last fall? You were
sent art Qparation Follow-Up Ques-
tionnaire to il out. Again, we would
like for the members of the high
school class of 72 to tell us just

what they are doing. today and,

how close they've come to attaining
the hopes and goals they set when
. they were in the last year of high
school. .
Since our greatest fears or
highest hopes are seldom realized,

you are probably finding yourself

somewhere in between where yo
wanted to be at this time in life and
where you actually are.

But-that’'s where you can help.
Tell us about it, let us know if
you've been successful in imple-
menting your blueprint for the fu-
ture.

Ih October you will receive one of

the nearly 23,000 questionnaires
we're sending to 1972 seniors,
and by completing this questiosa

tnanre you will be playing a r in
EKC ing future educational

wll Toxt Provided by ERIC

JULY 1974

Education and Welfare.
A primary objective is to find

out from you ‘72 seniors just what

you're doing today.

Granted, it takes time to complete
a questionnaire, at least to com-
plete it responSIbly, but the informa-
tion. you provide us can be a valua-

s

lic, private, and church-affiliated

schools.
The first follow-up survey, con-

ducted in the fall of 1973, included
those 1972 graduates pius about
5,000 additional 1972 graduates
from 250 additional schools.

The follow-up you are asked to -

participate in this fall involves about
23,000 1972 seniors, most of whom
have participated in this sgudy since
its begmryng

What makes this study unique?
4t is not just another government
study. Rather, it is an on-going ab-
servation of a group over a long
period of time.

The group of about 23,000 is used
to represent all students in the class
of 1972--all over the country. You
are a sample member. if you drop
out.of the study, you are in effect
dropping out hundreds whom you
represent.

Conducting a study using the

. e A\
same participants is the only way

accurate measures of change can be
assessed. As you can see, with suc-
cessive measures the value of the
data increases over time.

‘All data invoived in this study are;
confidential, and youf identity wili
never be published, nor will it be
released to anyone other than pro-

=~ fessional researchers mvolved with

*

this study.

The National Longitudinal Study
of the High Schoot Class of ‘72 is
conducted by the Research Triangie
Institute, hesearch Triangle Pafk,
N. £ 27709

1




Si,. Si- Senora Bells Are ngmg In Ne

Mildred Hardy

Y

. You probably have never heard of

" Vicki Holder, but chances are the

Q

E119

name Mildred Hardy might ring 2

bell in your memory bank. In fact,,

that's what Mildred has been doing
for several months now, ringing
bells.

Vicki and Mildred are both mem-
bers of the high school class of
1972,\tenut yniike you, they are not
members of the National Longi-
tudinal Study of the Aigh School
Class of ‘72, although both are
playing important roles in that on-
going study.

Botly girls are employed by Re-
search Triangle Institute, and are
workwg with NLS, as we call

Mildred, a 1972 graduate of Rocky
Mount high school, Rocky Mount,
N. C7 is responsible for tracking
down many of you study members.
Sheis one of eight telephone opera-
tors we've hired for the duration of
the study.

The telephone. operators work
overlapping eight-hour shifts, four
to a team, so we're spending 13
Rours each day attempting to verify
addresses and to make certain the
information you have sent us is
correctly understood and meets our
ediing specifications.

Mildred has talked with at least
2,000 of you, sometimes tq venfy an

-

Exhnbtt’l (con )

adYress, some mes to clanfy some
of} the inforfmation you sent us
dyring Qur first fo‘llow-up.
,Mildred thinks her new job has
enabled her to make thousands of
new friends. *So far I've talked with
sampte members in each of the 50
states, Calling all over the country
is really cool, it involves contact
with people, and | have, the satisfac-
tion of knowing I'm playing a part in
this important study,” she said.
Mildred says she. actually has
made some friends. “T-could not
locate one sample member, but | did
trackdown her mother in New York.
The mother could nopsﬁ'eak Enghsh
well, and{ had to ca« upon my high
school Spanish. She gave me a

Spanish lesson over the phone and’

we got alorig very well. Oh yes, she
helped me locate her daughter.”

Mildred thinks the National Long-
itudinal Study of the High School.
Class of ‘72 is “‘fantastic.”” She said,
| wish | had been chosen to take
part in this study. The information
being supplied by the former high
school students can be used to help
schools set up programs for future
studentsy,| think that's important.
I've nevee-heard of such a study
before,” she said.

Mildred tellsws that those of yoi™

whom she’s spoken with are react-
ing favorably to the study. “That's
a good indication that young people
are interested in the future’ of

“fintelligent
_ direct-linkage to the computer. It's

g m-wé .,;0

Vickr Holder

typewriter” type  of
called Sycor.

When ydhr completed question-
naire gets to RTI, a skilled young
person checks it to make sure’ it's
legible and that we é-understand all
your answers. Then the Sycor oper-
ator “keys’’ your responses nght
to the computef just as if he or she
were using a typewriter. Why is

'cor more acCUrate?

WeII we've programmed the
computer beforehand not to let the
Sycor operator make mistakes--your
answers get to-the machine just as
you wrote them! If you've said you
work 35 hours a week, the machine

secondary education in this coun- - /\WO" ‘taccept 53, or 86, or any other

try.

Vicki Holder is a 1972 graduate of
Southern high school, Durham,
N. C. .

She now operates a Sycpr
machine.

What is a Sycor machine?

You probably have seen compu-
ter punch cards--such as a paycheck
or time card from a large company
or registration cards for hrgh school
or college classes. Technolpgy has
now advarlced beyond the punch
card. We are handling your com-
pleted questionnaires in a new way
to reduce errors and to make sure
your answers remain what you in-
tended them to be. We are using‘an

110 ll"'.

very different number, because we

g have programmed 1t for a 40-hour

week maximum. In fact, Sycor
peeps’” and tells its operator that
such a musgxke has been made.

Why is Vicki such an important
part of the study? The datg that she
is working with are responses to
items that you supplied to us during
the first follow-up.

Vicki sees the National Longltudl-
nal Study of the High School Ciass
of ‘72 as a valuable study.

“The response rate has been
good. Togpe, this demonstrates that
we have 3a lot of responsible 19 and
20-year-did yourig people this
country,’”” she sgid.




ExXniog con.

O.uestnonnalre Prepared With. You 1n Mind

_ The questionnaire that you will
be receiving early in October at first
glance might appear to be a rather
forbidding and long document, but
it really isn’t,

Quite the contrary.

The questions contained in the
questionnaire, its physical appear-
ance and design, and the overall
production of .this document were
completed with you in mind.

Its orgamzanon make it easy to
understand, and judging from the
comments we receivell from some
of your fellow seniors in the high
school class of<1972, we think you'll
find it straightforward.

That's right, we've ailready had
the questionnaire tested. In fact, it's
been tried out by people your own

" age, people who just two years ago
were high school seniors but are not
members of the sample taking part
in this study.

What are these people domg to—
day? Probably the.same thing you're

doing. Some of the people who'

helped us by pretesting ®this
questionnaire are students at
" schools such as the University of
North Carolina and North Carolina

Central University, some are work-

ing”in manufacturing plants™ and
stores, some are just returning from
military service, and some are mar-
ried with families, but gqverall, those
who completed this questionnaire

represent a cross sectign of peoplé

your age with similar ifterests.

Earlier we had the,.questionnaire
pretested in order to get a valid
reading of its accuracy. So we set
up conditions under which we
thought you’d be filling out this
questionnaire and agked oyt viglun-
teers to complete it.\
~After the trial we took it back to
the drawing board and ironed out
the spots where our volunteers
indicated they encountered some
degree of difficulty. .

he most Significant comments

from the young men and women
who helped us in the trial runs were
that it was too lengthy, that some
questions were difficult t§ answer,
and that some perhaps were a bit
mn nersonal.

[mc

Aruitoxt provided by Eic:

-~ REMEMBER- -
Complete The Post Card And Return'it

.

r
So we rev:sed the questionngire
g\ a process of continual refine-
ment to ‘make all questions clear
and precise and to make certain
that'all questjorts are relevant,
Research Triangle Institute,

Institute’s educational psycholo-
gists, sociologists, ecbnomists inter-
ested in the costs of higher educa-
tion, and other professionals work-
ing with the National -Center for
1Educational Statistics--about 40 in.

whose professional staff worked // ajl--developed the questionnairg you

with the U. S, Office of Education
to develop the questionnaire, start-
ed with a basic concept of data
needs and ended up with the ques-
Jions that you will see in October.

But where did the substance of
the questions come from?

Most questionnaires represent a
committee effort. That is, various
people who ‘have interests in ob-
taining certain types of information
are brought together and they col-
lectively decide just what questichs
are necessary to bring forth the
_ information needed for a pamcula;
" educational program. .o

To that end, Research Tnangle -

3

».will receive.

This group of sgecialists from
_came up with too many questions
~and throﬁgh a lon
elimination, and after pretesting the

gquestionnaire, questions were selec--~

tively included for the final ques-
tionnaire.

So all in all, a series of rather ex-
tensive, efforts~ of highly skilled

6peop‘|’§went into the composition of

this questionnaite: | »

We hope you’ll enjoyworking on
this questionnaire. it might even.
help you leafn gnore about your-+
self,
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Exhibit 1 (con.)

»

Research Tnangle Park--More than A Z

Former saniors from the class of

1972 are sending their’ Follow> p.

postcards from all 50 states of the
U. S. to an address in North Caro-
lina that has its own _special post
office box and zip number, but is
still s0 new it does not yet appear on
most maps outside of the Tarheel
state.

It is the Research Triangle. /

Only about 10 years ago it was an
all butempty 5,00Qacres of clay and
scrub pine that was useful mostly
for-holding three cqunties together.

Today the Research Triangle is
known as one of the world’s leading
science centers.

The three sides of the Triangié
are joined at the campuses of three
‘major universities in three cities:
They :are” the University of Nortjt
Carolma in Chapel Hill, Duke Univer-
snty in Durham, and North Carolina
State University in Raleigh. .

At the ¢enter of this compact area
is the Research Triangle Park, site
of about two dozen glistening
laboratories and other facilities
housmg government ‘research
agencies and technology-based

corporations which now employ

more than 10,000 persons in new
jobs that did not exlst before.

Research Tr/angle Park has a ,qosi off/ce but itis much morw code.

"At the center of the park i
Research Triangle Ir)stitute."é’t::
lished by joint action of the three
universities, Research Triangle In-
stitute was created to carry the
Research Triangle name and to be
the focal point fof future growth in
the park and throughout the
Triangle area.

The Institute émploys "a “per-
manent, full-time staff of 525. In
addition to educational research
specialists, the ‘sﬁ: includes re-
searchers in chemistry, engineering,
economids, biology, statistics, elec?
tronics, and the social sciences.

The Institute, or RTI, is a seif-
supporting nonprofit organization
that gains its income by performing
scientific research assignments

der contract to government and
industrial clients.

Some 21,000 Answered Foilow~Up Call

The questionnaires mailed to you
during our first follow-up in October
1973 produced.aresponse rate of 94
percent. This means over 21,000
members of the Natiosal Longitudi-
nal Study of the high school class
of ‘72 responded to our call.

By. Feb. 1, 1974, the written
responses you rgturned' to Research

This is another in_a series of
newslettars you will be receiving
during the next two years relating
to the National Longitudinal
Study of the High School Class
of 1972. If this study is to be ac-
curate, we need your help. Please
check your address. on the at:
tached card correct it if neces-
sary, and return the card to us as
soon as poss:ble

Triangle tﬁmte figured out to a
62 percent response rate--or about
14,000--but when we didn’t hear
from approximately 8,000 of you we
asked for help. We asked the U.S.
Bureau of the Census to help us by
contact and personal interview.

By the time we contact you with
your next newsletter, we:II,have all
the data tabulated from the first

g follow}v-up and we’ll be able to tell

you how many members of the high
school class of ‘72 are in college,
how many are in ‘military service,
how many are working, the average
salary of thoge working, and related
information.,

So you can easily see why your
prompt return of the enclosed post
card is important. We want to be

‘able to address your questionnaire

correctly.

112 'iyl'g"

Government uni
RTI includ

ith projects at
NASA, the Drug En-
forcement Agency, Environmental
Protection Agency, Department
of Transportation, Public Health
Servuce and the Office of Economic
Opportunity. For example, the
follow-up survey of 1972 séniors is
being conducted by RTI for the
U. S. Office of Education.

Operation Follow-Up is hyge—-RTl
is only one of several organizations
which have been involved with the
high school class. of 1972 in this
project. Educational Testing Ser-
vice of Princeton, N&w Jersey, col-
lected the first quesudnnalre infor-
mation when you were still in high
school as a senior, RTI conducted
the first follow-up last fall, and the
U. S. Bureau of the Census indivi-
dually contacted over 8,000 of you
this past winter and spring to collect
information by interview.

There are many skilled persons at
RTl.working on Operation Follow-
Up. Psychologists, statisticians, pro-
grammers, Sycor operators, secre-
taries and others are all involved.
Perhaps you gre in school or train-
ing, or already working at a job
where your skills could be'used on a
project like this.

Remember--when you complete.
your second Operation Follow-Up
questionnaire this ‘fall and send it
back to RTI, lots of skilled people
will work on it to make sure ns
handled right. ' -

Research Triangle is more than

* a post office box and a zip number.

HISTORY V- s)
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RESEARCH TRIANGLE

INSTITUTE

'POST OF FI CE 8 O x 12194
RESEARCH TRIANGLE PARK, NORTH CAROLINA 27709
\ ;
STATISTICS RESEARGH DIVISION
» August 8, 1974
. 4
. .
\ - -
\ 4
¢
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4
Dear Member of the Class of 1972: 5

This is another in a series of newsletters you will be ntzéiving ddring

the next two years relating to the National Longitudinal Study of the High
Please check your address on the enclosed card and

School Class of 1972.
correct it if necessary.

N
-

N » }

So that you may return the card without cost to you we are enclosing
a return envelope and International Reply coupons which _may be exchanged-at

your local post office for

sufficient postage to air malI“Ehe card to usw.

* - Although the postcard is already postpaid, you will need to pﬂrchase air

mail stamps and ylace them

in the envelope and mail it to us as soon as possible.

.

on the return envelope. Then put the postcard )

N

s

) Even though you-are not in the United States at this time, your partici-
pation in this study is ‘important and your cooperatlon will be apprec1ated

JAD/dd

Enclosures

FROM

[:R\!:)19) saéijpalf

wll Toxt Provided by ERIC

erely,

Wy

J. A, Davis -
RTI Project Director

2
/

e 120 . ‘

RALEIGMH, DURHAM AND CHAPEL  HIiLL
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. RESEARCH TRIANGLE INSTITUTE
POST OFFICE BOX 12]94 . ! &T
RESEARCH TRIANGLE PARK, NORTH CAROLINA 27709 |

September 23, 1974

Ve
Dear Parent: .
6‘ -

.Within about two weeks, your son or daughte.g_%l receive the second
- " OPERATION FOLLOW-UP survey questionnaire. We dre asking your help /™X
.,—jaxo make sure that your son or daughter receives these materials promptly.
. - b, -
It is vital to the quality and usefulness.of survey results that sample -
participants have the opportunity to respond. Therefore, I would
appreciate your help in assuring that this questionnaire will be re-
ceived, completed, and returned to us as soon as possiblec Information

*  provided by survey participants will be held in confidence and used
. ! only to create statistical summaries from which no individual can}yé\\\

identified.

. This study, in which your 'son or daughtey has played a major role since °
- high school, is called the National Longitudinal Study of the High School
Class of 1972 and is sponsored by the U.S. Office of Education. It in-
volves twenty-two thousand young adults from all over the United States.
Additional information concerning the operational aspects of the study®
and the Research Triangle Institute may.be found in the accompanying
Newsletter which was sent to all participants last July.

If your son or daughter is temporarily or permanéntly away from your home,

© please forward the questionnaire as soen as it arrives. If you cannot
forward the questionnaire, please call and give us his or her present
. address so that we can mail a set of materials directly. You may call -

the Reésearch Triangle Institute collect (919) 549-8311 from 8:30'a.m. to
5:00 p.m. (Eastern Daylight Time). Identify yqurself as an OPERATION
FOLLOW-UP parent. s
el .
I appreciate very much your cooperation and assistance in making sure
your son or daughter has, an opportunity again to participate in OPERATION
- FOLLOW-UP. If you h§¥§;EEX.questions abfut this study please do not,
hesitate to call me. .

. o
//// " Sincerely,

J. A. Davis : N
RTI Project Director

JAD :mt

Enclosure

6 ) 114 121 d

) . .
Elk\l‘c (919) ,549 . 8311 FROM RALEIGH, DURHA M AND CHAPEL HILL
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RESEARCH TRIANGLE INSTITUTE R

POS\T OFFICE BOX 12194 . _ - : T§|
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RESEARCH TRIANGLE P AR K, N OR T*H C'*ROL.INA 27‘709
' + 1 .
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September 30, 1974 ¢ J 4
. 7.~" ). . R

- @ : - ' ~ .
L™
Dear Member of tpe High School Class of 1972: ‘ -

I %ope‘you found ‘the recent OPERATION FOVLOW- UP fewsletter interesting
"and informative about the National Longitudinal Study of the High
School Class of 1972. This letter'is a reminder that in about two
weeks you should receive your second OPERATION. FOLLOW-UP questionnaire
Like-the first, this questionnaire is for you to use in telling us .
about your activities, experiendes, and plans: - ' <

’
]

If your questionnaire hdsn't arrived by’ 21 October, please call us and &

Nwe will try again. (Call (9199, 549-8311 COLLECT, between 8:00 a.m. and »
5:00 p.m. (Eastern Daylight Time), identify yourself as an OPERATION
FOLLOW UP part1c1pa?, and:give us your namé and current mailing address.

.

Please take pleasure in knowmg \?at your partmc1patioh in this project
with the U.S. Office of Education'is very important. . This st@dy shoyld
_benefit programs, affecting the edu_gational and vocatu& progress of °
young people. P(\/always, safeguards in the data collection and resulting"

v statlstical summaries preserve the anonymity of each partlchp%/

-

s

Wlth luck and warmest regards \mvyour future endeavors.
4 . >

Sincerely, - . . <
iy
J% A. Davis LT s 7
RTI Project Dnrector ) . ~

. ' -~ i .
- . ’ c ¢ ¢ — g . ¢
JAD:mt . ~ »

. | | ‘ o \ '

EKC (919) 549 - 8311 rno( RALEIGH, ODURHAM AND CHAPEL HiLL
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DEPARTMENT OF HEALTH. EDUCATION. AND WELFARE
* OFFICE OF EDUCATION
WASHINGTON D C 20202

October 7, 1974 ; . / g

k3 . -
¢ . a

Dear Member of  the Hng_School Class of 1972:

" Here is the OPERATION FOLLOW-UP questionnaire that was promised
you a couple of weeks ago. Please take a little time and fill °

out this questionnaire.

OPERATION FOLLOW-UP is based upon a sample of the total population
of about three million 1972 high school seniors. You and the
other members of OPERATION FOLLOW-UP, therefore, are the voiees of .
‘aIl students in the class of '72. Thus, it is important that you-
complete and return your questionnéire as soon as possible in the
enclosed pre-addressed envelope. ‘ .

Instructions for filling out your questionnaire may be found inside
the front cover. Should you have any questions about the study
itself or the questionnaire, please write or call me: . .

Dr. Kenneth A. Tabler S N
USOE Project Director oo s
National Center for Educational Statistics T
U.S. 0ffige of Education
Washington, D. C. 20202 .
Telephone (202) 245-8766 . o -

v

I appreciate your cooperation. Your help will be'a significant
contribution td the, National Longitudinal Study of the High School .

*+ Class of 1972.
Sincerely, . .. .
. \/

K (& Taden

‘Kenneth A. Tabler .
USOE Project Director ‘ , )

KAT/mt

« Enclosure
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RESEARCH TRIANGLE IN STITUTE R
POST OFFICE BOX 121938 " . QT§|

RESE RCH TRIANGLE PARK, NORTH CAROLINA 27709 .,

CENTER FOR EDUCATIONAL RESEARCH AND EVALUATION { October 14, 1974

- . ’
!

- Dear Member of the Class of 1972: ) N

This is anothe¥ in a series of follow-up questionnaires you
will be receiving during the next several years for the National N
Longitudinal Study of the 'High School Class of 1972. So that you
may return the questionnaire without cost to you, we are enclosing
a return envelope and International Reply coupons which may be
exchanged at your local post office for sufficient postage to
air mail the questionnaire to us. Although the envelope is
; | already postpaid, you will need to purchase air mail stamps and
place them over the first class permit on the retura envelope.
Then mail the questionnaire to us as soon as possible.

Even' though you are not in the United States at this time,

your ,participation in this study is important and your cooperation
wiII/be appreciated. .
. ~
. Sincerely, - Ty
b . ‘ O‘ .
. .cé A
J. A. Davis N
Y N RTE Project Director
JAD/ jaw :
Enclosures

~ ~ 3

\ . ) L. . . &
117 12% : N :
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NATIONAL LOMGITUDINAL STUDY OF JHE -HIGH SCHOOL CLAS% OF 1912
' e

Just a veminder . . .
7 ’ Last week we mailed you an OPERATION FOLLOW-UP questionnaire.

If you have completed and mailed your questionnaire, thank you. We ap-
preciate your continuing participation in this important study.

IT you haver’t completed your questionnaire yet, please fill it out and miail it
todays You arc an important person to us, and we want to hear from you.

Don't forget OPERATION FOLLOW-UP!

LY
[N

" ) : : 118 125




RESEARCH TRIANGLE INSTITUTE

POST OFFICE BOX F2194 .
RESEARCH TRIANGLE PARK, NORTH CAROLINA 27709

i CENTER FOR EOQUCATIONAL RE%;RCH AND EVALUATION

-

~.

. Dear OPERATION FOLLQO Participant:

leting the Second Follow-up Questionnaire for the
National Longitddinal Study of the High School. Class of 1972. Your._
completed q:;;éionnaire again gives you an.important voice.in representing

the entire ngtion's Class of '72 in.OPERATION FOLLOW-UP, which
. 18 dedicated to improving educatignal and vocational opportunity,

We are truly pleased/that you and so many of ‘the more than 22,500 members
of the Clags of '72 have chosen to participate in OPERATION FOLLOW-UP.

Last year, during the first follow-up, we 'recelved completed questionnaires
from 21,516 of you, or almost 95% of the total group. We have so much
information, in fact, that we are still working on summarizing it for you,
You will hear from us about this in early sprigg in an“~OPERATION !
FOLLOW-UP newsletter, o

Meanwhile, we'll be sending you an OPERATION FOLLOW-UP identification card
within a few months. This ID card will have a change-of-address postcard )
attached to it so that. you can notify us if you move. o’

3

. o g
Remember, we are most grateful for your help. "You are very special to us,
and your continuing cooperation is very important. We hope you've found
the questionnaires as interésting to” fil]l out as we are finding your
periences to be inmstructive. ‘ )

:
: &
.
- . «

Sincerely,

W .
unius A, Davis

Project Director

»

119 126

RALEIGH, DURHAM
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3

NATIONAL LONGITUDINAL STUDY OF THE HIGH SCHOOL CLASS OF 1972

We are missing somcthing! ¢ haven't received your OPERATION
FOLLOW-UP questionnaire yet. .

Your participation in this study is vital because your activities and cxperi-
ences since leaving high school arc what OPFRATION FOLLOW-UP is alt—
about. The information you provide can help improse schools and school pro-
grams—perhaps for your hrothers, and sisters, anid someday, for your own
childeen. _—
Please fill out your OPERATION FOLLOW-UP questionnaire and mail it
foday. 1f you have lost vv misplaced your questiénnaire, or il you neves got
one, please call us collget at (919) 549-83M. Identify yoursclf as an
OPERATION FOLLOW-UP participant and gife us your current mailing
address. We'll mail you another questionnaire heciuse we don’t want to miss
you! ‘




"ACTIVITIES AND EXPERIENCES SINCE LEAVING HIGH SCHNOL ARE

“ COELECT?AT (919) 549-82311," IDENTIFY YOURSELF AS AN

MGMSAVB SAY - ~ : : o

110402 7'BN2035 10/29/74

ICS MGMNCSA RTRI Ma l r %
01292 "MLTN VA . mestem union ' am

U-S.MAI

*» UNITED

71IP 290002 ‘******

7

173931

WE ARE MISSING SOMETHING!+ WE HAVEN'T RECEIVED YOUR
OPERATION FOLLOW-UP OUESTIONYAIRE YET,

YOUR PARTICIPATION IN THIS STUDY IS VITAL BECAUSE YOUR

WHMAT OPERATION FOLLOW-1P IS ALL AROUT, THE INFORMATION-
Yol PROVIDE CAN YELP IMPROVE SCHOOLS AND SCHANL PROGRAMS=-
PFOHAPS FNR YOUR BROTHERS ANY SISTERS, AWD SOMEDAY/ FOR
YOUR oWH CHILBREN, , \ .

PLEASE FILL 0T YR .OPERATION FOLOW=-UP QUESTIONNAIRE AND
MAIL IT TODAY, IF YOU MAVE LOST OR MISPLACED YOHR
NNESTIONNIARE, OR IF Yol NEUER GOT NNE, PLEASE CALL IS

OPERATION FOLLOW-'IP PARTICIPANT AND GIVE IS YOUR CURRENT

MAILING ADDRESS, WE'LL MAIL YOU ANOTHER OUESTIONNAIRE
BECAUSE WF DON'T_WANT TO MISS yadm ~

1. A. DAVIS ) .
PYOJECT DIRECTAR .~ - . . -

y200 EST
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DEPARTMENT O@HEALTH, EDUCATION. AND WELFARE
’ OFFICE OF EDUCATION

WASHINGTON D C 20202

»

November 10, 1974 "

-

Dear Membef of the High School Class of %3]2:

About three weeks ago you should have received a large certified
mail envelope containing an OPERATION FOLLOW-UP questionnaire.
This questionnaire is for you to use in-telling .us about your
achievements and experiences since leaving high school.

As of today, we have not received your completed questionnaire.
Just in caSe you never got it Or have misplaced it, I am sending

you another. ‘

-

’

Please take time to fill out the questionnaire now. Instructions

for completing the questionnajre may be found on the inside front

cover. When you have answered ,all questlons which apply to you,

put your completed questlonnalre in’ the enclosed postage-paid

envelope and ‘drop it in the mail. .

I deeply appreciate your help. Your answers are important in

helping us learn how to improve the educational and vocational

opportunities for the young people of today and tomorrow. \

Sincerely, ' ) r
’ / :

/(4 /d%)/ . - / .

Kenneth A. Tabler ’

USOE Project Director

KAT :mt . '

Enclosure .




HATIONAL LONGITUDIHAL STUDY OF THE HIGH SCHOOL CLASS OF 1972

You are important to us! So are your activities and experiences since you left

high schiool—that's what OPERATION"FOLLOW-UP is all‘bout.
We haven't reccived your OPERATION FOLLOW-UP questionnajre yet.

.Your cooperation is vital to our study and your participation will help 1m-
prove our schools and school programs. Please fill out your questionnaire ’
and mail it today. ' ' .o

If you have lost or misplaced your questionnaire, or if you never got one, call
us collect at (919) 549-8311.. Identify yourscll as an OPERATION
FOLLOW-UP participant and give us your current mailing ad We'll
mail you-another questionnaire because we want to. fom you!
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Filling out an OPERATION

“FOLLOW-UP questionnaire
w/g not improve your love
life.

'

Q

Filling outan OPERATION ,©
FOLLOW—UP questionnairé

will not get you two free
f/'cke;fs fo a.rock concert.

Pt

-

Filling out ah OPERATION

FOLLOW-UP questionnaire
will not lower the price of
i(aso//ne. 4.

>

—p—

*

®

Filling out an OPERAJION FOLLOW-UP questionnai?e may not ever do yo_t;any good... but should you take that

chance? Think about it... *

Let's put OPERATION FOLLOW-UP in focys. You

got a questionnaire this year; you'll get another one
in 1976 and then the last one in 1978. What we're
asking for is about 2’/f'hours of your time during the
next 4 years. That's only 3 minutes a month between
_now and 1978. Think about how you spgnd your
time...

The training and courses yqu haﬁn high school may
not have done all- you wanted. But have you told
anybody who can do something about it?

L)

You may want to.go back to school some day. But
can you be sure there’ll be room for you?

@

S~

OPERATION .

A ¢
Your own kids are going to negd schools and teachers
‘ <)
and booKs and training programs. Are you satisfied
with what y%u gotf? , /

T
Think abeut it...

&

o=

If you've lost or thrown away yaur questionnaire, call

collect and we’ll mail you another one. Call (919)

. 549-8311 during the day and ask for an OPERATION

FOLLOW-UP operator.

4
Think about it...

FOLLOW-UPRP

Q ’ NATIONAL LONGITUDINAL STUDY OF THE HIGH SCHOO!/. CLASS OF 1972
NATIONAL CENTER FOR EDUCATION STATISTICS WASMINGTOM,0.C. 20202
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THIS I8 IT!

THIS 1S THE LAST PIECE OF MAIL YOU'LL GET THIS YEAR ASKING YOU -
TO FILL OUT AN ‘UPERATION FOLLOW~UP QUESTIONNAIRE, NO MORE CARDS,
NO MORE LETTERS, NO MORE MAILGRAMS,

WE STILL-WANT YOUR ANSWERS TO THE QUESTIONNAIRE, IF WE HAVEN'T
GOTTEN THEM BY JANUARY, ONB OF OUR PEOPLE IN YOUR AREA WILL COME
BY TO TALK WITH YOU PERSONALLY==TO GO:THROUGH THE QUESTIONNAIRE:- o
WITH YOU, GET YOUR ANSWERS, AND JHEN SEND THE QUESTIONNAIRE BACK

TD uS,

I DON'T LIKE TO KEEP\EUGGING YOU, BUT YOU ARE vanv IMPORTANT 10
OPERATION FOLLOW=UP, o N 3
IF YOU'!D LIKE TO TALK TO SOMEONE ABOUT WHY YOU'RE SO IMPORTANT, '
GIVE US A CALL, BILL OLIVERI IS ONE OF THE GUYS WHO RUNS THE
STUDY FOR THE GOVERNMFNT. CALL HIM COLLECT AT (2022 205-7809.'

IF YOU NEED ANOTHER GUESTIONNAIRE, CALL ME COLLECT, MY NUMBER
IS (919)-549=8311, IF YOU HAVE ANY QUESTIONS OR MANG=UPS ABOUT
THE STUDY, BILL AND I WOULD LIKE TO TALK TO YoU, - J

-

THANKS FOR LISTENING TO ME, NOW, LET ME HEAR FROM YOU,

4

MIMI HOLT
RESEARCH TRIANGLE ‘IRSTITUTE

18158 EST . ) \
MGMDALT HSA . ' oot

126 1 3@3 .
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
OFHCEOFTHEAS&STANTSE%?ETARYFOd@DUCAﬂON .

1

- " WASHINGTON!D.C 20202

«

. ¢ N NATIONAL CENTER FOR
EDUCATION STATISTICS

7 Jaqpary 1975

e

Dear Member of the High School Class of 1972:

Remember your senior year in high school? Among all the other things you
were doing in the spring of '72, you completed a questionnaire asking you
about your plans after high school, and your hopes and aspirations for the
future. About 22,000 other high school seniors did, too--and you are all “
a part of OPERATION FOLLOW-UP. ! ~ ’

.

~

This is an invitation for you to become an active member of OPERATION FOLLOW-
UP, which is what I call the National Longitudinal Study of the High School
Class of 1972. Let me tell you what OPERATION FOLLOW-UP is all about. |

Educato®s and other people interested in education have been quegtioning for
some time how well America's high schools prepare young adults for jobs,
‘further schooling, and the responsibilities of "adult" life. In order to
discover what happens to young people after they leave high school, the
. National Center for Education Statistics (NCES) of the Department of Health,
Education, and Welfare is conducting OPERATION FOLLOW-UP. Through a series -
of questionnaires given over a period of years to selected 1972 high school
seniors, NCES hopes to find out how the continuing experiences of these‘yéyng
people, including you, relate to the courses and training they had in hi
school. The fact that you are working, married, in college, in militazygh
service, training for a job, or trying to decide what you want to do i
important in relation to your educational background, your plans while you were
in high school, and your plans, experiences, and problems now and in the future. ¢

While your experiences and activities since high school are unique to you,
the types of things you have been doing represent similar experiences and
activities shared by over 3-1/2 million of your fellow classmates across the’
nation. You and each of the other 22,000 membersiof the Class of '72 selected
for OPERATION FOLLOW-UP tepresent all the rest of yous classmates~-nationwide--
and you can provide valuable information about some’very important people:
young adults going through one of the more significant. periods of their lives.
> * .

The training and courses gou had in high school . may not have done all you
wanted. ut have you told anybody who can do something about it? You may want
to go back to school some day. But can you be sure there will be room for you?
Your own kids are going to need schools and teachers and books and training
programs. Are you satisfied that they will be available?
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Within the next few months someone will call on you to talk with you about
OPERATION FOLLOW-UP. This person will be a representative of the Research
Triangle Insgitute (RTI), which is a non-profit research organizatiqn
located in zgith'Carolina. RTI is collecting and tabulating the information
gathered frpm OPERATION FOLLOW-UP participants. y

Be assured that all of the information you give us is treated in strictest-
confidence. Your name will never be published or released to anyone. Your
responses will be analyzed and used only in statistical summaries that show
what members of the Class of '72 are doing and how they feel about things
that are important to them.

Please take a moment now and check your name and address on the label on

the enclosed postcard. Make any corrections or additions and drop the card
in the mail. Don't worry about stamps because the card is postage-paid.

Even if your name and address are correct, please return the postcard anyway.
so that I'll krow that you've heard from me.

'I hope you'll accept my invitation to join OPERATION FOLLOW-UP. If you
have questions or would like additional information about OPERATION FOLLOW-
UP, send me a note. I'll be glad to hear.from you.

-

Sihcerely, .- ) - )

Elmer Collins
NQ@S Project Director

EC:fh

' -
Enclosure . '

_ | 135
‘ ‘ 128
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" twhich best qt the situation then.]

National Centerfor Education Statistics -
. Education Division
Department of Health/"Education, and Welfare
© o« Washington, D.C. 20202

B
¢ OPERATION FOHLOW-UP
~ .
* Supplementary Information

A October 1972 Ac;:ivities

-,

Think back to October 1972, the fall of the year after you left high school. [Circle the numbers of the answers

‘ -

)
1. Were you:
"/~ Working full time?
Working part time? . .
Not working?

4
3. Were you yoing to schgol? . What were the name and address of the school?
Full time . ... Name:

A‘d({ress: z

. 5. ili . . Were you a homemaker? °*
Yes .

B. October 1973 Actlvities

4
»

Think back to October 1973, the fall of the second year after you left high school. [Circle the numbers of the
answers which best fit the situation then.] ‘ ’ '

7. Were you: : . Were you Io'oking for work?
Working full time? Yes ;
Working part time? . ... ...
Not working? ... ....... Joo. 8

’

neo

9. W;re you going to school? . .What were the name and address of th'e school?
‘ * Full time *  Name:

Address:

Not going to s\éhool e

Were you on active military duty? ‘ . Were you a homemaker?

131137




. C. General Information ,
o 1§
i
. The followmg questlons are more general in nature, [Circle the numbers of the answers which best ﬁt ]

13.  What kind of high school program were you in?

. o Gemeral ...l S 1 g .
Academic or college preparatory . .. ..... ... 2

Vocationalortechnmical . .. ... .. ... oo on... 3

'14. What is the highest educational level completed by your mother and father? If you are not sure, pléase give
your best guess.

N . {

{Circie one number on each line.) :
rJ

. Vocational, trade, A i 1.1
None - business, or career Finished ’
R or : program in a school Some éollega college
. orade Hiah 3chool ___ _orcojleoe {including four- or Master’s Ph.D.,
school Did not Less than Two years two-year five-year degree or MD., or
only finish Finished  two years or more degree) degree) equivalent equivalcﬁﬁ
" oy
Father or <
male guardian. .. .1...... 2. . 000080 4....... 5. s - JA T 8........ 9
o « N N
Mother or .
. ' 3
female guardian ..1...... 2 ... Y : S 5. ....... 6........ P 8........ 9
* ; . //

15.( What job did your father (or maleﬂguardian')‘ hold when You were a senior in high school, even if he is now
retired, deceased, or disabled?

2]
a. For whom does (or did) he work? (Name of company, business, organization, or other employer)

(Write in):

— ' , _ ~ \
~ . b.  What kind of business or industry is (or was) this? (For example, retail store, manufacturer, state or city
. government, farming, etc.) ) \ /‘\

(Write in): * : i . '
} * ¢ What kind of job or occupation does (or did) he have in this business or industry? (For example,

' salesman, foreman, policeman, civil engineer, farmer, teacher) 4

(Write in): . i
. . I3

d.  What are (or were) his most frequent activities or dufies on this job? (For example, selling cars, keeping
accounts, supervising qthers operatmg machinery, finishing concrete, teaching grade schOOl)

(Write in):
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the survey, snd will nat be disciosed or
relessed to others for any purposes. ; .

»

OPERATION FOLLOW-UP

..
~— NATIONAL LONGITUDINAL STQDY OF THE HIGH SCHCéOL CLASS OF 1972
- Second Follow-Up/Questionnaire
~ \ ’
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1. How do you describe yourself?

g (Circleone.) .

AmericanIndian ..............0 1 '
Black or Afro-American Or Negro . .............ovevevnierenne oo 2
Mexican-Amencan or Chicano ...... PR SN 3
Puerto Rican ».....0.. 0 .l 4
. Other Latin-Americanorigin ..o, 5
4 Ornental or Asian-American ...... e e e 6
‘ White or Caucasian ............... e s 7

)2. Did Vw attend school in ﬂu irst week of October 1974? .
NO beevneeeineaaanann 1 GOoTOQ.S5S - :
Yes. ..ot 2 GoT0Q. 3

3. What kind of school is this? ’
(Circle one.) .
g *~ Vocational. trade business. ’
or other career training .
school .................... d
- Junior or community ) . .
college (two-year) .......... 2 ' -
Four-year .college or univer-
SHY ..ol 3
Other (describe: ) J
)..4 . \» ’
- .

»

- ‘\ »

4.  Which of the following best describes how well you have done in all of your co r program from October
1973 through QOctober 19742 1f your school(s) or program{s) do not use er gr pleaso choose the letter
grade that comes closest fo describing your progress.

(Clrdn one.)
. Mostly A ...l e DU
- : About halfAandhalf B. ...... .......... 2
i Mostly B ... ... ceeeen oaes e 3 ‘
. About half BandhalfC.... .. ........... 4 B
i MOSUY € oo e e e -5 4
About half Cand half D... .............. 6 \ ,
Mostly D or below ...... .. e 7 )

S. Waere you working during the first week of October 1974?

No ... e 1 GoTtoQ.9)
Yes, full-time..... Ceenenn 2 GOTOOQ. 6
’ Yes. part-time .......... 3




Plcau ducrlbo below the job you held during the first week of October 1974. (if you held more than one job at
that time, describe the one at which you worked the most hours. )

. For whon;}d vou work? (Nggne of company. business organization. or other employer)
{Write ing"
‘What kind of business’or industry was this? (For example. retail shoe store. restaurant. etc.)
{Write 1n). -

What kind of job or occupation did you have 1n this business or mdustry" (For example. salesperson.
waitress. secretary. etc.)

{Write im):
What were your most frequent activities or duties on this job? (For exampie, selling shoés, waiting on tables,
typing and filing. etc.)
(Write 1n): ’ <

. Were you:

!

. v
<

(Circle one.),

An employee of a PRIVATE company. bank. business. school or individual workmg for
wages. salary. or commissions? ................. A 1

A GOVERNMENT employee (Federal. State. county. or local institution or school)
Self-gfnployed in your OWN business. professional practice, or farm
Working WITHOUT PAY in family business or farm?

When did you start working at this job? {month)
. Are you currently working at this job?

2 Date left.

e .

Mow many hours did you usually work at this job
-in an average week? -

Hours per week
y.

+

What was your marital status, as of 1ho first week of October 19742
Y t {Circle one.)

'

Wever married. but plan to be marned within the next 12

Never married. and don't plan to be married wnthm the next
12months ..o e 2
Divorced. widowed. separated

Mgrried .

Not including yourself, how many persons were
dependent’iwpon YOU for mobe than one half of
their finangial support as of the first week of
October 1974,

(Circle one.)

0 ..1..2....3. ..4 ormore




10.. What is the bost sstimate oi your income before taxes for ALL OF 19742 If you are mamed include your |’
spouse’s income in the total, but do not inciude loans and gifis. Please make an entry on each line, either a dollar
amount, or if you wlll receive no income from a source during 1974, write in the word “none’’.

! § © Amount Will Receive

' Source
- Your own wages. salaries. commissions. and net income from a business s
f— OFfarm.... ..o Lorreeeneenn $
; Your spouse’s (husband or wife) wages. salaries. commussions, and net in-
come from a business orfarm .... &..............oiiiiii $ .
" All other income you and your spouse will receive (include interest. -
dividends. rental property income. public assistance. unemployment
compensation. cash. gifts. scholarships. fellowships. etc.) ...... .. .... ey $ .
* BN < ’ « ’
v \ Q . ) ‘
TOTAL INCOME YOU AND YOUR SPOUSE WILL RECEIVE.......... .. 8 -
¢ . N ’
] o
. How do you feel about each of the following statements? ' . ’
P . . . (Circle one number on each line.)
b " * . . r .
: Agres w Disagree Ne
) . ’ Strongly Agree Disagree ~  Strongly Opinion ’
_a. ltake a positive attitude toward myself .. .... | 2. I doL .5
b. Good luck is more important than hard , A .
work for success,....... .. ... L 1...... T 2 3 S T 5 ,
¢. Ifeel 1am a person of worth. on an equal
plane withothers..... ... ........ ....... . S o L 5
d. Tam able to do thmgs as well as most <
otherpeople «.......... ... .... ....... ... | 2. P B 4....... ~....5
ze. Every time Itry to get ahead. somethmg ’ ) . '
or somebody stopsme .. . . T T - DR B 5
f. Planningonly makes 4 person unhappy . . .
since plans hardly ever work out anyway .. S 2o 3 4. 5
8. People who accept theirconditionnlife are - B . \\ ’
happierthanthose whotrytochangethings . 1............ ... ... . 5
h. On the whole. I'm satisfied with myself ..... d 2. I 5
. L - © 4 . .
. \
L3
12.  What ways do you assure yourself of a good buy for your money? . :
, (Circle one number 6n each line.) —~
: Regularly  Sometimes Never ‘
a. I compare prices and label information of similar products or services ....1 .. . ...... 2. 3
b. I return merchandise that is unsatisfactory ‘to the store where I . .
boughtit .......... ....... .. .. g R 2. 3
c. TIrely on brands or companies I know well even if they cost more ... ...... S 2.0 3
d. 1 follow leads in articles ffom Consumer Reports Changing Tlmes or . i
other such magazines .....0 ... . ... ... . T . 1o...... 2 3
e. I check a company's reputation with the Better Business Bureau or '
. consumer protectlon agency before agreeing to an expensive )
. service or repair ...... T | 2. ... .3 -
f. 1 wme to the manufacturer about the quality of the product if I'm ’ )
unsausfied .......... ............ TS B O |
3
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13. What do you expect to be doing in October 19752 -
. . (Circle as many as apply.)
' Working for pay at a full-ime or part-time job .. .... .......... | ‘
Taking academic courses at a two- or four-year college . ........ 2
Taking vocational or technibal courses at any kind of schdol  * y )
or college tfor example. vocational. trade. business, or >
. other career tramingschool) ..ol 3
On activeduty in the Armed Forcés tor service academy)........ 4
Homemaker .......... ... ...l e e 5
Other (describe: . ) ....6
4. As things stand now, how far in school do you think you actually will gef?. -
’ ' " (Circle one.)
High school only .......... e TR T R 1 t
# Vocational. trade.or " { Less thantwo years ... \......... Cerenreeeias .2
,business school TwOo years ormore .......0 . ceevvernerenernnennns 3
. Some’college (including two-year degree) .......... 4 :
) College program - .. .... e, Finishe'd college (four- or five-year degg:se). ........ 5 . >
. Master’s degree or equivalent ...................... 6 A
Ph.D.. M.D..orequivalent .......................... 7
15. How ifnp,ortanf is each of the following factors in determining the kind of work you plan to be doing for most of
your life? h ' (Circle one number on each line.)
Very Somewhat Not
Important Important Important
a. Previous work ex@gce inthearea ...................... S EEPRIRRTIES | S 2o 3
b, Relative or friend in the same line of work ....... ... e, | U v 2o 3
c. Job openings available in the occupation ..., | 2. 3
d. Work matches a hobby interest of mine.. TP A 2., 3
e. Good income to start or withinafew years ............................ el w2 3
f. Jobsecurity and permanence ... ... .iieiiiiiieiiiieiiii i | 2 3
g Work that seems important and interesting to me /\ S Zoieei 3
h. Freedom to make my own decisions T | 2. 3
i.  Opportunity for promotion and advancement ‘i‘n thelongrun ............ S R b/ t.3 K .
j.  Meeting and working with sociable, friendly people .. e | S 2., 3 .
16. How impo;'tanf is each of the foliowing to you in your%
. (Circle one number on each line.)
- Very Somewhat Not
. . important Important ' Important
a. Being successfulinmylineolwork ....... ... ..ol Ll 2. 3
b. Finding the right person to marry and having a happy family life.......... | 2 .3
c¢. Havinglotsofmoney... . .. ...l e | 2., ..., .3
od Havmgstrongfriendsh:p; e e e e e “_./ ........ 2. .. .3
e. Being able to find steady work REREETRPES Cee Ve e o do 2. .3
f. Beingaleader inmy commumty .. .. . .........eh ceeeiieee. L e | 2.... 3
g. Being able to give my children better opportunities than I've had ... .. T | R 2.... 3
h. Living close to parents and relatives e e e e e e 1 . 2..... .3
1. Getting away from this area of thecountry ...... .. ... . . .. . R 2 R
. j.  Working to correct social and econarfic inequalites .. ... .. ... 1. 3 ‘
k. Having leisure time to enjoy, my own interests .. S T S . R
l. Having a good education . o e e e e Ce oo 2. e 3




—

17. What kind of work will you be doing when you are 30 years old? {Circle the one that comes closest to what you

expect to be doing,)
' - ~ ' (Circle one.)
Py a. » CLERICAL such ag bank teller. bookkeeper. secretary. typist. mail carrier. ticket agent- . .. 1
b. CRAFTSMAN such as baker, automobnle mechanic. machinist, pamter plumber. lelephone in-
staller, carpenter .........icoiiiiin ot ceieeiie e T L P .2
c. FARMER. FARM MANAGER . ...... e L OO S e I
d. HOMEMAKER OR HOUSEWIFE ONLY ... ...ovivt viiiiiniineeiiieeiieee e 4
e. LABORER such as construction worker. car washer. sanitary worker. farm laborer ..%... . 5
f. MANAGER. ADMINISTRATOR such as sales manager. office manager. ,séxool admxmstrator
buyer, restaurant manageg. government official ..... .............. ... .. L ... 6
. MILITARY such as career officer. enlisted man or woman in the Armed Forces C e .7
h. OPERATIVE such as meat cutter. assembler. machine operator. welder taxicab. bus. or trucx/
driver, gas station attendant .......... e e e e e e e e .. 8
i. PRO IONAL such as accountant. artist. registered nurse. engmeer. librarian. writer. .
rker, actor, actress. athlete. politician. but not including public school teacher . .. ... 9
j. PROFESSIONAL such as clergyman, dentist. physician. lawyer, scientist. college teacher 10
k. PROPRIETOR OR OWNER such as owner of a small bustness. contractor. restaurant owner oy 1l
. PROTECTIVE SERVICE such as detective. police officer or guard. sheniff, fire fighter. ., . ..... 12
m. SALES such a3 salesperson. advertising or insurance agent, real estate broker ...... . T KRR 13
n. SCHOOL TEACHER such as elementary or secendary ... ........ S 14
0. SERVICE such as barber. beautician. practical nurse, private household worker. janitbr waiter ....13
p. TECHNICAL such as draftsman, medical or dental technician, comPuter programmer . .s....... .16 ’
q NOTWORKING..........................,\r. ...... AU R PP 17

\ .

/ 18, When did yoﬁ complete this questionnaire?

(month) (day) —~ (vear) ‘ g’

THANK YOU FOR YOUR COOPERATION .

THIS INFORMATION WILL BE KEPT IN STRICT CONFIDENCE AND WIiLL BE USED ONLY FOR FUTURE
FOLLOW-UPS IN THE NATIONAL LONGITUDINAL STUDY OF THE HIGH SCHOOL CLASS OF 1972

, N o 141145
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» " * \

.RESEARCH TRIANGLE P AR K, NORTMH CAROle\A 27709
o
CENTER FOR EDUCATIONAL RESEARCH AND EVALUATION . -
> £
& .
Dear Follow-Up Participant:
' B - 3

We appreciate your abmpleting the second follow-up questionnaire for the

National Longitudinal-Study of the High School Class of 1972. Your .

cooperation greatly helps in the continuing effort to collect informatlon
« for planning betteﬂ programs to enhance work and educational activities

of young people like yourself. '

We 4re always trying to ihbrove the questionpair¢., One thing we wonder

about is whether a question has the same meaning to a person when asked

RESEARCH T RIANGLE INSTITUTE 'R .
POST OFFICE BOX, |2194 , . ,AAT\I

-at different times. To determine this, we have selected a few’ questlons !

from the second follow-up questionnaire, which you have already compléted,
and we are asking you to answer them again. , The results of this study -

will help us improve future questionnaires. ] . - ‘

-

Please read carefully each question in the short-questionnaire. It is
important that you follow the direction} for responding. Sometimes you T
are asked to fill in a blank--in these ®ases, simply write your response.
Where you are asked to circle a number, make a heavy circle. Here is an

example:
' Did you complete high school? ‘»:.:‘ .
) ’ c e .- ‘ {Circie one.) -
No, still in high school .. . . ... . ... L .1 .
No, left high school without completing .......... ... .......... 2 o
. - o™ M . . ’
, ) Yesr graduated .. B e e Lo <:>{ v

©

The entire questionnalre will .taka only a few minutes of your tlﬁe. When
you complete the questlonnaire, please seal it in the postpaid envelope

provided and return it to: 5’ K .
5 4
\ . OPERATION FOLLOW up’
~ Research Triangle Institute - o

) Post Office B%x 12036 - o
L Research Tnangle Pat¥; North'Catblina 27709 :

-

[] 3

Y
A

Thank you again for your help. - . vij\ ? T, a
,"/0 /’ AS /;e'v
_Sincer_ y . ﬁz, g/ - ¢
. . L ‘
b~ R ,
J. }. Davis ) R )
RTI Project Director LS )
i . @ :'
JAD: fh , s ‘ .
Enclosure - .
" P ‘a D . .
: . . . .142 140 | §/ , ‘
7. .
(919) 549 . 8311 FROM RALEIGH, DURHA M AND CHAPEL WYL,




